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Abstract

The problem addressed was that teachers who work in urban elementary schools lack the
instructional strategies to accommodate chronically absent students. The purpose of this
qualitative descriptive design was to obtain the experiences and perspectives of urban elementary
teachers on accommodating instructional strategies for chronically absent students. The
theoretical framework that structured this study is based on Bandura’s social learning theory.
This theory emphasizes that observation serves as the foundation for learning to take place in an
environment in which individuals learn by modeling and imitating the behaviors of others.
Bandura’s process of observation and imitation helped to facilitate insight into how learning
occurs in a social context. Twelve participants who met the eligibility criteria embodied the
sample population. Each was purposefully chosen based on availability. Data was gathered from
an open-ended questionnaire and descriptive responses. An inductive analysis was applied by
coding and categorizing to identify themes based on the responses of the participants. Six themes
originated from the findings. The participants acknowledged the benefits of tailored instruction,
differentiated instruction, and multiple instructional models and strategies to accommodate the
instructional needs of chronically absent students. The participants also stated that the lack of
instructional time, the disengagement of students, and the lack of administrative support were
significant factors that contributed to the struggles teachers confront when accommodating the
instructional needs of chronically absent students. The teachers also voiced a compelling need
for more collaboration and a desire for more support outside the classroom, like professional
learning opportunities. Future research should include longitudinal studies on why students who

regularly attend school come to school.
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Section 1: Foundation

Gottfried (2019) defined chronic absenteeism for students as any instructional time lost,
whether excused or unexcused. The U.S. Department of Education (2023) stated that chronic
absenteeism is missing so much school for any reason — excused, unexcused, or suspensions —
that a student is academically at risk. They solidify this by stating that missing 10% or more of
the academic year, which equates to 18 days per year or 2 to 3 days per month based on a 180-
day school year, is problematic (www.ed.gov). Hess (2024) echoed this and concluded that there
were many adverse consequences for teachers and students. Austin (2022) recommended that
teachers model the desired behaviors, such as practicing the attendance they want from their
students, to minimize chronic absenteeism. Blad (2018) described teaching chronically absent
students as " untangling a rope" (p. 2), knot by knot, attacking habits, issues, and barriers that
cause students to miss school. Smereillo et al. (2018) cited sixth-eighth grade chronic
absenteeism as the strongest predictor of high school dropout. Chronic absenteeism is of great
concern, as the U.S. Department of Education (2018) reported an increase of approximately 1
million students yearly. Attendance Works (2021) concluded that in the 2020-2021 school year,
chronic absenteeism rose by 10.1 million. In one in 10 schools, more than 30% of students
experience chronic absenteeism (Bauer et al., 2018).

A significant impact of chronic absenteeism is students' lack of academic achievement
(Center for Research in Education Social Policy [CRESP], 2018). Low achievement correlates
with high absenteeism, causing an achievement gap for children of color, children with
disabilities, and English language learners starting as early as kindergarten (WH.gov, 2023).
When students display a pattern of chronic absences, they miss out on daily instruction, resulting

in immediate or long-term poor performance, which predicts future negative educational
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consequences (Bauer & Portman, 2018). Blad (2018) and CRESP (2018) emphasized the
challenges for teachers when students are absent, acknowledging that one in seven students in
public schools is chronically absent. There is a clear link between chronically absent elementary
students and their teachers and instruction (Chang et al., 2019; Gottfried & Ansari, 2021). Blad
(2018) added that teachers are among the first stakeholders needed to implement the necessary
changes to address this issue.

An increased focus on students' chronic absenteeism emerged with an increased demand
for teacher accountability (Marsh, 2020). Teachers directly impact students' quality of education
by delivering strategic instruction that leads to their success (Lopez-Martin et al., 2023). Teacher
instruction can be challenging in relation to absentee students when modifications,
accommodations, or adjustments to the curriculum are needed. According to Sawchuk (2021), a
well-developed action plan with instructional strategies is required to assist teachers in
instructing chronically absent students. When these students return to class, they are often
disengaged and display a lack of motivation and unwillingness to participate, which can stifle
teacher instruction delivery (National Education Association [NEA], 2018).

Teachers are on the front line for implementing strategies to reduce chronically absent
students (WH.gov, 2023). According to research from Ibarra (2022), students feel connected
when teachers create supportive and engaging strategies in culturally responsive, safe, and
inviting classrooms. This example serves as evidence that more strategies are needed for teachers
to accommodate the challenges of teaching chronically absent students. One way to approach
this problem is to equip teachers with additional strategies to promote instructional engagement

for chronically absent students (Chang et al., 2019).



Statement of the Problem

The problem to be addressed was that teachers lack instructional strategies for
accommodating chronically absent students (Sawchuk, 2021). Teachers in urban elementary
schools consistently confront instructional challenges resulting from the adverse eftects of
chronically absent students (Hansen & Quintero, 2020). Gottfried (2019) echoed this by
acknowledging that teachers need more instructional time and resources for academic and social
remediation for chronically absent students, which is disruptive to effective teaching.

While maintaining instruction for students in attendance, teachers must remediate the
chronically absent students, understanding that the chronically absent do not miss school
simultaneously or for the same duration (CRESP, 2018). Gottfried (2019) added that teachers
often slow instruction to afford chronically absent students' academic recovery. In addition, the
author confirmed that teachers spend more time and resources on the academically lagged and
frequent disciplinary disruptions that result in further absenteeism when they return to the
classroom (Gottfried, 2019).

The impact of chronically absent students can have a ripple effect on the social dynamics
of the classroom for both teachers and students (Gottfried, 2019). Chronically absent students
display disciplinary issues, disengagement, and a lack of self-efficacy, affecting their academic
progress (Want & Gulliford, 2024). For teachers, disruption in classroom flow can make
consistent delivery challenging, leaving teachers to modify lessons and offer additional support
and time to remediate and reteach assignments (WH.gov, 2023). Furthermore, if this problem is
not addressed, according to Gabenski (2025), students with irregular attendance will continue to
miss out on building relationships, participating in group activities, and social learning—poor

attendance results in disconnection and isolation.



Purpose of the Study

The purpose of this qualitative descriptive design was to capture elementary teachers'
experiences applying accommodation strategies when students are chronically absent. A
qualitative methodology and a qualitative descriptive design were applied. Gaps can be more
accurately identified by presenting urban elementary teachers' answers to the research questions
through qualitative data.

According to Hall and Liebenberg (2024), a qualitative descriptive design allowed me to
delve deep into exploring, understanding, and addressing real-life situations. The setting was
with elementary teachers in Northern Virginia. Purposeful sampling was applied. In a non-
probability purposeful sampling method, I determined the need and selected participants
accordingly (Adeoye, 2023). Teachers with chronically absent students were included in the
study, and the sample size was 12. Confidentiality was maintained. The data collection involved
an open-ended questionnaire, which did not allow the participants to respond with a yes or no
(Hansen & Swiderska, 2023). After collecting the data, an inductive analysis was implemented;
I followed this process by coding and categorizing data into insightful stories (Bingham, 2023;
Linneberg & Korsgaard, 2019).

Research Questions
RQO1

How do teachers working in urban elementary schools provide instructional

accommodations for chronically absent students?
RQ2
What kind of support do teachers working in urban elementary schools believe would

assist them in teaching chronically absent students more efficiently?



Introduction to Theoretical Framework

The theoretical framework for this study was social learning theory (SLT), which
provided a lens for interpreting data on chronically absent elementary students and teachers'
instruction. According to Sutton (2021), Albert Bandura was recognized as the father of SLT, and
SLT emerged with a social aspect on the foundation of the behaviorist theory that learning occurs
based on reinforcement and environment. Mcleod (2025) added that Bandura was convinced that
individuals learn by observing, imitating, modeling, and mimicking the behavior of others,
proposing that this way of learning is social learning. Bandura also identified two significant
areas of learning: reinforced and vicarious (Buritica et al., 2024). Sutton (2021) described
reinforced learning as rewarding positive behavior and punishing negative behavior. Mcleod
(2025) defined vicarious learning as observational learning. Bandura (1985) formulated five
principles that underpin SLT: observation, attentiveness, retention, reproduction, and motivation.
The principles are: (a) observation, where individuals learn by imitating and modeling others
(Nickerson, 2025); (b) attentiveness, or the observer's focus when information is perceived as
beneficial (McLeod, 2025); (c) retention, where the observer stores information for later use to
recall when needed (Firmansyah & Suepuloh, 2022); (d) motivation, where the observer
distinguishes between rewards and punishments (Lopez-Garrido, 2023); and (e) reproduction,
where the observer models and holds onto behavior, leading to learned behavior (Horsburgh &
Ippolito, 2018).

Bandura's principles successfully foster interactions, collaborations, reinforcement, and
vicarious learning (McLeod, 2025). Additionally, implementing these principles could add
strategies and curtail the adverse effects teachers have when instructing chronically absent

students. In a social learning environment, such as a classroom, the teacher is critical in



facilitating an interactive learning environment (Bouchrika, 2023). Students act as observers in
the classroom, and the teacher serves as the model.

However, when students are absent from school, they cannot observe, model, or mimic
the experiences of their teachers and peers. Consequently, upon their return, they may lack a
clear understanding of what is being modeled and perhaps what was modeled, which, according
to Bandura's SLT, is essential for learning. To address this challenge, teachers must adapt
instructional materials to meet chronically absent students' external, internal, and social-
emotional needs (Sutton & Barto, 2018). The responsibility of teaching these students lies in
recreating the principles of Bandura's SLT with instructional strategies.

Applying Bandura's principles, particularly with chronically absent students, requires
teachers to invest additional time and attention in adjusting instructions to help students with
academic recovery from missed assignments (Gottfried et al., 2024). Hall (2023) documented
that observational learning can occur in various formats within and beyond the classroom and
further explained a triangular connection within SLT involving personal, environmental, and
behavioral factors. Applying Bandura's SLT promotes creating a supportive and engaging
classroom environment where students can interact with their peers and actively participate in
their learning by experiencing an array of instructional strategies (Pace, 2025).

Definition of Key Terms
Chronic Absenteeism

Chronic absenteeism is when a student misses 15 days or more than 10% of a school year
for any reason, including excused absences, unexcused absences, suspensions, and expulsions
(Marsh, 2020). Chronic absenteeism is associated with poor academic performance, achievement

gaps, lower graduation rates, disengagement, and limited future opportunities (Kirksey, 2019).



Cooperative Learning

This learning strategy is a socially structured group activity where each team member has
arole and is responsible for their learning and every team member (Ryzin et al., 2021).
Flipped Classroom

This instructional strategy takes a blended learning approach to increase engagement.
Instruction occurs in different locations and applies different formats (Campillo-Ferrer &
Miralles-Martinez, 2021).
Instructional Disruptions

Aggressive behaviors such as fighting, arguing, yelling, speaking out of terms, and being
disrespectful can cause a break in continuity and delivery, significantly impacting teaching and
learning (Wilkins et al., 2022).
Intervention Strategies

Teachers design plans, strategies, or procedures to approach teaching and learning
differently, such as flipped classrooms, personalized lessons, and cooperative learning, to aid
students in taking ownership of their learning and making progress (Endo, 2022).
Modeling

Modeling is a strategy to show behaviors and skills for students to observe and mimic
(Austin, 2022; Responsive Classrooms, 2023).
Observational Learning

Observing the behaviors of others is observational learning. Observational learning is the

foremost principle of Albert Bandura's SLT (McLeod, 2025).



Peer Learning

Peer learning is a strategy in which students work collaboratively to solve problems,
share ideas, and provide feedback to each other (Donnelly et al., 2018).
Reinforcement Learning

Positive reinforcement and feedback to motivate and encourage students are components
of reinforced learning. Reinforcement learning occurs when teachers use rewards, praise, and
recognition to encourage positive desired behaviors and discourage undesired behaviors (Sutton
& Barton, 2018).
Self-Efficacy Goal Setting

This approach is a process where students set realistic goals for themselves, and teachers
support students’ progress on the self-identified goals, affirming their belief in their abilities
(Taylor et al., 2024).
Verbal Instruction

Verbal instruction is an instructional strategy that helps with retention and improves
learning. Instruction is explained clearly and concisely at a level the student
understands/comprehends. Directions and tasks are chunked into manageable steps, and
expectations are clear with shared examples (Meier et al., 2020).
Vicarious Learning

Vicarious learning occurs when the behaviors of teachers or students are observed and
then imitated or mimicked (Cornell, 2023).
Review of Literature

The problem addressed is that teachers lack instructional strategies for accommodating

chronically absent students (Sawchuk, 2021). The purpose of this qualitative descriptive design



was to capture the elementary teachers' experiences regarding their accommodation strategies to
support their chronically absent students. The overview of conducting this literature review is to
explore, investigate, gather, and evaluate existing literature and scholarly articles related to how
teachers are challenged by efficiently accommodating chronically absent students. This literature
review will investigate the following topics: Chronic Absenteeism, Challenges for Schools,
Challenges for Teachers of Chronically Absent Students, and Research Patterns.

Search engines used in this literature review were Google, Google Scholar, and
Roadrunner/Navigator Search/A-Z databases. The databases included EBSCO, ProQuest, Jstor,
PubMed, and ERIC. The search parameter was limited to 5 years, 2018-2023. The rationale was
to use current articles for the study. Key phrases include chronic absenteeism, what is chronic
absenteeism, chronic absenteeism demographics, grades, standardized test, diminished health,
criminal justice, chronic absenteeism causes, seminal research on chronic absenteeism,
classroom disruptions due to chronic absenteeism, loss of instructional time due to chronic
absenteeism, student engagement, seminal study on student engagement, causes for student
disengagement, teacher-to-student relationships, benefits of teacher-to-student relationships,
challenges of teaching chronically absent students, adverse effects on teachers’ Instruction
because of chronically absent students, cultural relevance, chronic absenteeism, root causes of
chronic absenteeism, social learning theory research-based strategies, flipped classroom, Bobo
Doll experiments, gamification, teacher stressors, seminal studies on teacher stressors, teacher
burnout, teacher retention, seminal studies on teacher retention, chronic absenteeism of students,
adverse effects of teaching, history of chronic absenteeism, and truancy, average daily
attendance. The following parameters applied Boolean operations to narrow the search phrases

by using conjunctions and quotation marks to highlight specific words in a title.
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Chronic Absenteeism

Chronic absenteeism was the foundation of this research. The topics explored in this
section include Chronic Absenteeism, Root Causes of Chronic Absenteeism, and Groups
Experiencing the Most Chronic Absenteeism.

Gottfried et al. (2019) highlighted chronic absenteeism as a hidden educational crisis that
demands attention. Garcia and Weiss (2018) described chronic absenteeism as a complex puzzle,
with each piece playing a significant role in a student's academic and social performance. This
issue affects many American children, prompting educators, researchers, and policymakers to
take notice (Marsh, 2020). Chronic absenteeism recognizes all absences, excused or unexcused,
due to illness, bereavement, family vacations, or other reasons like suspension or expulsion
(Corliella & Boundy, 2018). Chronic absences go beyond truancy, which only accounts for days
missed without permission.

