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Abstract 

 

The purpose of this study was to investigate methods, strategies, interventions to increase 

engagement, participation, and motivation, specifically, to prevent students from being left 

behind in grade-level progression. The research indicated that interventions increased 

engagement, performance levels, improved behavior, and closed or shortened gaps in grade-level 

deficiencies. Selected students were studied that were identified as those whom lack 

participation, engagement, and had low performance in academics. By implementing a range of 

intervention strategies, students’ deficiencies were addressed and able to see growth over the 

course of this study. While interventions were not closed to those that were not selected for the 

study, interventions proved to benefit others as well outside of the study. 
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Introduction 

Education is introduced to children as a positive journey and as a foundation to their 

future as adults. Common questions such as, “What do you want to be when you grow up,” are 

introduced to motivate students as they are transitioned through the education system. Through 

old folklore we learn that success requires sacrifice. Sacrifice is something most adolescent aged 

children do not yet understand. Compulsory education laws require students to sacrifice time to 

gain the education/life skills needed to function in everyday life. Success is earned and education 

provides pathways for every individual to earn and establish a career that can sustain financial 

means to support their success in life. Technological advancements have taken students away 

from books and replaced them with gadgets and games that now seem essential to them. Strobel 

expresses that engagement declines after elementary grade levels (2010). This investigation 

sought to validate the apparent link between how engagement/participation produces student 

confidence and contributes to academic success for students. There are many contributing factors 

that cause students to gain or lose confidence in their abilities.  

As someone who has valued education and understands the importance of gaining the 

skills to advance with age, this study motivated me to give back to those who may not 

understand the importance of education. While students may not understand the importance or 

lack confidence, this study is personal to me because I want to be able to connect with students 

and ensure all leave my classroom with growth. Every student’s disengagement or lack of 

confidence may not derive from the same issue, but this study sought to understand the many 

avenues to intervene and find pathways to achieve academic success. 
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Dilemma Statement 

 In classrooms, some students disengage during a lesson, display disinterest, and often do 

not attempt the skill. It is my interpretation that these students lack self-confidence in their ability 

and automatically give up when challenged with some or all. The challenge is that as instructors, 

the responsibility to give students the same educational opportunities for all students in their 

classrooms is a right afforded to students. Teachers must fulfill their obligations and make sure 

that we do not leave students behind in the curriculum. However, the students will suffer if 

instructors spend too much time helping a small group of students by holding the whole 

population back in curriculum progression. Progress monitoring, state testing, and other 

assessments illustrate the effects of students who did not get full exposure to the required 

curriculum and students’ test results show they are behind grade level expectations. 

Rationale 

The students in my fourth-grade class all exude the character and innocence expected of 

their grade level. Washington state and the school district outline state standards curriculum for 

English Language Arts (ELA), Mathematics, Science, and Social Emotional Learning to meet 

standards needed to show proficiencies on the Smarter Balanced Assessment (SBA). It became 

evident that some students disengaged or failed to attempt/participate in certain lessons and the 

results became evident in performance in their state benchmark scores and performance in 

classroom instruction. I felt the need to study how to improve engagement and participation to 

ensure these students gain the skills needed to progress to the next grade level.  

Question/s 

• Do incentives motivate students to improve their performance/engagement in academic 

settings? 
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• How does building relationships/trust improve students’ confidence? 

• How might teachers accommodate and build relationships with students who demonstrate 

resistance? 

• How effective is differentiation in addressing lack of participation, engagement, and 

performance? 

Literature Review 

Intervention and Prevention Strategies 

The purpose of intervening in education is to reduce risks identified by means of 

testing, observations, and diagnosis. Such interventions are used to bring students to or approach 

levels of expectation set forth by grade-level standards. Intervention and prevention strategies in 

reading seek to help students before they fall behind in school (Reading Rockets, 2024). 
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 a quasi-experimental technique that measures the causal effect of some 

nonrandom intervention (Angrist and Kruegger, 1991; Wooldridge, 2002; Stock and Watson, 

2011). It has been widely used in economics, education, and law to test the effectiveness of 

policy intervention. In the simplest quasi-experiment, an outcome variable is observed for one 

group before and after it is exposed to a treatment (Science Direct, 2025).
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conducted with two student groups in the 9th  grade English course; one 

group was provided with differentiated learning activities catered to their learning intelligences 

and the second group was not provided the differentiated learning options. Study found that 

students in the differentiated group were motivated to complete their work more frequently than 

students in the non-differentiated.