Chronic absenteeism encompasses excused and unexcused missed school days, focusing
on academic and social development. The American Academy of Pediatrics (2025) defined
truancy as missing school without permission. Average daily attendance (ADA) means
calculating the number of days a student is in attendance divided by the total number of days of
membership. Marsh (2020) described ADA as the average number of students at school on a
typical day. It is worth noting that chronic absenteeism has more profound consequences
regarding loss of instructional time and adverse academic and social outcomes than truancy.
Gottfried and Ansari (2021) noted that chronic absenteeism among kindergarteners is rising,
resulting in a long-term decrease in executive functioning skills. These results spark a need to
become more knowledgeable about its detrimental effect on our youngest children, with possible

lingering adverse outcomes unless addressed at once (Robinson et al., 2018). Chronic
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absenteeism has captured the attention of educators, researchers, and policymakers because it is
challenging and continues to gain momentum, especially in low-income schools (Roger & Feller,
2018). Lenhoft and Pogodzinsk (2018) conducted an exploratory study to determine if schools
organized for effectiveness are structured and designed to reach all students' academic and social
goals and outcomes and could impact or influence chronic absenteeism.

Across different states, absenteeism is measured in various ways. At the same time, some
states consider a student to have attended school if they are present for any part of the day.
However, there is a need for greater transparency and consistency in the federal guidelines for
measuring and establishing clear criteria and standardized methodology (Eklund et al., 2020).
Chronic absenteeism has been found to affect various aspects of a student's academic journey.
Balfanz and Byrnes (2018) indicated that chronic absenteeism is associated with poor academic
performance in reading and mathematics, grade level retention, behavior issues, and an increased
risk of dropping out—the significance of addressing chronic absenteeism to support students'
educational success.

A collaborative effort between Attendance Works and the Child Family Center in Des
Moines, lowa, investigated three urban school districts. They found that 95% average attendance
is not good, as it masks an even more significant problem through the lens of chronic
absenteeism. Some states still do not require chronic absenteeism to be calculated as part of
attendance. A significant problem still exists in promoting chronic absenteeism calculation
nationally (Attendance Works, 2024).

Gottfried et al. (2019) collected various studies from researchers on relative topics such
as who misses school, why students are not in attendance, how schools can combat the pitfalls of

absenteeism, and how schools can better assess attendance to promote school accountability and
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help educators understand the causes and impact of chronic absenteeism. Gottfried et al. (2019)
acknowledged barriers such as lack of transportation, poor health, housing insecurities, discipline
issues, and immigrant student policies as reasons for chronic absenteeism. They included school
initiatives and interventions seeking ways to improve students' attendance. Gottfried et al. (2019)
presented a critical systematic view of an informative model to assist in getting children into
school and learning daily, with an intense focus on chronic absenteeism.

Root Causes of Chronic Absenteeism. Understanding the root causes of chronic
absenteeism can benefit the educational community for several reasons. It helps teachers identify
potential issues or challenges students may face, such as bullying, family problems, or academic
struggles. This knowledge provides insight for teachers to provide the necessary support,
strategies, and interventions to help students overcome obstacles and stay engaged. Marsh (2020)
highlighted that bullying, health issues, lack of engagement, transportation, poor academics, and

family circumstances are also root causes ef-chronic absenteeism.



Figure 1

Root Causes for Chronic Absenteeism in Schools

* Chronic and acute iliness

* Family responsibilities or
home situation

* Trauma

* Poor transportation

* Housing and food
insecurity

* Inequitable access to
needed services

* System involvement

¢ L ack of predictable
schedules for learning

* Lack of access to tech
* Community violence

e

o Strugglingacademically
and/or behaviorally

* Unwelcoming school
climate

* Social and peer challenges

¢ Anxiety

¢ Biased disciplinary and
suspension practices

¢ Undiagnosed disability
and/or disability
accommodations

* Parents had negative
educational experiences

» Lack of challenging,
culturally responsive
instruction

* Bored

* No meaningful relationships
to adults in the school
(especially given staff
shortages)

» Lack of enrichment
opportunities

» Lack of academic and
behavioral support

* Failure to earn credits

* Drawn to low-wage job vs.
being in high school
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* Absences are only a
problem if they are
unexcused

e Missing 2 days per
month doesn’t affect
learning

e Lose track and
underestimate TOTAL
absences

e Sporadic absences
aren’ta problem

e Attendance only
matters in the older
grades

e Suspensions don’t
count as absence

Note. In addition, Figure 1 above explains four root cause categories that contribute to chronic

absenteeism. Absences from school occur due to at least one of these categories: barriers to

attending, aversions to attending, disengagement from attending, and misconceptions (Sundius,

2024).

Groups Experiencing the Most Chronic Absenteeism. Chronic absenteeism appears to

be more prevalent in specific demographics; race and income are predictors of absenteeism that

teachers in urban schools’ encounter. Black students are more frequently absent than White

students, and Asian students experience the fewest absences. Lara et al. (2018) documented that

chronic absenteeism is more prevalent among students with special needs of color, students

enrolled in urban schools, and students in poverty.

The Hamilton Project (2018) documented disparities in attendance by race, ethnicity,

income, and disability. Chang et al. (2025) claimed that in schools where 75% of the enrollment
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lives in poverty, chronic absenteeism would be high; therefore, the economic status of a
community can predict chronic absenteeism. Chronic absenteeism is noted more frequently with
Hispanic or Latino and Black or African American students. Native American and Pacific
Islander students are 65% more likely than White students, while Black students are 36% more
likely, and Hispanic students are more likely to be chronically absent (U.S. Department of
Education, 2018). Children who are impoverished and reside in segregated communities attend
schools where 75% of students are children of color, and 41% will be chronically absent (Sellery,
2021). African Americans, Hispanics, and American Indians experience 20% more chronic
absenteeism than others, while Asians experience less than 10% (The Hamilton Project, 2018).
Anderson (2019) found that children with disabilities are likelier to be suspended or expelled
from school, which means they are more likely to experience chronic absenteeism.

Scott (2021) researched how chronic absenteeism among Black, Indigenous, and People
of Color (BIPOC) continues to grow, even with additional support and interventions. This case
study consists of all public schools in Tennessee; the researcher suggests more research to
address these young people's childhood adversities to close the culture gap. The culture gap
could be interpreted as impacting the teacher and student relationship in the classroom and can
expose misunderstandings, biases, and inequities affecting students’ learning, engagement, and
performance. The researcher reported that Tennessee's high schools' chronic absenteeism rate is
lower than that of other schools in the state due to accountability since the Every Student
Succeeds Act [ESSA], in 2015. Results showed that chronic absenteeism was higher in city
districts compared to others. The interaction between grade level and locality was significant, but

the statewide changes remained the same. The conclusion was that holding the school district
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accountable for chronic absenteeism was unsuccessful and that Tennessee sought an alternative
non-cognitive measure to evaluate school performance.

Kostyo et al. (2018) documented that chronic absenteeism gained national attention with
ESSA of 2015 to close the achievement gap with accountability, one of the steps included in
reducing chronic absenteeism. The Department of Education’s Office of Civil Rights (OCR,
2016) reported that the 2013-2014 school year attendance data showed that approximately 7
million students missed 15 days or more.

The Annie Casey Foundation (2023) reported that chronic absenteeism increased by 24%
to 36% during the COVID-19 pandemic and peaked again in 2022. Before the pandemic,
chronic absenteeism in the school year 2018-2019 was 15%, which doubled to more than 30%
for the school year 2020-2021 (WH.gov, 2023). Due to the lingering effects of COVID-19, the
Virginia Department of Education (VDOE) recommended that chronic absenteeism be removed
as a factor for accreditation for the 2023-2024 school year.

Challenges for Teachers of Chronically Absent Students

Teachers of chronically absent students face several challenges in supporting these
students. This section discusses the topics: Classroom Environment, Student Engagement,
School Climate, Loss of Instructional Time, Teacher-Student Relationships, Absenteeism and
Teacher Stress, and Teacher---the Most Significant Model.

Classroom Environment. After being absent and returning to school, students may not
readily feel connected to classmates and can experience a sense of isolation. Schools reported
56% increased classroom disruptions and 46% more physical conflicts with fights and physical
threats (The National Center for Education Statistics [NCES], 2022). Verbal abuse and disrespect

toward teachers increased since COVID-19 in the spring of 2020, along with heightened
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concerns about mental health (depression, anxiety) for teachers and students (St. George, 2022).
In addition, Van Eck et al. (2017) characterized this as experiencing external and internal
problems. St. George (2022) documented an elevation in acts of disrespect during the 2021-2022
school year.

In schools, teachers are overwhelmed by the disruptive behaviors that returning
chronically absent students display (Belsha, 2021). Gottfried (2019) confirmed that the spillover
affects the teacher and classmates. In addition, Gottfried (2019) also proclaimed that chronic
absenteeism could undermine the teachers' efforts when classroom disruptions interfere with the
continuity of instruction, making it difficult to make up missed assignments; this can make it
challenging to grasp innovative ideas, skills, and concepts, resulting in a knowledge gap.

Van Eck et al. (2017) said that chronically absent students disrupt instructional delivery
when an academic gap occurs. Classroom management is critical to lessen the struggle returning
students experience when engaging with peers and performing daily expectations. Gottfried
(2019) proposed that a break or interruption in attendance hinders social engagement and peer
learning, damaging social-emotional well-being and diminishing a sense of belonging.

Student Engagement. Students are not engaged in school because they lack a sense of
value for school, and school attendance is not a priority (Obrovska et al., 2024). For ELL
students, students with disabilities, and homeless students, student engagement is even more
challenging (Santibanez & Guarino, 2021). Dusseault and Makori (2021) recommended a three-
tiered approach: apply strategies that make all students want to come to school, identify students
at risk of chronic absenteeism early, and show genuine support and encouragement for students
exhibiting barriers, aversions, or disengagements to attending school. After implementing the

tiers, the next goal is to maintain student engagement (Li & Xue, 2023).
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Ansari et al. (2020) studied the long-term outcomes of a lack of social engagement due to
chronic absenteeism, which can create a gap in learning. The researchers considered the impact
discipline, economics, and academic outcomes had on school attendance for kindergarten
through eighth-grade students. The findings showed that students who attended school regularly
did not engage in poor behavior choices. However, students not in regular attendance were less
economically self-sufficient, show low academic success, and were more likely to have a child
(Ansari et al., 2020).

Hiver et al. (2021) approached their research regarding student engagement differently,
following Dornyei and Kormos’ philosophy that student engagement is a critical concern for
everyone teaching language learning to achieve success. Kang (2021) unfolded three pillars of
engagement to engage students in school: (a) emotional engagement, in which students feel
valued with a sense of belonging and connectedness; (b) behavioral engagement, in which the
student is a motivated and active participant; and (c) cognitive engagement, in which the student
takes ownership of learning.

Culturally relevant classrooms and culturally responsive teaching improve the climate
and support student engagement (Ialuna et al., 2024). Miller (2019) complimented. Ialuna et al.
(2024) recognized that culturally relevant classrooms and culturally responsive teaching could
boost student engagement. Lessons and classrooms represent the clientele with real-world and
real-life issues and establishing goals and expectations at the offset creates student buy-in
(Miller, 2019).

School Climate. Van Eck et al. (2017) conducted a study in an urban school district with
25,776 middle and high school participants from 106 schools, where 89% were African

American and 61% were eligible for free or reduced lunch. The results showed that the study
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examined the perception of school climate at three levels: positive, moderate, and hostile. The
results also showed that the poorer the perception of the school climate, the higher the chronic
absenteeism. Daily et al. (2020) also found that school climate plays a vital role in chronic
absenteeism; a positive school climate yields lower chronic absenteeism and better student
performance. A positive school climate offers teachers a win/win by reducing chronic
absenteeism and boosting academics (Hamil, 2021).

Loss of Instructional Time. Lost instructional time equates to missed face time and
missed opportunities for teaching and learning at school. Research has consistently shown how
the loss of instructional time due to chronic absenteeism impacts student achievement and
teachers' instruction (Klein et al., 2022). Santibanez and Guarino (2021) recommended that
teachers prepare make-up work packages to supplement in-class instruction and accommodate
the loss of instructional time.

Gottfried and Kirksey (2017) reported that loss of instructional time results in teachers
needing more time to prepare students, which equates to poor performance. Gottfried and
Kirksey (2017) studied the 30-day attendance window before a high-stakes spring assessment;
the findings indicated that absences the month before testing hurt performance. Keppens (2023)
recognized that the timing of absences aligns with achievement, and the most harmful time for
school absences is at the start and the conclusion of each school year. This author also
acknowledged that teachers need more attendance awareness and resources to assist in reteaching
to improve performance.

Teacher-Student Relationships. Based on the barriers chronically absent students
experience, it is crucial that the teacher strategically approaches instruction as a positive,

engaging process (Pennsylvania Training and Technical Assistance Network [PATTAN], 2021).
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Students often spend more time with their teachers than with their parents; therefore, the
relationship between teachers and students is critically beneficial for students' academic and
social wellness (Lei et al., 2018). Budge and Parrett (2018) found the relationship between
teacher and student to be the best way to increase motivation and students' academic and social
efforts.

Lei et al. (2018) examined teacher-student relationships by linking teacher support and
academic emotions, both positive academic emotions (PAE) and negative academic emotions
(NAE). He found that the teachers' support was significantly aligned with academic emotions
when culture, gender, and age moderated the links. Students with high PAE and lower NAE
received more teacher support, felt a sense of connectedness, and had better school attendance.

Knowing their students enables teachers to tailor their instruction and create a more
inclusive and supportive classroom environment that addresses students' needs effectively.
Teachers can build stronger relationships and establish a positive educational experience for all.
A teacher-student relationship is imperative before learning occurs (Chhikara, 2025). Teacher-
student relationships show that the teacher shows a sense of caring and concern with the student
reciprocating with the student, displaying respect and a desire to please (Lei et al., 2018).

Students may experience school refusal or anxiety if they feel disconnected from the
school or classroom. Gottfried and Ansari (2022) highlighted that when children enjoy school,
they attend regularly, but when they dislike school due to conflicts with teachers or other
students, they miss days. Gewirtz (2021) designed a series of assessments to aid teachers in
knowing their students. This enables tailored instruction and creates a more inclusive and
supportive classroom environment that effectively addresses students' needs. Teachers can build

stronger relationships and establish positive educational experience for all.
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Absenteeism and Teacher Stress. When teachers are unprepared to handle attendance
situations, stress becomes inevitable, especially with the accountability required to accommodate
chronically absent students' needs. Teacher stressors include insurmountable workloads like
tailoring instruction for chronically absent students, low salaries, poor working conditions, and
inadequate teacher preparation programs for addressing chronic absenteeism (Walker, 2025).

Pupils’ chronic absenteeism negatively affects academic and social development and
increases teachers’ stress. Chronic absenteeism also damages the student-teacher relationship and
the relationships between teachers and parents. Teachers' stressors in managing the classroom to
promote learning and social development for all students deviate from the purpose of their job
(Akkus & Cinkir, 2022). Teacher stressors relating to teaching chronically absent students
include overwhelming workloads, insufficient pay, and a lack of valued feelings (Bland et al.,
2019). Teachers often leave the profession because of stressors. Junker et al. (2021) recognized
that teacher stressors are low student engagement and poor motivation, characteristics of some
chronically absent students.

Wu (2020) studied the relationship between work stress and mental health by examining
factors that contributed to and affected work stress. Classroom management, workplace
pressures, and student progress are a few factors that cause stress. These factors also align with
contributors to students' chronic absenteeism. Wu (2020) noted a direct correlation between work
stress and teacher burnout. Palermo et al. (2021) recognized that teacher turnover and burnout
were high for science teachers, especially novice teachers. This could possibly be due to the lack
of teacher preparation when addressing the needs of chronically absent students. Herman et al.
(2020) conducted a study applying the 3C (coping, competence, and context) theory of teachers'

stress and possible burnout to investigate the adverse impact and importance. The study showed
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a correlation between the adverse effects of chronically absent students on teacher outcomes. It
also opened pathways for future research in three areas: addressing intervention challenges,
measurements, and concepts.

Maclntyre et al. (2019) examined the stress experienced by foreign or second language
teachers. This study applied students' experiences to explain how chronic absenteeism affects
teachers. The stressors for these educators are compounded by expectations to teach well and for
students to perform well. Bianchi et al. (2022) conducted a study with 242 teenagers living in
highly impoverished communities in Italy. This study is relevant to my research because it shows
a negative relationship between school efficacy and student absenteeism. For immigrants only, it
showed that academic self-efficacy is a negative predictor of absenteeism.

The Teacher-- the Most Significant Model. The core issue surrounding chronically
absent students revolves around determining the strategies required to help with remediation
recovery and reducing the number of missed school days. Jones and Ali (2021) recognized
teachers as the most significant factor in school-based efforts for quality and equity. Conversely,
the teaching profession could be better regarding job satisfaction, mental and physical wellness,
and the demands for high-quality education (Jones & Ali, 2021). Teachers need respect and
support to sustain longevity in teaching (Veliz & Mainbridge, 2024). Therefore, addressing the
challenges teachers face in successfully instructing chronically absent students will require a
collaborative effort. Students who are chronically absent today will likely be absent again during
their educational journey (Gottfried, 2019).

Engaging students fully in the delivery of instruction is just as crucial for teachers
because knowing the curriculum or subject content is not enough. Absenteeism can lead to

missed materials that are difficult to make up, potentially leaving some students struggling to
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catch up (Akkus & Cinkir, 2022). Davis et al. (2019) elaborated that teachers of chronically
absent students experience missing opportunities for intervention, enrichment, and consistency
due to chronic absenteeism.

NCES (2021) reported that the adverse effects on teachers' instructions were viewed
differently by Gershenson (2020), who explained that schools in the United States have a
disproportionate representation of White and female teachers. The student-teacher demographics
are off-kilter, as teachers of color are underrepresented. This study showed that non-White males,
when taught by a teacher of another race, were more likely to be chronically absent and
experience the likelihood of suspensions. Teachers new to the profession, with less than five
years of experience, are hired in schools with impoverished students or in urban settings with
massive workloads and poverty and are impelled to improve performance on high-stakes testing
(Jones & Ali, 2021). Due to burdensome workloads, poor school climate, and the lack of
professional development, compounded with teaching chronically absent students, the adverse
effects heighten, and teacher effectiveness weakens. Beyond classroom instruction, NCES (2021)
reported that some principals require teachers to help students beyond the school day, with
academic academics at 17% (public) and 28% (private), and with social-emotional learning at
7% (public) and 20% (private). Since teachers cannot help a child not in the class learn (Keenze,
2022), the teacher must provide support when chronically absent students return to class.
Research Patterns

Most of the research reviewed was a mixture of qualitative and quantitative research
(Akkus & Cinkir, 2022; Ansari et al., 2020; Bauer, 2018; Chang et al., 2018; Corliella & Boundy,
2018; Gottfried, 2019; Gottfried, 2021; Keppen, 2023; Marsh, 2020; Roger & Feller, 2018;

Santibanez & Guarino, 2021). The literature review that focused primarily on data reporting and
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Acts was more qualitative (Attendance Works, 2018; ed.gov, 2018; Center for Research in
Education & Social Policy, CRESP, 2018; NEA, 2018; American Academy of Pediatrics [AAP],
2025; White House Government [WH], 2023.

The research focused on experimental and seminal studies that addressed chronic
absenteeism data, which were more quantitative (American University, 2021; Hansen &
Quintero, 2020; Lenhoff & Pogodzinski, 2018). Those pieces that discussed significant data were
more likely to be qualitative (Akkus & Cinkir, 2022; American University, 2023; Lenhoff &
Pogodzinski, 2018). The literature showcased many different types of methodologies due to
various research studies (Grooms, 2022; Keppens, 2019; Marsh, 2020).

The literature highlights that urgent challenges regarding chronically absent students
cannot be ignored. John Hopkins (2023) reported that students attend schools where one in every
five is chronically absent, missing 4 weeks of school annually. Poor attendance of chronically
absent students results in the risk of academic failure (ed.gov). Klass et al.(2024) documented in
an American Academy of Pediatrics brief that children not likely to read on grade level by third
grade are chronically absent in kindergarten and first grade. A significant challenge for many
chronically absent students is feeling a lack of connectedness and a sense of welcome from their
teacher (Keenze, 2022). WH.gov (2023) recognized that regardless of chronic absenteeism being
a cause or a symptom of academic failure, the recovery runs through the classroom. This means
that the role of the teacher is crucial. Children entering classrooms where teachers are ill-
prepared to instruct chronically absent students is a reality (Gottfried, 2021).

The gap in the literature from my literature review shows that the instruction and
accommodating instructional strategies on how to instruct chronically absent students are

limited. I investigated instructional strategies for accommodating chronically absent students.
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This will be shown by documenting various instructional strategies teachers experience with
chronically absent students.
Ethical Assurances

Ethical guidelines were authentic, making them error-free and contributing to gaining
credibility and support from the public. Ethical guidelines allowed the researcher to conduct a
responsible and moral study, mindful of how the research affected the participants. Privitera and
Ahlgrim-Delzell (2019) explained the research process as what might occur, what is occurring,
and what happened due to the study.

I followed the Belmont Report (1978) principles to ensure my study adhered to respect
for people, by protecting participants from harm, benevolence, and justice by displaying fairness
in an equitable manner. The first principle, "do no harm" or "primum non nocere," is from the
Hippocratic Oath. The second principle, beneficence, is defined as showing kindness and
generosity for the well-being of the participants. The third principle, justice, is caring for the
participants with respect and dignity to promote better outcomes. I exhibited fairness with all
participants.

Following guidelines of the National Commission for the Protection of Human Subjects
of Biomedical and Behavioral Research National University required that all individuals
intending to conduct research under its auspices be familiar with and complete the web-based
Collaborative Institutional Training Initiative (CITI) program as outlined by the NU Institutional
Review Board (IRB) focused on the protection of human research subjects successfully. The
completion certificate was valid for two years and was suitable for six months. The purpose was
to ensure that all appropriate steps were taken to protect the rights and welfare of the human

subjects/ participants during the study.
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I sought approval to conduct research from the National University Institutional Review
Board, ensuring the proposed study would be completed within the Board's regulations. Next,
permission was sought from the school district and the participants through an informed consent
letter. This notified participants of the study's goals, what to expect, and that they could opt out at
any point in the research (National University, 2024).

The participants' confidentiality was maintained as stipulated in the informed consent. It
assured the participants and school authorities that they could withdraw from participation at any
research stage and that they would receive a copy of the study findings. The results would be
published to benefit the education community and stored in electronic form for 3 years in the
archives following National University Internal Review Board (IRB) requirements-

Summary

The research problem and research questions of this qualitative descriptive design was
aimed at addressing teachers' lack of strategies for accommodating chronically absent elementary
students. The study's foundation lay in concerns about educational equity and the alarming rise in
chronic absenteeism, which collectively impacts teachers' instruction. By collecting data, the
researcher sought to understand how chronic absenteeism is addressed in the classroom, the
impact of chronic absenteeism from teacher to student, acknowledge possible solutions, and
apply instructional strategies in instructing chronically absent students.

This qualitative descriptive design's research problem and questions addressed teachers'
lack of strategies for accommodating chronically absent urban elementary students. The study's
foundation focused on educational equity and the alarming rise in chronic absenteeism, which
collectively impacts teachers' instruction. Through this exploration, the study aimed to identify

the underlying benefits of instructional strategies in accommodating the needs of chronically
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absent students with urban elementary teachers to determine their specific needs and establish
the best steps to move forward.

There is a significant problem for urban elementary chronically absent students who
return to classrooms with teachers who demonstrate a lack of strategies to deliver instruction that
accommodates chronically absent students' needs. Teachers' insufficient knowledge to implement
accommodating strategies reveals a problem with teachers' preparedness and readiness to apply
instructional strategies to engage chronically absent students. In this qualitative descriptive
design, we investigated the experiences of urban elementary teachers. This study explored the
benefits and challenges of urban elementary teachers' perspectives when implementing SLT,
instructional, and intervention strategies to accommodate chronically absent urban elementary
students. In addition, the qualitative descriptive design identified strategies that teachers use to
support and accommodate chronically absent students, implementing responses to interventions.
The research findings helped teachers and others prepare to accommodate the needs of
chronically absent students. Next, in Section 2: Methodology, the researcher clearly and

concisely displayed how the study was conducted.
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Section 2: Methodology and Design

The problem addressed by this qualitative descriptive design was that teachers lacked
instructional strategies for accommodating chronically absent students (Sawchuk, 2021).
Teachers in urban elementary schools consistently face instructional challenges for chronically
absent students (Hansen & Quintero, 2020). The purpose of this qualitative descriptive design
was to capture the elementary teachers’ applying accommodation strategies when students were
chronically absent. This study was conducted in an urban Northern Virginia community.

The second section provided an outline of the study’s methodology and approach. In
constructing this research study, several critical steps took place to help obtain the answers to the
problem and research questions effectively. First, the design method for the problem and research
questions was determined. I selected the purposeful sample of participants from the population
source. In this section, I also shared the data-gathering procedures and the tools used for data
analysis. Additionally, I specified the study’s assumptions, limitations, and delimitations to
explain the underlying premises and how the study was limited.

RQ1

How do teachers working in urban elementary schools provide instructional
accommodation for chronically absent students?
RQ2

What kind of support do teachers working in urban elementary schools believe would
assist them in teaching chronically absent students more efficiently?

Design and Method
For this study, a qualitative method was the best fit to accomplish the desired outcome.

This qualitative research addressed the “why” or possibly the “why not” with insight into
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people’s experiences (Busetto et al., 2020, p. 1). Qualitative research is a text-dense study of
phenomena telling the experiences and perceptions of individuals with profound knowledge of
the topic (Busetto et al., 2020). Alhajri (2025) and Bloomberg (2019) defined qualitative research
as a naturalistic process that reveals an in-depth discernment of the problem and generates new
ideas. Qualitative research has a narrative format; the data collected is non-numerical (Ugwu &
Eze, 2023).

Several factors contributed to the rigor, depth, and richness of qualitative research. The
researcher served as the instrumental leader of the study, allowing me to explore and understand
complex phenomena holistically. The sample for this qualitative descriptive design were
purposively selected participants. The purposive participants were selected to gather an in-depth
understanding of the participants’ feelings, thoughts, and perspectives to analyze and validate the
research (Ames et al., 2019). As a conduit, I am the decision-maker for each process step. My
reflexivity allowed me to reflect on my biases, assumptions, and values that influenced the
research process and findings. The research design and approach aligned with my core beliefs,
understandings, worldviews, and speculations, as Hall and Liebenberg (2024) guided.

A quantitative research approach was not appropriate for this study for several reasons.
First, quantitative research does not lead to capturing the experiences and feelings of
participants. Instead, the focus is on what can be measured or counted, seeking how many or
how much (Ghanad, 2023). Second, quantitative data is limited to numerical, statistical facts
with close-ended questions (Kaabar, 2020). Finally, quantitative data does not provide the
privilege of offering human feedback or engagement (Kuehn et al., 2022).

For this qualitative research, I conducted a qualitative descriptive design. Qualitative

descriptive designs offer flexibility (Villamin et al., 2024). This research was a qualitative
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descriptive design, meaning the research focused on an in-depth analysis. In this study a group of
teachers made up the qualitative descriptive design and by examining this specific group with
experience teaching chronically absent students, valuable rich data were gained. Attention to
diligently acknowledge the experiences and perceptions by reviewing elements that contributed
to establishing the phenomenon was the focus. The qualitative descriptive design allowed the
researcher to thoroughly investigate a particular phenomenon or situation in a real-life context
(Hall & Liebenberg, 2024).

Detailed and descriptive insight into instructional strategies to accommodate teaching
chronically absent students in this qualitative research required active involvement and
meaningful participation. How participants perceived their experiences were investigated to
better understand the phenomenon or occurrence. To thoroughly unpack how and why an event
or phenomenon occurred implied a phenomenon’s natural order or progression (Mellor et al.,
2022). Qualitative descriptive design was often incorporated in qualitative research when
practical implications were needed, and each person’s description shed light on practical
applications, informing decision-making and problem-solving processes. A qualitative
descriptive design allows for multiple factors, interactions, and influences to shape the studied
experiences.

A qualitative descriptive design was appropriate for this proposed study because it
allowed the researcher to gather information and evidence from teachers’ experiences. A
qualitative descriptive design helped the researcher gain insight into the practical application of
the accommodation of instructional strategies for teaching chronically absent students and
supporting their needs. The qualitative descriptive design was also valuable for in-depth

exploration, and it allowed the researcher to thoroughly investigate a particular experience or
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situation in a real-life context, provided rich and detailed insights that may not be possible with
other research methods. The collected data came from the participants’ direct quotations in this
qualitative descriptive design. Data were analyzed for meaning and grouped with similar data to
construct patterns for emerging themes.

The narrative study, a qualitative research method, is rich in evidence of people
describing and interpreting their experiences (Overcash, 2003). Narrative research utilizes
interview data to structure a story within the setting (Kaluza, 2023). In a narrative study, data are
gathered from primary documents like newspapers or letters, artifacts that could include artwork
or other tangible items, observations within the setting, and the opinions of the individuals
centered around the phenomenon of interest (Van der Spuv & Jayakrishnan, 2021). The current
choice of qualitative descriptive design relied heavily on various individuals’ experiences with
accommodating instructional strategies for teaching chronically absent students and supporting
their needs. As intriguing as the storytelling aspect may be, the data gathered from this
qualitative descriptive design would not be structured as a story. Ethnography is another
qualitative research method. Ethnography studies an understanding of a group of people’s
culture, behaviors, and experiences (Sharma & Sarkar, 2019). In ethnographic research, the
researcher studies and collects data by immersing themself in the community, observing their
activities, and gaining insight into their social and cultural practices. My analysis yielded a
qualitative descriptive design. Hall (2024) noted that qualitative descriptive design emerged as a
novice approach to qualitative research. A qualitative descriptive design was suited for this study,
as it: (a) allowed the researcher to conduct comprehensive research to gain participants’ voices,
different aspects, and perspectives while offering flexibility; (b) promoted investigating a

specific problem; and (c) exposed concepts, issues, and ideas, making it participant centered.
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Therefore, qualitative descriptive design was an appropriate approach for this study, because the
design focused on capturing the participants’ perspectives and experiences.
Population and Sample

The population for the sample were elementary teachers who had taught chronically
absent students. The teachers in the sample were employed in an urban school in Northern
Virginia. The United States Census (2022) reported the county’s estimated population as 1.2
million residents, and it was considered urban. The county has one school district with more than
140 elementary schools. The Virginia Department of Education [VDOE] (2023) reported that
approximately 15% of the county’s students were chronically absent for the 2021-2022 school
year. With a population of roughly 178,000 students, about 26,700 were chronically absent.
Virginia students in grades 3-12 must participate in the end-of-year/end-of-course Standards of
Learning (SOL) standardized assessment. To meet federal requirements, annual reading,
mathematics, and science SOL assessments are administered; the state also requires SOL
assessments in writing and social studies (VDOE.edu. 2023). Student assessments and
expectations for success are essential to teaching and learning (Fisher & Bandy, 2019).
Assessments are a key to understanding a student’s development and skill base. Fisher and
Bandy (2019) endorsed the importance of assessments as evidence that teachers must
accommodate instructional strategies for teaching chronically absent students and support their
needs.