11 

TARGET INTERVENTIONS TO INCREASE ENGAGEMENT 

 

 



12 

TARGET INTERVENTIONS TO INCREASE ENGAGEMENT 

 

 



13 

TARGET INTERVENTIONS TO INCREASE ENGAGEMENT 

 

 



14 

TARGET INTERVENTIONS TO INCREASE ENGAGEMENT 

 

 

Theory of Change 

  The theory of change for this study is students will increase their engagement and 

participation when the teacher applies strategies to correct targeted needs. 

Methodology 

 This action research study of a fourth-grade classroom investigated the effects of 

implementing focused strategies in areas of studies students lacked engagement and confidence. 

Some students selected have different focuses. Communication with families offered extra 

support and allowed for opportunity to send additional practice work home that was targeted to 

their needs. 

 Baseline data was collected during my initial observations with performance, attendance, 

and academic progress measured throughout the study. 

 Additional data will be provided from the following: 

1. Progress monitoring. 

2. In class assessment scores. 

3. Individual observations from engagement/participation. 

Context  

 This study was conducted in a suburban elementary school. Although not a Title 1 

school, this school has a diverse community and systems of support for all stakeholders. 

Washington Office of Superintendent of Public Instruction (OSPI) report card for 2024-2025 

indicated that the school’s families reported (or identified) as 38.2% White students, 27.4% 

Latino/Hispanic students, 8.8% African American students, 8.6% Asian students, 14.2% students 

who identified as 2 or more races, 4.9% Hawaiian/Pacific Islanders students, and 6% Native 

American/Native Alaskan. 



15 

TARGET INTERVENTIONS TO INCREASE ENGAGEMENT 

 

 

 The study consisted for most of the normal school day except for the following: after 

lunch and recess some students would be pulled for 30 minutes of small group instruction, 

Multilingual Education (MLE) students would have an additional 25 -30 minutes, focus group 

time for two that was during math for guided instruction, and one additional student who was 

pulled for 30 minutes before dismissal for one-on-one instruction for ELA. 

Participants 

 There were 2 groups of students that were identified for this study. Each group had 6 or 

more students and separated into different groups due to their lack of engagement/participation 

in different areas of study (Mathematics and English). The class asked to be monitored for 

progression when they found out there were students selected for the study. This was beneficial 

to monitor all students to gain insight into the effectiveness of interventions with the whole 

population. Four students were in pullout groups that received specialized instruction with the 

aid of paraprofessional. One student had an IEP and 504 plan with specialized instruction and aid 

of a paraprofessional and a resource teacher. 

Actions 

Cycle One 

 Students were identified and target research began. Cycle one included observation to 

measure their engagement and participation amongst general education classroom, pullout 

groups, and one-on-one time with resource teachers. Data was collected from initial benchmark, 

analysis and completion of classwork assignments, and observation of students' engagement and 

participation of classroom activities. Also, setting goals and establishing a star chart to have their 

performance rewarded with a stamp if goal was met for the school day were used as self-

management strategies. There were set goals individualized initially for the students to achieve. 
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After progress was made, students met with the teacher to select new goals they wanted to 

achieve related to improving their deficiencies.  

Cycle Two 

Cycle two consisted of implementing the following strategies : incentive based learning 

with immediate rewards during lessons, full day performance, monitoring participation, 

intervening with guided practices, building trust/relationship for students to gain comfort 

communicating with teacher, modifying lessons with multiple strategies for effectiveness, CRT, 

and evolving to accommodate changes (effectiveness of intervention, evolving with student, and 

different approaches. Observations of students’ participation/engagement, being able to work 

independently, and academic performance were used to notice if interventions were effective.  

Cycle Three 

Cycle three sharing data and celebrating with students. Allowing students to see the 

growth with data provided some with motivation to carry it forward, allowed students to gain 

confidence, and some to lose dependency on some of the strategies used to make them 

successful. 

Data Gathering Instruments/Assessments 

Assessment #1: Benchmark Testing and Class Academic Performance  

The initial Benchmark test (Appendices A, B, & C) and classroom academic performance 

were given to the whole class population. Linking their scores, observations, and building 

relationships offering insight of those who were struggling. Participants were identified and 

discussed implementing strategies 
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Assessment #2: Observation Running Records  

The teacher made daily observations and kept records of performance to identify areas of 

weaknesses. Interventions were done throughout the study. Students lost track of observations 

due to relationship increasing and they trusted my guidance. 