Purposeful sampling is recommended in qualitative research because non-probability
participants are chosen intentionally as they embody the characteristics needed to achieve the
research objectives (Suri, 2011). The sample for this qualitative descriptive design were

purposefully inspired participants, referring to knowledgeable individuals intentionally
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motivated by a specific purpose. Purposeful sampling was used to select the sample for this
study. Ahmed (2025) recommended that 10-15 participants is sufficient to reach saturation for
this study as it focused on examining the lived experiences of individuals. Therefore, 12 teachers
who have one or more years of experience teaching one or more chronically absent students were
questioned. The criteria for selecting participants were urban elementary teachers with one or
more years of experience teaching one or more chronically absent students. The sample
participants were questioned to inquire how they accommodate instructional strategies for
teaching chronically absent students while supporting students’ needs and what teachers need to
accommodate chronically absent students efficiently.
Instrumentation

Pentage (2023) defined research instrumentation as data collection methods supporting
the study. An open-ended questionnaire with descriptive responses was utilized to gather data in
this research (Chatpibal et al., 2022). The research instrumentation for this study was selected
because the tool aligned with the methodology and design. Pezalla et al. (2015) noted that the
researcher has a critical role in qualitative research.
Open-Ended Questionnaire

Komildjanovna (2024) defined open-ended questionnaire as a tool/method that provides
detailed responses, and rich conversation is encouraged. Fraser (2024) noted that open-ended
questions cannot be answered with ‘yes” or “no.” Rosala (2024) described open-ended questions
as questions for which participants are encouraged to refrain from one word, or short phrase
responses and share a more detailed response. The questions were probing, starting like, “tell

99, <c

me...”; “what are...”; or “how did...”; these questions encouraged action.
2
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Purandare and Patil (2023) identified four advantages of open-ended questionnaires:
participants seldom give a wrong answer, participants are familiar with their response, the
researcher gets detailed, rich data, and the researcher gets relevant answers on the topic. The core
of open-ended questionnaires was that the rigorous questions focused on pre-determined topics
that allowed participants to express their opinions, experiences, and phenomena.

These questions were rigorously focused on pre-determined topics that allowed
participants to express their opinions, experiences, and phenomena. The primary data collection
tool for this study relied on the responses from participants gained from understanding their
experiences; the questions addressed and explored the research questions.

Bingham (2023) framed the steps of pattern coding for analyzing data collected in
qualitative research. Roberts et al. (2019) and Bingham (2023) defined pattern coding as
thoroughly familiarizing with the data by reading it repeatedly to identify patterns, categories,
and themes without allowing data to fit into preconceived categories. Linneberg and Korsgaard
(2019) recognized that coding could benefit novice researchers as it is (a) less detailed and
shallow (b) presents situations to investigate (c¢) expand the researcher’s knowledge base, (d)
promote a visual format for recognizing changes and developments, (e) validate or confirm the
data.

Data Collection and Analysis
Data Collection

Approval from the National University’s Institutional Review Board (IRB) secured
research protocols of informed consent, confidentiality, and protecting participants’ rights. IRB
approval required that each questionnaire take place in a calm, distraction-free environment. The

purposefully chosen participants were recruited because they met specific characteristics for
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inclusion in the study. To ensure accuracy, participants in the study received information and
documentation as instructed by the guidelines of the National University IRB. Participants could
withdraw from the study at any time. This statement was included on the recruitment poster and
in the informed consent document (Grant, 2021).

Open-Ended Questionnaire. After obtaining informed consent from the participants, the
questionnaire was sent. The opening question of the questionnaire reiterated that they had given
their consent with a “yes or no” question.

For this research, inductive analysis was applied during the data analysis process.
Inductive analysis encompassed various methods to draw conclusions and observe patterns; it
was also used to generalize or predict patterns and trends based on observation in the data
(Zapanta, 2025). Inductive analysis involved organizing, summarizing, and analyzing data to
uncover patterns and trends (Zapanta, 2025). Analytical methods for handling qualitative data,
such as qualitative descriptive design, included categorizing and coding data from questionnaires
Bingham (2023) endorsed steps for analyzing data from qualitative responses: 1. Familiarize
yourself with the data, 2. Code into categories, 3. Find patterns and connections, 4. Interpret the
data into themes.

To analyze the data collected, I employed inductive reasoning to identify patterns and
trends. Inductive analysis in qualitative descriptive design occurred when codes, categories, and
patterns emerged from a review of the descriptive responses. These patterns were then organized
into similar groups, forming themes. The analysis focused on identifying connections or
similarities among these patterns, which were assembled to support claims that address how the

data answered the research questions.
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In this study, my first step involved closely examining the descriptive responses for
recurring words or phrases (Medelyan, 2019). As I scrutinized the responses, I analyzed them
line by line to assign appropriate codes to the data. This coding process entailed identifying what
was explicitly stated and paying attention to what was omitted or implied. Using a word-based
coding method, I measured the frequency of specific words or phrases within the descriptive
response. Additionally, I explored the descriptions and identified similarities across responses,
complementing the word-based approach.

Patterns emerged through the meticulous analysis of the descriptive responses. The
recursive coding procedure was iteratively applied until new information surfaced, indicating
information saturation (Hennink & Kaiser, 2022). Identifying commonalities in the data helped
themes emerge, enabling me to interpret and group them.

Once the coding process was complete and patterns analyzed, the next step involved
extracting relevant quotes and phrases from the transcripts and organizing them on post its. This
holistic approach provided a comprehensive view of the context. By analyzing the data in this
format, I compared the information across the descriptive responses and categorized them into
groups, further corroborating the original codes identified. Upon this corroboration, themes
emerged from the study results (Ahmed, 2024). Conclusions about the findings strengthened
when similar data results were found across different sources, enhancing the study’s overall
validity. Gathering data from multiple sources built the credibility of the data results (Roberts et
al., 2019).

Assumptions
I made three primary assumptions or expectations for this study. The first assumption was

that the respondents provided candid responses. Despite assurances that there were no
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expectations for specific answers, yet there may have been hesitancy in showing controversial
views. However, participants were expected to respond honestly and openly when sharing their
beliefs and experiences. The second assumption was that all participants were truthful about their
experience teaching chronically absent students. Given that all the participants were teachers, it
was presumed that they were certified professionals in the field. The third assumption pertained
to the layers of participation. It was assumed that once the informed consent was shared the
participants engaged in the open-ended questionnaire. By acknowledging these assumptions, this
study proceeded with the foundation for collecting data and insights.
Limitations

Sirisilla (2023) informed that limitations in research can be valuable in the structure and
significance of the study. Dimitrios and Antigoni (2019) stressed that limitations are out of the
researcher’s control, and limitations often have imposed restrictions. Limitations are valuable but
can exhibit weaknesses in a study (Ross & Zaidi, 2019). This study’s limitations included
determining specific instructional strategies to improve performance and attendance; since
various factors beyond the teacher influenced attendance, identifying accommodating
instructional strategies for chronically absent students is challenging. Second, the significance of
the resources needed had to be investigated. Constraints in these areas could have limited the
research. Third, the subjectivity and interpretation of qualitative research relied on the researcher.
Interpreting the data introduced subjectivity and the potential for multiple interpretations.
Delimitations

Bhosale (2023) defined the delimitation of a study as how the investigation is bounded; it
is a process of fixing limits or boundaries. The delimitations for this study were that teachers

without experience teaching chronically absent students were excluded, grade levels beyond
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elementary were excluded, and input from students, parents, and the community were excluded.
This study’s parameters were 10 Title 1 elementary schools in a Northern Virgina school district.
Twelve teachers with one or more years of experience teaching one or more chronically absent
students met the qualifications and were purposefully chosen to participate in the study. Open-
ended questions were constructed to address the research questions to support teachers in
accommodating instructional strategies for chronically absent students. Questions were
categorized to initiate discussion of instructional strategies that accommodated the needs of
chronically absent students and their teachers.

Summary

The foundation of a high-quality research study relied on robust supporting evidence. The
problem statement, purpose statement, and research questions served as the backbone, providing
structure to the research. The research questions addressed the issues and guided the
investigation towards a potential solution. In qualitative research, the design was built upon the
narratives and insights of knowledgeable participants, enriching the study with experiential
depth.

This study was valuable for researchers-exploring instructional strategies to accommodate
chronically absent students. While the educational setting may vary based on location and
individual research requirements, the methods employed remain applicable. Conducting open-
ended questions to gather rich, detailed accounts of participants’ experiences with
accommodating instructional strategies for teaching chronically absent students was beneficial
across diverse settings. Although the focus here was on urban county elementary teachers, the
findings could be extrapolated to any urban school involving teachers with similar challenges.

This confirmed the transferability of the study.
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Section 3: Findings, Implications, and Recommendations

The problem addressed by this qualitative descriptive design was teachers' lack of
instructional strategies for accommodating chronically absent students (Sawchuk, 2021).
Teachers in urban elementary schools consistently confront instructional challenges resulting
from the adverse effects of chronically absent students (Hansen & Quintero, 2020). This study
acknowledged that teachers need more instructional time and resources for academic and social
remediation for chronically absent students, which is disruptive to effective teaching. The
purpose of this qualitative descriptive design was to capture elementary teachers' experiences
applying accommodation strategies when students are chronically absent. A qualitative
methodology and a qualitative descriptive design were applied. This study considered that while
maintaining instruction for students in attendance, the teachers must also remediate chronically
absent students. This qualitative descriptive design may contribute to positive transformation in
the classroom because it offers strategies and initiatives to promote learning for chronically
absent students.

A non-probability purposeful sampling method is when there is a determined need to
select participants accordingly (Stratton,2024). Ten Title 1 schools were sent a recruitment letter,
and only teachers with at least 1 year of experience teaching chronically absent students were
invited to request and receive the open-ended questionnaire link. The sample size was a
minimum of 10. Confidentiality was applied to the participants. The data collection involved 16
open-ended questions (Elhami & Khoshnevisan, 2022), each containing a section for a
descriptive response. After collecting the data, an inductive thematic analysis was implemented;

I followed this process by coding, categorizing data, and developing themes.
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The limitations of the study were evident. Bloomberg and Volpe (2019) defined
limitations as any factors that may hinder or weaken the study. It is crucial that the researcher
acknowledged, understood, and worked beyond any limitations confronted. The limitations of
this study pertained to weaknesses that were beyond the researchers’ control, which may affect
the transferability of the findings. There were two limitations in this study. First, the study
included only 12 urban elementary school teachers from one school district. The size of this
sample may limit the generalizability of the findings to other school districts or larger
populations. Second, data were gathered through an open-ended questionnaire with descriptive
responses instead of the planned semi-structured interviews.

The findings of this study addressed the following two research questions.
Research Question 1

How do teachers working in urban elementary schools provide instructional
accommodation for chronically absent students?
Research Question 2

What kind of support do teachers working in urban elementary schools believe would
assist them in teaching chronically absent students more efficiently?
Findings

The four pillars of trustworthiness- credibility, transferability, dependability, and
confirmability are discussed in this section. Each pillar is defined in the thematic analysis of the
research questions. Twelve participants were asked 10 open-ended questions, with space
provided for a descriptive response, and six demographic questions. Each descriptive response
was analyzed with inductive reasoning to identify categories that emerged into themes from the

thematic analysis.
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When the criteria of trustworthiness are met, researchers can trust the data (Bloomberg,
2019). The data in this study exhibits an interconnection of the four criteria. Ahmed (2024)
acknowledged that the validity and trustworthiness of the research afford future researchers a
body of work to rely on for further studies. Trustworthiness is established by ensuring credibility,
transferability, dependability, and confirmability in rigorous qualitative research. Embedded in
the pillar of each are structures for the research to adhere to, establish validity, and promote
reliability.
Credibility
Credibility is the pillar that answers whether the information is believable (Ahmed,
2024). The findings shared represent the experiences of the participants from their perspectives
(Zia Ul Haq, 2023). To build trust and encourage participation, recruitment letters were shared
with the building principal. This built another layer of trust. Appreciation was expressed to each
participant. A “thank you” email was sent once the completed open-ended questionnaire was
submitted. The participant who submitted a completed questionnaire also received a Chick-fil-A
e-gift card as an incentive for their contribution.
Dependability
The dependability pillar refers to whether the data is reliable and consistent (Ethami &
Khoshnevisan, 2022). The results of this research process are rigorous, transparent, and well
documented so that other researchers can understand how the findings were reached and assess
trustworthiness. Ahmed (2024) endorsed that when research is evident of dependability, the
findings are unwavering over time. The most critical question to confront in determining
dependability is whether the research findings can be repeated if the study is replicated (Zia Ul

Haq et al., 2023). In this research, perspectives and experiences of elementary teachers, the
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methodology and design aligned for this qualitative descriptive design were used. The qualitative

descriptive design included an open-ended questionnaire, 10 questions.
Transferability

In qualitative research, transferability refers to the ability to transfer data from one study
to another setting. Ravitch and Carl (2019) defined transferability as the extent to which a
study’s results may be generalized to similar settings with a similar problem. After receiving
approval from National University IRB (see Appendix A) my journey to build transferability
started. I sought permission to gather data from the selected school district (see Appendix B) To
establish a level of trust and collaboration, in the study, each principal was sent an
introduction/invitation letter listing the purpose, method, district approval letter, and research
tools that would be implemented in the study (see Appendix C). To present rich descriptions of
the participants’ perspectives, and experiences (Jarrahi & Newlands, 2024) an open-ended
questionnaire was designed (see Appendix E). The directions and expectations for completing the
questionnaire were clear and explicit (see Appendix D) Participants were introduced to the
study and invited to participate by their principal (see appendices F and G) to give them the
opportunity to express their experiences by responding to the open-ended questionnaire and
elaborating with a descriptive response (see Appendix E) and (see Appendix F). The data's
purposeful sampling presented sufficient details to support the study. The participants were
recruited (see Appendix G), demographics were shared, and data were collected so that
researchers can replicate the study.
Confirmability
Confirmability occurs when findings are determined by the participants’ data gathered

from perspectives and experiences, which confirms that the findings are grounded in data and not
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personal biases. When the findings are not affected by the researcher's preferences or biases,
confirmability is achieved (Ahmed, 2024). Several strategies were applied to support the
confirmability of this study. To enhance the trustworthiness of this research, rich descriptions
were gathered from the descriptive responses. I discussed my data with my Chair to offset
personal biases. Reflexive memos were developed to help me capture my awareness, biases, and
feelings regarding the research process to ensure there was no impact on the interpretation of the
data.

This qualitative descriptive design was conducted to explore instructional strategies for
accommodating chronically absent students. Teachers in urban elementary schools consistently
confront instructional challenges resulting from the adverse effects of chronically absent
students. For this study, teachers who had at least one year of teaching one or more chronically
absent students were recruited to participate in an open-ended questionnaire. To recruit
participants, I sent 10 Title I principals a recruitment package, including: a letter to the principal,
a recruitment flyer, an informed consent letter, a school district’s approval letter, and a link to the
questionnaire, by email for their review. Principals were asked to distribute the Recruitment
Flyer and the Informed Consent Form to their teachers. During a faculty meeting, or in their
weekly newsletter, or during a weekly zoom meeting the building principal introduced the study
and invited teachers to participate in an anonymous questionnaire. Recruitment flyers and
consent forms were available from their principal, placed on the front counter in the office or
posted in the faculty lounge. The recruitment flyer included all criteria for a participant to
qualify. If they decided to participate, they requested a link to the questionnaire. Only
participants who requested a questionnaire were invited to participate in the study and were sent

a link to the open-ended questionnaire. Table 1 shows the participants’ demographics.
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Table 1

Participants’ Demographics

Participants Age  Highestlevel = Race/ethnicity = Teaching  Experience teaching

of education experience chronically absent
students
CASI1 45-54 B White 10+ 10
CAS2 35-44 B White 10+ 10
CAS3 45-54 M Black 7-10 4-6
CAS4 64+ D Hispanic/Latino 10 10
CASS 25-34 M Hispanic/Latino 7-10 4-6
CAS6 35-44 M Black 10+ 10+
CAS7 35-44 M Black 7-10 7-10
CASS 45-54 M Black 10 4-6
CAS9 35-44 D White 10 10
CASI10 35-44 D Black 10 10
CASI11 45-54 D Black 10+ 10
CASI12 45-54 M Black 10+ 10+

Six themes emerged as evidence from the open-ended questionnaire. The data were
collected as the result of conducting an inductive thematic analysis. Maguire and Delahunt
(2017) explained the thematic analysis process as a step-by-step guide for analyzing the data by
familiarizing, generating the codes, searching for themes, reviewing the themes, and writing the
outcomes. I began to thoroughly read the responses to each open-ended questionnaire and
descriptive response by becoming immersed in the data. I started organizing data to document
my thoughts by labeling to start coding. I utilized an inductive coding method (Bingham, 2023;
Linneberg & Korsgaard, 2019) and the data was taken directly from the data in this manual
coding process. First, I familiarized myself with the data to start my thematic analysis. Then, |
looked for meaningful patterns and used a coding template to organize and visualize my
keywords, and I placed the words from my color-coded notes on the template. Next, I selected
choices and explained each choice by listing the relevance to each participant. The codes were

matched with the content. Finally, the main codes, subcodes, and all the other data were used to



44

establish categories and themes. This information was condensed to compile a Code Book, in
which the following content was included: number of codes; code name; subcode; number of
references; descriptions, and exemplars. Before identifying themes, I listed codes, descriptions,
and explained how the code represented the research questions and how it aligned with the
framework. This prepared me to perform a category-based analysis by grouping my data.
Kuckartz (2019) defined category-based analysis as involving examining how data crosses
categories, or questions, in this study. I sought patterns that related to each response and how the
participant’s response aligned with the research question. Finally, themes emerged among the
categories of codes by reviewing and re-reading each category, its corresponding codes, and
supporting data.

The manual coding process allowed me to become more familiar with my data. A
thematic analysis of the teachers' questionnaires and descriptive responses led to emerging
themes. This was then used to align the findings with the literature review and theoretical
framework.

Two themes emerged from research question 1, and four themes emerged from research

question 2. Table 2 shows the codes, categories, and themes related to the research questions.
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Table 2

Overview of Codes, Categories, and Themes for Research Question

Research Question 1: How do teachers working in an urban elementary school provide
instructional accommodation for chronically absent students?

Codes Categories Themes
e Personalized learning e Engaging Theme 1: Multiple strategies
plans e Motivating are needed to engage and
Check-ins- mentoring motivate chronically absent
Flexible scheduling students.
Make-up classes
Use of technology
Parental involvement
Attendance
Ownership
Learning style
Small group e Urgency to address Theme 2: Tailored instruction
instruction instruction is needed to meet the needs of
One-on-one tutoring e Planned and chronically absent students.
e Project-based learning customized lessons
Use of multimedia
resources
Peer tutoring
Reteach
Academic loss
Struggling students
Proclivities
Take ownership of
learning
e Need for attendance
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Overview of Codes, Categories, and Themes for Research Question 2

Research Question 2: What kind of support do teachers working in urban elementary schools

believe would assist them in teaching chronically absent students more efficiently?

Codes

Categories

Themes

Peer coaching
Flexible learning
plan

Tailored learning
Digital learning
Additional classroom
assistant

Make-up
Communication
Modalities
Strategies/tools
Improved parent-
teacher interaction
Relationship building
Alternative
instructional
strategies

Strategies
Intervention

Theme 1: Effective
instruction strategies and
interventions support
academic progress for
chronically absent students.

Lack of time

Student management
Disengagement
Insufficient
administration
support

Engage/ engaged
/Engaging
Catching-up/caught-
up

Inadequate resources
and materials

Challenges
Effects on teachers
and on students

Theme 2: Teachers confront
challenges when
accommodating instruction
for chronically absent
students

Workshops focused
on engaging students
Digital tools

Digital training
Professional
development

Learning beyond the
classroom
Collaboration
Additional support

Theme 3: More resourceful
support is needed to help
teachers efficiently
accommodate instruction for
chronically absent students.
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Research Question 2: What kind of support do teachers working in urban elementary schools

believe would assist them in teaching chronically absent students more efficiently?

Codes Categories Themes
e Differentiated
instruction.
e Collaboration
Colleague
e Working
relationships
e Parents— teachers’
relationships
e Counselors
Tailored learning

Beneficial strategies ~ Theme 4: Support via open

plans e Communication dialogue is beneficial in
* Engaged parents e Supportive venues helping teachers
e After-school tutoring accommodate the
e Digital tools instructional needs of
e Technology support chronically absent
e Building students.

relationships
e Collaboration

e Conversations

Table 4

Themes for Research Question 1

Research Question 1 Themes
Theme 1: Multiple strategies are needed to engage and motivate chronically absent students.
Theme 2: Tailored instruction is needed to meet the needs of chronically absent students.

Theme 1: Multiple Strategies are Needed to Engage and Motivate Chronically
Absent Students. Engaging and motivating chronically absent students caused teachers to stress
the need for more parental involvement. Regular check-ins, mentorship, flex scheduling, peer
tutoring, one-on-one tutoring, and technology use, parental involvement, and personal learning

plans were identified as codes. The primary action derived from these codes was the categories -
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engaging and motivating. To support this theme: CAS6: “A combination of strategies must be
used to ensure positive outcomes.” Engagements are demonstrated as a collaborative schoolwide
effect to keep parents informed of attendance via telephone calls, emails, letters, and visits:
CASI1:” guidance counselor,” CAS6: “mentors,” CAS7: attendance officer,” CAS11: “teachers,”
CAS10: “teachers and staff members.”

Descriptive responses from four participants, CAS1, CAS4, CAS9, and CAS11, shared

regular check-ins and mentorship as primary strategies to engage and motivate chronically absent

students.
CASI1:  The guidance counselor has made house visits, calls, picked up students for school,
and given incentives.”
CAS6 “Students must check in with mentors if they anticipate an absence
4: or have been absent. When the absence(s) cannot be avoided,

flexible scheduling is offered. Before there is a schedule change of
any kind, parents are invited into the process.” “A combination of
strategies must be used to ensure positive outcomes.”

CAS9:  “Regular check-ins, correspondences (phone calls, emails, and
letters) sent to parents/guardians. Parents are the key factor in their
attendance at this stage.”

CASI11: “Attendance is tracked daily.”

In this portion of the theme, teachers address how they are accountable for
documenting and supporting students’ attendance. They included processes and doable

strategies. Next steps were even included to possibly reduce or eliminate absences. There is
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evidence here that attendance is a schoolwide initiative. However, teachers made it clear
that it is important for students to take personal responsibility for their learning.
Descriptive responses from three participants, CAS2, CAS12, and CAS4 acknowledged
primary strategies that engage and motivate chronically absent students
CAS2: “The goal is consistently changing. Peer tutoring and helping one another.”
“Use of technology” is shared as a primary strategy to engage and motivate
chronically absent students.
CASI12: “Giving special attention to each student’s learning style.”
“Personalized instruction empowers students to explore and take
ownership of their learning.”
CAS4: “Flexible scheduling is offered. Before there is a schedule change
of any kind, parents or guardians are invited into the process.’

Instructional strategies like the use of technology can support, motivate, and engage
students. The goals are constantly changing; therefore, it is important that our students have
stability in our schools and classrooms to support concepts like flexible scheduling and
designing personalized instruction for chronically absent students.

Descriptive responses from five participants CAS1; CAS9; CASS; CAS10; and CAS7, shared
involving parents/guardians as a primary strategy, for engaging and motivating chronically

absent students.

CASI; “The school has sent letters and contacted parents.
CAS9: “Parents are a key factor in the attendance at this stage.”
CASS: “We call parents as often as we can.”

CAS10: “Teachers as well as other staff members, contact parents.”



50

CAST7: “Our attendance officer calls parents to alert them of their child’s absences.”

It is important for teachers and parents to work together to encourage students to attend
school regularly. Teachers understand that parents are crucial to their children's attendance.
They also take on the responsibility of keeping parents informed about attendance matters. The
faculty and staff use a variety of strategies to involve parents in their children’s attendance.
This presents a perfect opportunity to build relationships with families, which in turn supports
engagement and motivation.

The 12 participants indicated the extreme importance of chronically absent students’
unique needs. The participants’ responses collectively support multiple strategies to engage and
motivate chronically absent students, which should be the norm. Collectively, they realized this
is a start. but much more needs to be done to resolve this massive issue. Some of the tailored
instructional strategies applied by participants included personalized instruction, peer-tutoring,
small group instruction, one-on-one instruction, project-based learning, and peer coaching.

Theme 2: Tailored Instruction Is Needed to Meet the Needs of Chronically Absent
Students. Most participants agreed that there was an urgency to address the instruction of
chronically absent students. Instruction for chronically absent students should be planned
for and customized to accommodate their needs. Nine of 12 participants believe chronically
absent students benefit from instruction tailored to accommodate their needs. The identified
codes are instructional strategies, for example small group instruction, one-on-one tutoring, and
peer coaching, that are feasible and practical to readily customize to the needs of chronically
absent students. The codes also address the need for immediate action and urgency. The
categories to uphold these codes are urgency to address instruction and planned and customized

lessons that are adaptable. Endorsed by: CAS4: “When students are chronically absent missing a
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lot of academic time, addressing their attendance is crucial.” CAS6: “Knowing where students
are is extremely vital when teaching chronically absent students. Personalized instruction and
peer coaching are major strategies for teaching chronically absent students.”

Descriptive responses from four participants, CAS1, CAS4, CAS6, and CAS3,
acknowledged the disadvantages that students and teachers face when they experience chronic
absenteeism.

CASI1: “Kids need to be in school to learn. To meet the needs of chronically
absent students, teachers reteach.”

CAS4:  “When students are chronically absent, missing a lot of academic time, addressing
their attendance is crucial. It is equally important to meet the instructional academic
needs via materials and other accommodations to keep students who are chronically
absent current with academics.”

CAS6:  “Knowing where students are is extremely vital when teaching chronically absent
students. Personalized instruction and peer coaching are major strategies for
teaching chronically absent students.”

CAS3:  “The sooner chronically absent students' issues are addressed, the less academic
time is lost. I plan to make up work for reteaching the most difficult tasks/skills.”

In this section of the theme, teachers recognize how devastating absenteeism is to

students and teachers. Students are not afforded the opportunity to learn by observing and

mimicking the modeling of peers and teachers in the classroom environment. Teachers are
compelled to do additional planning, structuring materials for reteaching, and organizing
instruction to adapt to the individual needs, for accommodating chronically absent students.

Descriptive responses of five participants, CAS2, CAS12, CAS11, CASS, and CAS7,
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responded that tailored instruction is always important. These participants found tailored

instruction vital to the academic progress of chronically absent students. The narratives include

tailored instruction ideas, approaches, and challenges.

CAS2:  “When students miss school, they miss working with their peers and teachers.”

CASI12: “Personalized instruction and peer tutoring empower students to explore and take
ownership of their learning. Additionally, differentiated and modified instruction
addresses the needs of students who missed lessons, helping to fill academic gaps
and mitigate the loss of valuable learning time.”

CASI11: “Struggling students are often chronically absent and often absent on Mondays and
Fridays are often test days or make-up days. To make up missed work,
assignments must be presented in alternate ways that students welcome with a
positive disposition.”

CASS5:  “Chronically absent students are extremely important to the whole class. However,
chronically absent students and their teachers need additional support. District and
state pacing and requirements make it difficult to tailor instruction for chronically
absent students.”

CAS7:  “Our school is focused on the learning loss of chronically absent students. Anytime
a student is absent, a file including missed work and current work is started.”

Chronic absenteeism impacts both students and their teachers. Chronically absent
students impact their entire class. Students struggle to catch up, and teachers struggle with
meeting their instructional needs. Filling the gap resulting from missed instructional time can be

challenging.
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The themes derived from research question 2 represent the essence of this study by
identifying the challenges, how to confront each with interventions, appropriate strategies, and
supportive initiatives to promote and benefit students. The data uncovered from this study
collectively renders a kaleidoscope of opportunities to enhance the instructional objectives for
chronically absent students.

The four themes emerged because 12 participants voiced the importance of instructional
strategies to accommodate the academic needs of chronically absent students. All participants
shared-that instruction must be tailored frequently and urgently to meet the unique and diverse
needs of these students. Teachers acknowledged the value of additional support, which can be
gained through various venues. They identified support within and outside the school to establish
instructional strategies to accommodate the learning of chronically absent students.

Research Question 2

The second research question was designed to foster a deeper insight into what kind of
support teachers believe would assist them in teaching chronically absent students more
efficiently. Table 5 shows an overview of the themes from participants’ narratives. Collectively,
the themes show that the participants identified the need for support and the various ways that
support could be obtained to accommodate the instructional needs of chronically absent students.

Table 5 shows the themes related to research question 2

Table 5

Themes for Research Question 2

Research Question 2 Themes
Theme 1: Effective instructional strategies and interventions support academic progress for
chronically absent students.



Theme 2: Teachers confront challenges when accommodating instruction for chronically
absent students.

Theme 3: More resourceful support is needed to help teachers efficiently accommodate
instruction for chronically absent students.

Theme 4: Support via open dialogue is beneficial in helping teachers accommodate the
instructional needs of chronically absent students.

54
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Theme 1: Effective Instructional Strategies and Interventions Support Academic
Progress for Chronically Absent Students. The participants collectively endorsed instructional
strategies and interventions to accommodate the needs of chronically absent students. The need
for tailored instruction and structure planning was also observed in this theme. Listed codes like
tailored learning and parent-teacher interactions were used to establish categories, strategies, and
interventions. To endorse this theme: CASS5: “Instructional strategies and interventions are based
on the needs of the student. Students need buy-in to engage them in the learning process which
happens with relationship building.” CAS4: “We have found that chronically absent students
often require different modalities of learning. Therefore, we often try different instructional
strategies...” CAS6: “Our mentorship and tutoring programs are very effective. Students build
rapport and become more engaged because of the additional support.”|
Descriptive responses from nine participants, CAS1, CAS2, CAS3, CAS4, CASS, CAS6,
CASI10, CAS11, and CAS12, noted that chronically absent students require more to address
their academic and social-emotional needs.

CASI: Kids can catch each other up with peer coaching. Engaging chronically absent
students in their learning is effective.”

CAS2: “Establish relationships to motivate students to attend school. Using an
accountability system can benefit chronically absent students.”

CAS3: “No single strategy works for every student every time.”

CAS4: “We have found that chronically absent students often require different modalities
of learning. Therefore, we often try different instructional strategies, which include

“other,” where students are asked to support their learning by offering alternative
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instructional strategies that we may not have considered but may have worked for
them in the past and are accessible.

CASS: “Instructional strategies and interventions are based on the needs of the students.
Students need buy-in to engage them in the learning process, which happens with
relationship building.”

CASe: “Our mentorship and tutoring programs are very effective. Students build rapport
and become more engaged because of the additional support.”

CAS10:  “Chronically absent students work best when they can identify a support person to
assist and support them once they return to school.”

“Digital and web-based systems support chronically absent students when a lack

CASI11:  of'time diminishes positive relationship building.”

Accommodating chronically absent students is a schoolwide effort 180 days a
year. The faculty and staff work collaboratively to build relationships with parents

CASI12:  and students to improve attendance.”

The descriptive responses provided evidence that instructional strategies and interventions
to engage and motivate are essential. No “one size fits all” approach will accomplish the goal.
Chronically absent students have unique needs that must be addressed. The challenges presented
by student disengagement and the lack of administrative support make teaching a struggle in the
best of times, to say the least. Seven of 12 supported small group instruction, eight of 12
recommended one-on-one instruction as helpful, eight of 12 recommended project-based
learning as a worthwhile alternative, and eight of 12 deemed peer-support programs as

beneficial.
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Theme 2: Teachers Confront Challenges When Accommodating Instruction for
Chronically Absent Students. The 12 participants identified the challenges classroom teachers
confront when teaching chronically absent students as multifaceted. Often, the challenges appear
insurmountable. Providing a safe, nurturing, welcoming, and conducive learning environment is
paramount. Preparing instructions that will both engage and motivate students to catch up is a
significant challenge. Seeking to build relationships with students and parents can be an ordeal.
All these issues can make the task of teaching chronically absent students overwhelming.
However, one resounding fact presented itself in several different ways: “If they don’t come to
school, they cannot learn. The codes such as lack of time, student disengagement, and
insufficient administration support yielded a major category, which was challenges; however,
from challenges another category developed, the effects on teachers and students. Evidence of
support included CAS7: “There is not enough time to catch students up.” CAS2: “Keeping
students engaged is difficult. When they fall behind it is more difficult to engage them. CASS:
“support from school administration is a main challenge.”

Descriptive responses from six participants, CAS5, CAS7, CAS6, CAS4, and CAS12,

identified the lack of time as the cause of inadequate instruction for chronically absent

students.

CASI: “A tight curriculum is the reason for a lack of time to address students’ needs.”

CASS: “Catching students up is a challenge...some students may never get caught
up.”

CAST7: “There is not enough time to catch students up.”

CASe: “Time is a significant challenge.”

CAS4: “Absenteeism impedes time.”
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CASI12: “Time is a key factor.”

For teachers, time is valuable. The lack of appropriate time to accomplish the task of
instructing students adequately can be challenging. The amount of time students spend in
school annually is 180 days; the number of hours annually vary from state to state and is not
supported by national policy. Nonetheless, the classroom teacher is still held accountable.
Descriptive responses from three participants, CAS2, CAS3, and CAS8 responded that student

disengagement is a major factor that teachers confront when instructing chronically absent

students.
CAS2: “Keeping students engaged is difficult. When they fall behind, it is more
difficult to engage them.”
CAS3: “Student engagement is a schoolwide issue.”
CASI0: “It is difficult to maintain student engagement, which is an instructional challenge

with chronically absent students.”
When students are engaged, they take ownership and become actively involved. A disengaged
student becomes more of a challenge for teachers. Getting disengaged students involved is time-
consuming. Engaging disengaged students can also affect the learning of others.
Descriptive responses from two participants, CAS 8 and 9, recognized insufficient support or the
need for support from school administration was a challenge when confronting the instruction of
chronically absent students.
CASS: “Insufficient support from school administration is a main challenge when
confronting the instruction of chronically absent students.”
CAS9: “Administration being visible and involved with improving the challenges of

instructing chronically absent students can be a great support.”
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These two participants focused on the role of the school principal as a major area of
concern. In their opinion, school leadership is pivotal in supporting challenges. The participants’
descriptive responses echoed the lack of time as the most critical challenge that teachers of
chronically absent students confront. Teachers also recognized the value of additional support,
which can be gained through various approaches. They identified support within and outside the
school to establish instructional strategies to accommodate the learning of chronically absent
students.

Theme 3: More Resourceful Support Is Needed to Help Teachers Efficiently
Accommodate Instruction for Chronically Absent Students. This theme contributes to the
notion that more is better regarding support and attention. Several participants implied the need
for urgency as it relates to developing opportunities for chronically absent students, CAS4: “It is
equally important to meet the instructional academic needs via materials and other
accommodations to keep students who are chronically absent current with academics.” CAS3:
“The sooner chronically absent students’ issues are addressed; the less time is lost. I plan to
make up work for reteaching the most difficult task/skills.” CAS7: “Our school is focused on the
learning loss of chronically absent students. Any time a student is absent, a file including missed
work and current work is started.” Collaboration and communication with parents and
colleagues were woven throughout conversations in the descriptive responses. Identified codes
such as professional development, parent teacher relationships, colleagues were distributed
between the categories: learning beyond the classroom, collaboration, and needed support.
Evidence to support the categories of this theme are CAS1: “We need to work as a team.” CAS4:

There is a need for professional learning...” CAS7: “... communicating with parents is crucial.”
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CASI10: There are many tools and platforms for teachers to be trained on.” CASS: Teachers can
gain from training on how to best communicate with parents...”

Descriptive responses from six participants, CAS1, CAS2, CAS3, CAS4, CASS5, and CAS6,

documented professional development sessions on topics like differentiated instruction, which

would benefit teachers in accommodating instruction for chronically absent students.

CASI: “We need to work as a team and train to learn strategies that promote
accommodating instruction for chronically absent students. I believe a better
working relationship between counselors and teachers would be beneficial to
create support teams.”

CAS2: “Professional development to help learn how to access flexible planning to meet
the needs of chronically absent students.”

CAS3: “More qualified professional learning sessions will support efficient modeling and
strategies to meet the needs of chronically absent students.”

CAS4: “There is a need for professional learning/training with flexible and personalized
instruction to help students is valuable.”

CASS: “Teachers need professional development sessions on differentiating instruction.”

CASeé: “Workshops and professional development on differentiating instruction would
enable teachers to better tailor their lessons to meet chronically absent students'
diverse needs and learning styles.”

“Resourceful support” is about teachers and staff teaming up with colleagues and parents
to build strong relationships. This teamwork is aimed at making real improvement, for the
purpose of making a difference, like finding better or additional ways to teach students who

are often absent. This study found that most teachers want more training, especially in how to
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adjust their teaching to meet the diverse needs of these students. Six participants’ responses
documented more training such as professional development, CAS:1, CAS2, CAS3, CAS4,
CASS, and CAS6.
Descriptive responses from three participants, CAS7, CAS8 and CAS10, agreed that the
engagement of parents is critical in supporting the attendance of chronically absent students.
CAST7: “Since we must keep chronically absent students up as much as possible,
communicating with parents is crucial.”
CASS: “Teachers can gain from training on how best to communicate with parents of
chronically absent students.”
“There are many tools and platforms for teachers to be trained on. The most
efficient way is to organize tools and materials that could support the efforts of
CASI10:  teaching chronically absent students from home with parental support.”

This theme captured the value of working collaboratively to seek knowledge. Teachers
documented gains from learning beyond the classroom. They summed up the need for support as
it can come from co-workers, support staff, parents, and community leaders, anyone willing to
assist chronically absent students to make academic and social progress.

Theme 4: Open Dialogue Is Beneficial in Helping Teachers Accommodate the
Instructional Needs of Chronically Absent Students. Accepting the strategies beneficial to
teaching chronically absent students is the core of this theme. Teachers listed an array of
concepts. This list included: tailored lesson plans, family engagement, after-school sessions,
technology support, and relationship building. Gaining extensive training and professional
development in usage, application, and evaluation for staff, support staff, and parents can be

extremely advantageous for instructing chronically absent students efficiently. The codes like
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professional development, collaboration, and engaged parents align within the categories:
beneficial tools, communication, and supportive venues. Support for the categories — beneficial
tools, CASI: ... digital tools.” CAS2 “...digital tools at home...” CASI11: “Tailored lessons are
intentional and allow for special instructions...” category — collaboration CAS2:
“Communication with parents and making them aware ...” CAS11 “Working with colleagues to
develop instructional strategies ... can be gratifying.” CAS6 “... engaging the family to support
the situation...” CAS7: “Engaging parents in their child’s education is helpful and a positive
initiative for the teacher and student.” Category - supportive venues CAS2: “...digital tools at
home...CAS3: ”During faculty meetings ...”

Descriptive responses from six participants, CAS1, CAS2, CAS3, CAS4, CAS9, and

CASI11, confirmed the importance of collaboration regarding successful involvement with

chronically absent students. They express the value and need to make this an inclusive effort.

CASI: “We need to work together as a team, helping each other by collaborating on
strategies to promote accommodating instruction for chronically absent students.
Having a better relationship with counselors and specialists would be beneficial;
It is like having an in-house support team.”

CAS2: “Chronically absent students fare better where they have digital tools to support
them at home. Communicating with parents and making them aware of the use
and the value of implementing digital tools at home can support the instruction of
chronically absent students.”

CAS3: During our faculty meetings, we discuss strategies to help deal with the problem
of chronically absent students. We learn so much from each other.”

CAS4: “Talking with colleagues is supportive.”
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CAS9: “Administration being visible and involved with improving the challenges of
instructing chronically absent students can be a great support.”

CASI1: “Tailored lessons are intentional and allow for special instruction. Working with
colleagues to develop instructional strategies to accommodate chronically absent
students can be gratifying.”

Participants stressed the importance of communication as a vital strategy to improve
instruction. Working as teams, building relationships, collaborating with colleagues, and
discussing issues in faculty meetings are all settings where conversations and input can
contribute to supporting the needs of chronically absent students. Participants realized the
value of tapping the input and knowledge of their entire community to support the needs. Even
more support can be gained from the visibility of the school principal and the implementation
of more instructional strategies.

Descriptive responses from four participants, CASS, CAS6, CAS7, and CASS, echoed
the importance of parental involvement in accommodating the academic and social well-being
of chronically absent students.

CASS: “Parents need to understand the importance of attendance.”

CASeé: “The idea of just focusing on the student but also engaging the family to support
the situation to meet the needs of chronically absent students is a good start.
There needs to be more open and frequent conversations with parents regarding
their child’s attendance.”

CAST7: “Engaging parents in their child’s education is helpful and a positive initiative for

the teacher and the student.”
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CASS: “Building relationships with teachers and actively-engaging parents can
significantly enhance the efforts of teachers dedicated to supporting chronically
absent students.”

This theme strongly supports the value of collaboration. It supports an African proverb,
“each one, teach one, “ which means to share your knowledge. It also extends the role of support
to fellow teachers and administrators, counselors, and parents. Participants believe collaborating
with colleagues, staff, and families also supports teachers in instructing chronically absent
students.

The instruction of chronically absent students can be gained from constructive and
supportive strategies when facing challenges. These strategies are embedded within the themes.
Theme 1: Effective instruction and interventions support the academic program for chronically
absent students. Theme 2: Teachers confront challenges when accommodating instruction for
chronically absent students. Theme 3: More resourceful support is needed to help teachers
efficiently accommodate instruction for chronically absent students. Theme 4: Support via open
dialogue is beneficial in helping teachers accommodate the instructional needs of chronically
absent students. These four themes are an overview of this study addressing the second research
question including strategies, interventions, and challenges to finally closing with possible
resolutions. and interventions.

The participants emphasized the value of communicating as a strategy to garner support.
They uncovered how collaborating with co-workers and parents can be a meaningful learning
tool and powerful resource. In this theme, relationship building was shown to be an empowering

process for establishing support.
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In closing, collectively, the participants’ quotes demonstrated commitment to their
students and their profession. Their reflections exhibited awareness of what was needed to make
progress for students who were often absent. Participants identified various strategies and
interventions to confront challenges. The responses indicated the importance of addressing the
unique needs of chronically absent students, urgently and earnestly. Honesty regarding the need
for training and collaboration to support their work was uncanny. While they shared their needs,
they resoundingly listed the lack of time, disengagement of students, and the lack of
administrative support as the core challenges teachers confront. Teachers are resilient,
demonstrate tenacity, and are constantly focused on the promise of their students’ futures.
Evaluation of the QOutcomes

This section confirms the research findings, the literature review, and the applied
theoretical framework. The evaluation of outcomes stems from the research questions and the
themes. The first research question focused on how teachers in urban elementary schools provide
instructional accommodation for chronically absent students; The second research question was
constructed to understand the kind of support teachers perceived would assist them in teaching
chronically absent students more efficiently. Teachers documented that they need strategies and
interventions to mitigate the challenges, and they need the tools to communicate and learn from
others. Learning beyond the classroom is a sincere support request.

Research Question 1

How do teachers working in urban schools provide instructional accommodation for
chronically absent students? A thematic analysis of open-ended questions and descriptive
responses were conducted. From the data provided, two themes emerged related to this research

question. These themes were derived from the 12 participants.



66

Theme 1: Multiple Strategies Are Needed to Engage and Motivate Chronically
Absent Students. Engaging and motivating chronically absent students may include parental
involvement, flex scheduling, peer tutoring, and one-on-one tutoring, among the primary
strategies used when accommodating instruction for chronically absent students. Four
participants endorsed regular check-ins and mentorship as strategies to promote attendance. One
participant noted the use of technology as a strategy to improve attendance, and two participants
agreed that personalized learning plans are a strategy to rectify the situation. The most critical
aspect of engaging and motivating is observation, the core of Bandura's (1985) SLT. First, to get
students engaged and motivated, they must believe school is worth attending. Second, Ansari et
al. (2020) indicated that chronic absences create gaps in learning, which can cause
disengagement. Third, Hiver (2021) shared that for students to engage and be motivated, they
need to feel a sense of belonging and connectedness. Gottfried and Ansari (2022) highlighted
that when children enjoy school, they attend regularly, but when they dislike school due to
conflicts with teachers or other students, they miss days. Overall, this theme of multiple
strategies to engage and motivate chronically absent students supports the literature review,
research questions, and is closely aligned with Bandura’s (1985) SLT, the theoretical framework,
because it highlights the principles of attention, retention, production, and motivation. Various
approaches are necessary to effectively engage and motivate chronically absent students.

Theme 2: Tailored Instruction Is Needed to Meet the Needs of Chronically Absent
Students. Most participants agreed that there was an urgency to address the instruction of
chronically absent students. Instruction for chronically absent students should be planned for
and customized to accommodate their needs. Nine of the participants believe chronically absent

students benefit from instruction tailored to accommodate their needs. Collectively, all
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participants shared the value of tailored instruction for students with chronic absences. Mcleod
(2025) identified that individuals learn by observing, imitating, modeling, and mimicking. These
are all aspects of Bandura’s SLT that are clearly components for tailored instruction. The drastic
increase in chronic absences has more than doubled since the COVID-19 pandemic (Annie
Casey Foundation, 2023). This mere fact demands more attention to tailored instruction to
accommodate the needs of chronically absent students. This theme strongly supports the research
question for providing teachers with instructional accommodations for chronically absent
students. The outcomes support the literature review, which states that poor attendance impacts
the social learning of students. Ansari et al. (2020) studied the effects of a lack of social
engagement due to chronic absenteeism, which can create a gap in learning. Gottfried (2019)
proposed that a break or interruption in attendance hinders social engagement and peer learning,
damaging social-emotional well-being. Individualized instruction is essential for addressing the
unique challenges of chronically absent students.
Research Question 2

What kind of support do teachers working in urban elementary schools believe would
assist them in teaching chronically absent students more efficiently? A thematic analysis of the
open-ended questionnaire and descriptive responses were gathered to identify codes. From the
codes, categories were established from the categories four themes emerged related to this
research question. All participants supported that instruction must be tailored frequently to meet
chronically absent students’ unique and diverse needs:

Theme 1: Effective Instructional Strategies and Interventions Support Academic
Progress for Chronically Absent Students. In this theme, 12 participants voiced the importance

of instructional strategies to accommodate the academic needs of chronically absent students. All
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admitted that instruction must be tailored frequently to meet chronically absent students’ unique
and diverse needs. Garcia and Weiss (2018) broadly described chronic absenteeism as a complex
puzzle with each piece representing a student’s academic and social well-being. This is aligned
with the findings. The participants articulated their approval of several interventions. All of the
instructional strategies listed in this theme as interventions mimicked the structure of Bandura’s
theory of the teacher as the model and the students as the observers (Bouchrika, 2025; Sutton &
Barto, 2018). Overall, the theme of instructional strategies and interventions emerges as a
noteworthy component in supporting teachers in accommodating the instructional needs of
chronically absent students.

Theme 2: Teachers Confront Challenges When Accommodating Instruction for
Chronically Absent Students. The findings suggest that a lack of time, students’
disengagement, and a lack of principal’s support play a vital role in contributing to the
challenges. Collectively, all the participants acknowledged the challenges teachers confront when
instructing students with chronic absences. The lack of time to address instruction was at the top
of the list, 9 of 12; Five participants upheld that maintaining student engagement was difficult.
Two participants confirmed that insufficient support from the school administration was a
challenge. Ansari et al. (2020) reflected that when students experience a lack of social
engagement, it is aligned with absenteeism. When students lack school engagement, they lack a
sense of school value, and attendance is not a priority (Yang et al., 2022). This theme illustrates
the need for an interactive learning environment presented in my framework to assist teachers in
confronting challenges. Loveless (2023) recognized that observational learning can occur in
school or beyond the classroom, which could be beneficial to chronically absent students.

Limited instructional time, student disengagement, and insufficient administrative support are
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among the key challenges teachers face when addressing the needs of chronically absent
students.

Theme 3: More Resourceful Support Is Needed to Help Teachers Efficiently
Accommodate Instruction for Chronically Absent Students. This theme evolved because
teachers recognize the value of additional support, which can be gained through various venues.
They identified support within and outside the school to establish instructional strategies to
accommodate the learning of chronically absent students. The findings reinforced that additional
professional development and training focused on strategies to accommodate instruction for
teaching chronically absent students efficiently is needed. Eight of 12 participants stressed that
professional development on topics like differentiated instruction and personal learning would
support strategies to accommodate instruction for teaching chronically absent students
efficiently. Schwartz (2023) defined professional development as a vehicle to aid employees in
strengthening knowledge and skills to promote confidence and readiness. Two participants
discerned that collaboration with specialists, counselors, and staff serves as instructional support
for teachers. Collaboration supports teachers in improving their skills (Gino, 2019; Obodozie &
Nwabato, 2025). Two participants claimed that training in using digital tools efficiently is
beneficial. The professional development session on differentiation was stressed by four
participants to be beneficial and highly related to Bandura’s Social Learning Theory, as both
promote learning by observing. This theme supports the literature review and the theoretical
framework. Investing in professional development not only enriches our teachers but also lays
the foundation for long-term student success.

Theme 4: Open Dialogue Is Beneficial in Helping Teachers Accommodate the

Instructional Needs of Chronically Absent Students. The findings from this study highlight
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the significant role of communication with colleagues, parents, and other professionals. Teachers
are aware that there is a need for professional development in many forms, such as workshops,
conferences, book studies, and training sessions, which are used to support the instructional
needs of chronically absent students. However, they realize that there are additional benefits of
exploring options like teaming with teachers and parents, which could help alleviate challenges
faced when accommodating the instructional needs of chronically absent students with additional
support. One participant shared a unique advantage that her school provides time daily for
teachers to converse with colleagues. Six participants meet weekly during staff meetings and
drop-ins to discuss issues like chronic absenteeism. Three participants are involved in a monthly
forum for conversations to discuss problems like chronic absenteeism. When teachers approach
instruction as a positive, engaging process, relationships improve (Frazier & Fosco, 2024).
Budge and Parrett (2018) found that relationships between teachers can enhance students’
motivation, academics, and social efforts. This research question and the literature review align
with this theme. The literature review documents that support building relationships and
collaboration, which helps teachers accommodate instruction. (Ed Trust 2021; Leifield (2022)
noted that teachers’ building relationships with students align with academic progress and the
well-being of their social-emotional growth. Gino (2019) recognized that teachers need support
and respect through collaborative efforts. Schools are vibrant communities where teachers,
students, and staff come together. They continuously strive for improvement, drawing on the
diverse perspectives and support of peers, colleagues and their wider professional networks.
Several significant implications for improving instructional strategies to accommodate
chronically absent students have resulted from this study. First, teachers have identified the

importance of accurate attendance. Therefore, keeping parents informed and planning
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accordingly means expectations are clear. The need for customized lessons with strategies that
engage and motivate comes next, followed by the challenges of the lack of time, disengaged
students, and non-supportive administrators. Finally, the participants identified resolutions to
remove barriers and gain more support in the areas of professional development, collaboration,
teamwork, and relationship building.
Implications and Recommendations for Practice

This study used a qualitative descriptive design to explore the perception of how teachers
in urban schools lack instructional strategies to accommodate chronically absent students. The
implications of this study are important, as the emphasis has been on chronically absent students.
Regardless of the continued expansion of chronic absenteeism, there remains a gap in knowledge
about how teachers can decrease absenteeism. The outcomes of this study on instructional
accommodation for chronically absent students have provided encouraging evidence of strategies
and interventions to support chronically absent students. School absenteeism has exploded
everywhere (Hess, 2024). For students who experience a loss of instructional time due to chronic
absences, they miss opportunities to observe and mimic instructions from their models (teacher
and peers). Student achievement and teachers' instruction are both impacted by lost instructional
time due to chronic absences (Klein et al., 2022). The implications of this study are extensive,
impacting various stakeholders, including teachers and school administration, as well as students
and their families. The results of this study are to emphasize the need for inclusive and robust

support academically and socially, for chronically absent students.
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Research Question 1

How do teachers working in an urban elementary school provide instructional
accommodation for chronically absent students? After a thorough thematic analysis of data
gathered from the open-ended questionnaires and descriptive responses, two themes emerged.

Theme 1: Multiple Strategies Are Needed to Engage and Motivate Chronically
Absent Students. The implication of this theme is that teachers need an array of strategies to
inspire and involve chronically absent students (Dee, 2024). Teachers expressed the importance
of check-ins and mentoring as a start to increase attendance. Hill et al. (2022) defined mentoring
as a relationship between mentor and mentee for the purpose of guidance and support. Strategies
like personal learning plans, flexible scheduling, make-up classes, and the use of technology
were recognized by participants as beneficial. The most prevalent strategy documented was
parental involvement. The Ann Casey Foundation (2023) documented that parental involvement
in school improves student attendance.

The findings in this theme indicate the urgency of preparation to accommodate the needs
presented by chronically absent students to keep them abreast of academic and social well-being.
The thought process that can be applied here would include adapted lesson plans for different
levels, supported with auditory, visual, and hands-on activities. Group work like small group
sessions and peer-to-peer tutoring are encouraging strategies to support adaptive learning, and
students are encouraged to make connections, participate in collaborative projects and
discussions, and learn from each other.

Theme 2: Tailored Instruction Is Needed to Meet the Needs of Chronically Absent
Students. Students who are chronically absent need tailored instruction (Liu & Lahoz, 2024).

The participants documented that there is a sense of urgency that chronically absent students
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need tailored instruction. The findings of this study can be applied to benefit chronically absent
students with instructional strategies and interventions, such as small group instruction, one-on-
one tutoring, project-based learning, personalized learning plans, the use of multimedia
resources, and peer-support programs (Barnett, 2024; Lynch et al., 2025). In this study, the terms
‘differentiated instruction’ and ‘tailored instruction’ are used interchangeably as both refer to
customizing instruction to meet the diverse needs of the learner. Goyibova et al. (2025) honed
the differentiation of instruction as a tailored instructional tool for diverse learners. Specifically,
an implication of this theme is an opportunity for chronically absent students to benefit from
tailored instruction by practicing the four concepts of differentiation, which are content, process,
product, and learning from the environment (Bandura, 1985). By implementing tailored learning
strategies, teachers will be able to offer all students a quality education. Additionally, since
teachers must offer instructional accommodations for chronically absent students, they may
apply tailored learning strategies to improve efficiency.
Research Question 2
What kind of support do teachers working in urban elementary schools believe

would assist them in teaching chronically absent students more efficiently? After a thorough
thematic analysis of the data gathered from the open-ended questionnaires and descriptive
responses, four themes aligned with this research question were identified. The themes
completed a full circle, from what support teachers believed was necessary to how collective
efforts from all stakeholders could possibly rectify the results for teaching chronically absent
students more efficiently.

Theme 1: Effective Instructional Strategies and Interventions to Support Academic

Progress for Chronically Absent Students. Participants voiced the importance of instructional
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strategies to accommodate the academic needs of chronically absent students. All stated that
instruction must be tailored frequently to meet chronically absent students’ unique and diverse
needs. Eikeland and Ohna (2022) shared that tailored instruction is a unique strategy to target the
diverse needs of chronically absent students. Participants noted implementing strategies like
one-on-one tutoring, peer tutoring, and peer coaching as instructional strategies that can be
tailored to adapt to the learning needs of chronically absent students. The participants
collectively endorsed instructional strategies and interventions to accommodate the needs of
chronically absent students-

The findings of this study can be applied by using a combination of strategies to address
the various needs and preferences of chronically absent students. Interventions can include
creating adaptive learning environments that are inclusive and motivating to all students

Theme 2: Teachers Confront Challenges When Accommodating Instruction for
Chronically Absent Students. This theme has beneficial implications for chronically absent
students who often miss valuable learning time with their teachers and peers. Most participants
agreed that there was an urgency to address the instruction of chronically absent students.
Instruction for chronically absent students should be planned for and customized to
accommodate their needs. Nine of the 12 participants believed chronically absent students
benefit from instruction tailored to accommodate their needs. Harmey and Moss (2023)
demonstrated that instructional challenges can be addressed in a social learning environment by
applying tailored learning strategies. Bandura's Social Learning Theory captured the essence of
differentiated instruction and self-efficacy (Goyibova et al., 2025).

The findings of this theme showed that students play a vital role in their education. The

loss of instruction time and their disengagement impacts everyone, especially the student. The
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findings indicate that students should have choices and take ownership of their learning. For
example, allowing students to have a say or being heard in decision-making is empowering.
Selecting project topics, class events, reading material, or options, can empower them to take
ownership of their education. The findings can also be applied to incorporating a positive
classroom community with a social-emotional learning environment. Designing a place where
students feel welcome, where they can unwind, experience self-awareness, and help students to
become more receptive to learning can all be applied.

Theme 3: More Resourceful Support I=Is Needed to Help Teachers Efficiently
Accommodate Instruction for Chronically Absent Students. This theme evolved because
teachers recognize the value of additional support, which can be gained through a variety of
venues. They identified support within and outside the school to establish instructional strategies
to accommodate the learning of chronically absent students. All participants support the need for
additional professional development and training focused on strategies to accommodate
instruction for teaching chronically absent students efficiently. To improve teaching,
communication must be expanded to include training and dialogue with others (Schwartz, 2023).
Eight of the 12 participants stressed that professional opportunities on topics like differentiated
instruction and personal learning would support strategies to accommodate instruction for
teaching chronically absent students efficiently. Professional development is a win/win for
teachers and their students. Participants voiced the importance of instructional strategies to
accommodate the academic needs of chronically absent students. Among the challenges, the lack
of time to address the individual needs of chronically absent students was cited by nine of the
participants as a main challenge. The findings of this theme can be applied in various ways. For

example, planning a schoolwide in-house conference, teachers would apply to present by
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completing the “Call to Present” form on any topic regarding best practices to combat chronic
absenteeism. Teachers can also collaborate by producing a “Make it, Take It” workshop to share
tangible ideas, like foldables for teaching chronically absent students. To strengthen the learning
from each other, teacher-to-teacher, by team-teaching, collaborative planning, and participating
in a book study.

Theme 4: Support via Open Dialogue Is Beneficial in Helping Teachers
Accommodate the Instructional Needs of Chronically Absent Students. Teachers are
consciously aware that there is a need for professional development. Workshops, conferences,
book studies, and training sessions are used to support the instructional needs of chronically
absent students. However, the findings indicated that there are additional benefits of exploring
options like teaming with teachers and parents, which could help alleviate challenges faced when
accommodating the instructional needs of chronically absent students with additional support.
Implementing weekly round table discussions by grade levels with the principal can be a
powerful initiative to apply the results of this study, as well as being exceptionally beneficial.
When teachers work collaboratively, more can be accomplished for students and teachers
(Bouchrika, 2025). Teachers realized that communication and support from all parties can be
utilized as a strategy to improve attendance and increase academics (Gallegos, 2024).

The themes were identified after a thorough thematic analysis of the data, which revealed
implications for practice. Teachers, along with school and district leaders, need to consider these
implications to implement a more inclusive approach to teaching chronically absent students
more ethically and equitably. Implications may require a trickle-down effect from state policies
to the district level, to the school level. In addition to the implications, below is a list of

recommendations for practice.
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Recommendations for Practice

The recommendations for practice center around chronic absenteeism. The loss of
learning for far too many children is a major concern. Therefore, several implications for practice
became evident during this study. I have three recommendations for practice focused on
changing the dynamics in classrooms where chronically absent students attend.

The first practice recommendation is that schools should purchase a digital
program/platform to monitor attendance and encourage daily communication between home and
school, giving special attention to frequency. From this study, I concluded that a digital
attendance program that affords students the responsibility to check in daily, monitors all
attendance data, communicates with teachers and parents frequently and efficiently would be
beneficial. This program must support positive messaging to enhance parental engagement
regarding attendance. It must also document an array of data to include attendance patterns,
attendance dates, excused and unexcused absences, and contributing data that can promote
change.

The second practice recommendation is that schools make attendance a schoolwide
initiative where administrators, teachers, and students work together to make the school a
welcoming, inviting place for learning where children want to come, feel they belong, and help
give them a sense of purpose and ownership. Schools should present an environment that
empowers a welcoming and engaging culture. Schools need to be an oasis for children, a place
that serves as a refuge away from the usual, a different, happy place.

Administrators, teachers, and support staftf need to emphasize building relationships with
families as a priority. It is imperative that the principal serves as an influential leader. This means

the principal leads by example as a positive, friendly, kind-spirited role model, and stresses to all
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team members the importance of making the school environment warm and welcoming, by
encouraging students to feel ownership and a sense of belonging. Principals must model this
approach and engage staff constantly and consistently, sending messages that attendance matters.
The third practice recommendation is that schools invest by including funding in the annual
budget for reducing absenteeism. Funding is often a limited commodity. Therefore, the budget
requests must be scrutinized and prioritized based on need. This study supports previous research
that suggests tailored instruction, ample resources, professional development, and technology
(for home and school would add value to creating change and accommodating instructional
progress for chronically absent (Acsione, 2023; McCutcheon, 2024; & Timotheou, et al., 2023).
There are several budget items that could accommodate instructional strategies for chronically
absent students. These items may be secured via fundraisers, funds from support agencies,
grants, etc. Students would also benefit from attendance incentives and recognition programs.
Additional classroom support and mentorship initiatives could also help. Teachers and
administrators need to embrace programs, concepts, and practices that encourage student
engagement.
Recommendations for Future Research

This study suggests that chronically absent students benefit from tailored instruction,
from teachers applying the knowledge they gain through professional development, and from
strategies that engage families in the learning process. The findings, implications, and evaluation
all conclude that more work needs to be done. Addressing the growing challenges of chronic
absenteeism offers the opportunity to reimagine students’ engagement and strengthen our

educational practices.
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Future researchers can investigate grade levels beyond elementary school or one grade
level, like kindergarten. Studies focusing solely on instructing chronically absent students could
also be developed longitudinally. The success of Bandura’s Social Learning Theory, incorporated
with instruction of chronically absent students, could be examined further. Even drilling down on
more tailored instructional strategies to reconnect students with chronic absences to
reengagement would be a fascinating case study. Delving into concepts like flexible scheduling,
positive reinforcement, flipped classrooms, and personalized instruction to meet the needs of
chronically absent students can be powerful. The possibilities are boundless for future
researchers to address the academic and social needs of students who struggle with chronic
absenteeism. Therefore, further research is recommended. I have included three
recommendations.

Recommendation 1

This qualitative descriptive design was focused on the strategies, interventions, and
challenges of accommodating the instruction of chronically absent students in an urban school
within a large school district in the northeast region of the United States. Since the lack of
administrator support and student disengagement were both noted as challenges for
accommodating the instructional needs of chronically absent students, I recommend that future
research be conducted on what makes school fun, enjoyable, and engaging as it relates to
improving attendance. Gottfried et al. (2022) highlighted that when children enjoy school, they
attend regularly. When school is perceived as inviting, they want to learn and excel. The
recommendation comes because of RQ2, Theme 2.

I recommend expanding this study by using grounded theory to investigate how

administrators can influence the culture of the school, by building relationships, encouraging
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interactions between students, faculty, and staff can structure a rich and wholesome school
culture. Grounded theory could serve as a helpful approach to this topic. Hopefully, this
approach can help administrators improve the culture and tone of their school.
Recommendation 2

The qualitative descriptive design was targeted at accommodating the instructional needs
of chronically absent students. A small sample from one school district of 12 teachers
participated. An adequate sample size is essential in validating conclusions and reducing biases.
With a larger sample size, more voices could have contributed to the findings and strengthened
the transferability. Expanding the study to multiple school districts would broaden the range.
This would increase perceptions and experiences of others. Incorporating teachers from different
grade levels can expand the body of knowledge for rich data. For this study, a brief survey
questionnaire, a one-on-one interview, and permission to contact them for follow-up in a case
study would allow the researcher to remove the limitation. For example, I recommend:

This study focused on the impact that chronic absenteeism has on the student. I
recommend that future research examine the relationship between chronic absenteeism and
classroom teachers. This recommendation stemmed from the findings of each of the six themes.
The role of the teacher is obviously embedded, displayed as an implied sense of accountability
towards the teacher. Recently, more research has been conducted about the rising absenteeism of
teachers. Teachers’ attendance issues have expanded, while teachers are leaving the profession at
an alarming rate. A case study examining how students' chronic absenteeism alters the teacher’s
experience would be noteworthy. To capture an in-depth examination of teachers’ experiences,

conducting a case study is recommended. I recommend a population of approximately 30
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teachers, consisting of a fair representation of elementary, middle, and high school grade levels,
to compare rich, in-depth, and meaningful data.
Recommendation 3

The third recommendation is related to the method used to obtain data. For future
research on this topic, I recommend expanding the sample populations beyond the experiences
and perspectives of teachers. This limitation could be addressed by incorporating a mixed-
method approach. This approach could involve more diverse stakeholders, parents, and students.
The approach to collecting data from the additional population could include quantitative data
from a survey and qualitative data by conducting a focus group. These approaches can help
support the trustworthiness of the study.
Conclusion

Teachers are tasked with being accountable for the academic performance of all students
entrusted to them, those who attend regularly and those who are constantly absent. Structures are
in place to monitor the progress of students and how teachers support them, known as
standardized testing. Teachers of chronically absent students must implement additional
instructional modifications and instructional accommodations to target their unique, “diverse
needs and learning styles” (CAS7). The problem addressed by this qualitative descriptive design
was the lack of strategies to accommodate instruction for chronically absent students. It was
crucial to investigate this problem to better understand some of the challenges teachers confront
when teaching chronically absent students. Additionally, this led to an increased awareness of the
support teachers need to teach chronically absent students more efficiently.

This qualitative descriptive design was conducted because it aligned with the study’s

purpose, and the methodology was selected because it allowed an in-depth inquiry process to
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learn how elementary teachers perceived instructing chronically absent students. Participants in
this study were elementary school teachers from schools in the northeastern region of the United
States. Data were collected from a 16-item open-ended questionnaire with descriptive responses.
The data were analyzed using a thematic analysis process. All data were discussed to confirm
themes identified from the qualitative descriptive design and descriptive responses.

The analysis of the data resulted in six themes. This study was guided by two research
questions, with six themes, each being identified as related to the research questions, literature
review, and theoretical framework. The findings, implications, and recommendations for practice
and future research were thoroughly scrutinized. The study’s findings showed that teachers desire
more instructional strategies to accommodate the needs of chronically absent students, and that
there is an additional need for support. Participants offered thoughts about positive implications
for student engagement, building relationships, and differentiated learning as beneficial.
Participants also noted the alignment between tailored learning and differentiated instruction.
However, the findings also indicated that teachers need more readiness initiatives, such as
professional support, to prepare and equip them to efficiently teach chronically absent students.

This study was grounded in Bandura’s (1985) SLT. The findings were consistent with the
core of the theory that individuals learn by observing and the principal tenets of the theory:
attention, retention, motor reproduction, and motivation learn by the main tenets of the theory.

Beyond the recommendations for future research, the findings may be used to spark
positive academic and social change within the schools for the entire student and teacher
population. Teachers and students can benefit from instructional accommodation and an increase

in professional opportunities. The findings of this study suggest that instructional
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accommodations strategies may need to expand to close the opportunity gap for teachers and
students experiencing the dynamic of chronic absenteeism.

Allow me to reiterate that the purpose of this qualitative descriptive design was to explore
how teachers working in urban elementary schools provide instructional accommodation for
chronically absent students more efficiently. This qualitative descriptive design also led to the
exploration of teachers' perspectives on the challenges of instructing chronically absent students
and what support is needed to help them overcome the challenges. The findings from this study
may be used by school administrators and teachers to employ strategies to possibly increase
attendance, ideas to improve parental engagement, expand professional learning opportunities
(workshops, training courses, digital training, book studies, conferences, retreats, etc.), and
organize critical mental health teams to confront the effects of chronic absenteeism on teachers;
on students; and on parents. There are additional positive implications for this study’s findings,
including improved academic outcomes, student engagement, and a gateway for success for
chronically absent students using instructional accommodations strategies.

To further endorse professional opportunities, I earnestly recommend that school and
district leaders provide book studies, conferences, workshops, pre-service/in-service, and/or
retreat sessions focused on professional development to delve into tailored learning strategies,
learning about technology/web-based applications, flexible scheduling, how to develop hybrid
curriculum and techniques on how to support relationships between home and school.
Professional development and additional resources will help ensure that teachers build the
capacity to confront the challenges of educating chronically absent students more efficiently and

allow teachers to stay informed.
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Appendix D
Chronic Absenteeism Questionnaire Directions

Introduction:

Thank you for reading the Informed Consent Form and agreeing to participate in the study as it
has been described. I am also extremely grateful for your support in requesting the link to
complete al0-20-minute Questionnaire on the issue of Chronic Absenteeism.

Anonymity and confidentiality:

Your descriptive responses are completely anonymous. No personally identifying information
will be collected or connected to responses.

Instructions:

e Read each question carefully before responding.

e For each question, provide as much detail as you feel comfortable sharing.

e Please use the “Descriptive Response” space provided for question 1-10. This space
expands.

e For questions 11-16 the Demographics section, please select the response that best suits
you.

Completion:

Please answer all questions to the best of your ability. If you cannot answer a question, please
leave it blank or put “prefer not to say” in the descriptive response space.

Submit:

Once you have completed the questionnaire click the Submit button at the end. You will
receive a confirmation message upon successful submission.

Technical Support:

If you encounter technical issues or have questions while completing the questionnaire,
please contact me at researcherjoyce@gmail.com OR (571) 264-6113. Thank you, your
insights are appreciated!
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Appendix E

Chronic Absenteeism Questions on the Questionnaire

TOPIC 1: How do teachers working in urban elementary schools provide instructional
accommodation for chronically absent students?

1.

How effective is the identifying and tracking of chronically absent students?

2. Which strategies do you use to engage and motive chronically absent students?

3.

How would you rate the importance of addressing the unique needs of chronically absent
students?

How frequently do you tailor instructional materials to meet the needs of chronically
absent students?

Which instructional strategies or interventions do you find most effective in supporting
the academic progress of chronically absent students?

TOPIC 2: What kind of support do teachers believe would assist them in teaching
chronically absent students more efficiently?

6.

7.
8.

9.

10.

What are the main challenges you face when accommodating chronically absent
students?

Which resources or tools?

What type of training or professional development would better equip you to meet the
needs of chronically absent students?

How often do you collaborate with other teachers or staff to support chronically absent
students?

What strategies would you consider most beneficial for teachers to implement when
working with chronically absent students?

Demographic Questions

11.
12.
13.

14.

15.

What is your age? [18-24] [25-34] [35-44] [45-54] [55-64] [64+]

What id your gender [Male] [Female] [Non-binary] [ Prefer not to say]

What is your highest level of education completed? [Bachelor’s Degree] [Master’s
Degree] [Doctorate Degree] [Other].

How would you describe your race/ethnicity? [White] [Black or African American]
[Hispanic or Latino] [Asian] [Native American or Alaska Native] [Native Hawaiian
or Other Pacific Islander] [Two or more races] [Prefer not to say] [Other]

How many years of teaching experience do you have? [1-3] [4-6] [7-10] [l1How much
experience do you have teaching chronically absent students year regardless of the cause?
[1-3 years] [4-6 years] [7-10 years] [10+years
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Appendix F
Informed Consent Form

My name is Joyce Coleman, and I am a doctoral candidate at the National University (NU).

I am asking you to take part in a research study about strategies for teaching chronically absent
students. The name of this research is “My Attendance Matters: A Qualitative Design on
Teachers’ Instructional Strategies for Accommodating Chronically Absent Students”

You may participate in this research if you meet ALL the following criteria.
1. You are 18 years or older.
2. You are a certified elementary teacher in an urban school in Northern Virginia.
3. You have 1 or more years of teaching experience.

4. You have taught 1 or more chronically absent students, meaning a student who missed
10% or more of a school year.

I plan to include 10-15 people in this research

Please read this form thoroughly and carefully and ask any question you may have before
agreeing to take part in the study.

What you will be asked to do: If you agree to be in this study you will be asked to do the
following activities —

1. Request the link to the questionnaire via my email.

2. You will answer the questionnaire questions with your honest insight/ details. This should
take about 10-20 minutes.

Following these activities, you will be asked questions about:
e Your experience with teaching chronically absent students.
e Your age, gender, race, and teaching longevity.

Risk: There are minimal foreseeable risk or discomforts associated with this research Please read
You may skip any question you do not wish to answer, skip any activity, or stop participating
anytime.

Benefits: If you participate, there are no direct benefits to you. This research may increase the
body of knowledge in the subject area of this research.

Recording: there will be no recording.
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Confidentiality: I will keep the descriptive responses of this study private and take reasonable
measures to protect the security of all responses. In any report to make public, I will not include
any information that will make it possible to identify you.

Taking part is voluntary: Participation in this study is completely voluntary. You may quit at
any time.

Compensation: After you complete the questionnaire and like “Submit” you will receive a
$20.00 Chick-fil-A e-gift Card via email.

If you have questions: Please email me at ResearcherJoyce@ gmail.com OR call me at (571)
264-6113.

If you have any questions or concerns regarding your rights as a subject in this study, you
may contact the Institutional Review Board (IRB) via email at irb@ NU.edu


http://gmail.com/
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Appendix G

Recruitment Flyer
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The purpose of this qualitative descriptive design is to capture elementary teachers’
experiences applying accommodation strategies when students are chroncially absent.

You are eligible to participate in this In this study, participants will:
study if:

« Participate in a 16-item survey for 10-20

* You are 18 years or older. minutes.
» You are a certified elementary teacher in an + Be asked about
urban school. a. Your experience with teaching
« You have more than 1 year of teaching chronically absent students.
experience. b.Your age, gender, race, and teaching
« You have taught 1 or more chronically absent longevity.

student (a student who missed 15+ daysin a
school year.

The first 10 participants will receive a $20 Chick-Fil-A e-gift card at the conclusion of a
completed survey.

To Parﬁcipa'fe in this sﬂady or to ask aluesﬁons, Pfease contact
Joyce Coleman, Doctoral Candidate at the National Universi*y

ResearcherJoyce@gmaif. com or 571264 613

Thank you for considering participating in this voluntary research!
- Researcher Joyce
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