Results 

 Before the study began, the participants communicated that they were not confident, did 

not understand the content, or felt incapable of doing the assignments. Most of the students were 

identified as at-risk of failing to meet grade level standards with their math performance on 

benchmark scores and a couple that struggled with English Language Arts (ELA).  Appendix A 

& B highlights show progress from beginning of study until completion of performance 

measures. Some students had performed on their latest benchmark with the highest growth of 

50% percentile increase in mathematics and 41% increase in ELA from their initial testing 

scores. The population of the study had resulted in 83% meeting or surpassing grade level 

standards and 17% at or approaching grade level standards, which is the complete opposite from 

initial scores (Appendix D). We ended the study with 3 students over the 99th percentile in 

mathematics in the whole country. There was also a 95% percentile growth for a student that 

were below grade-level. That growth is explained on their Benchmark as 95% greater growth 

than the national sample. All growth was celebrated, regardless of the amount of progress. 

Additionally, unit assessment scores showed positive results from intervention strategies.  

 Differentiation of instruction contributed to an increase of the selected students’ 

participation in classroom discussions and raising their hands to answer or contribute to lessons. 

One student’s growth has led to being disappointed if they were overlooked to answer questions 
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in whole group discussions. Explanations of how teachers should not call the same students and 

overlook others helped the student to understand.  

 Using extrinsic rewards helped encourage participation and engagement and improve 

behavioral problems. Extrinsic rewards motivated students to achieve goals, obtain growth, and 

become successful. Extrinsic rewards created competitions with some students, which also 

motivated students to engage and participate. This method was used for the individuals selected 

for making their goals and using it as a classroom system for model behavior and academic 

progression. Rewards ranged from school supplies, sensory items, prize box choices, educational 

games, choice of work, extra minutes for recess, healthy snacks, and choice of activities. There 

were chances to save up rewards to earn items like water bottles. Students gained intrinsic 

rewards for their achievements and were always proud to show their parents their work products. 

This added the ability to hone in selected students to participate more in classroom discussion 

and group work because they sought the same rewards.   

 Building relationships with the selected students rebuilt the foundation of their presence 

in the classroom. There were connections the students made that helped them gain trust and 

comfort to be able to be more vulnerable with everyone. The targeted students were observed 

with an increase in their request for additional help and were able to get help in areas of struggle. 

Overall, there was a confidence boost in these students and translated to them wanting to help 

others in areas of struggles that the selected student felt more confident. 

A mixture of interventions was applied for a new MLE that did not yet have any reading 

skills in English. He arrived in the classroom late fall. His transition was sudden, and he did not 

have much exposure to education in his country. His family communicated that he went to 

school when he wanted. This student came to us as a 4th grader with the ability to communicate 



19 

TARGET INTERVENTIONS TO INCREASE ENGAGEMENT 

 

 

in English at a pre-school level. With a mixture of all the interventions and support groups, the 

student has gained skills that have progressed through kindergarten to having the ability to 

perform at higher grade levels in just a few months. Appendix C shows the growth in math the 

student achieved in such a small amount of time. He is able to read and write one syllable words 

and now asks to help him spell things.  

Participation and engagement from those whom the study focused on showed major 

improvements. Those students who would wander, misbehave, and fail to stay on task have made 

tremendous improvements. There are instances currently where a few of those students would 

voice their frustration or sadness if they were not called to give answers or opinions during 

lessons.  Building those relationships and using differentiation to give interest in lesson content 

really made education relative and interesting. The time and dedication used in this study helped 

to address the problem and defeated obstacles preventing their participation and engagement. 

Conclusion 

 Before the study, many students lacked confidence in themselves and would disengage, 

not complete assignments, and never participated in classroom discussions. Their character and 

confidence showed positive results after the study was completed. Students now ask to help 

others when they hear a student ask for help or explanation. Students communicate more about 

their misunderstandings and feelings. The presence of self-doubt was obvious for many students 

at the beginning of the study. After building relationships, implementing interventions, using 

strategies to make learning fun and relatable, and gaining confidence these students are 

flourishing and demonstrating a can-do attitude. Those students now are becoming leaders and 

helping other students, which promotes peer learning.  
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 The results were positive and heavily emphasized the use of student voice. Strategies and 

accommodations were tailored to fit topics with relevance to the students. Giving options to 

students made them feel valued and helped the success of those who were behind in the 

classroom. Engagement and participation have increased tremendously with the overall 

production higher performance in academics. 

Limitations 

Students were pulled out from 1:10PM till 1:40PM for small group intervention. Some 

students had additional pull outs for resource during math and ELA. They could affect the results 

of the study because of the time missed from instruction. The were factors outside the scope of 

the study that could have affected the results that are as follows: class size, integration of 

technology uses, and implementing additional support/resources (additional paraprofessionals 

provided to help intervene). The school doesn’t allow students to be assigned homework. 

Homework and consistent family involvement could have increased students’ growth over the 

course of the study. Students had increases in scores, but extra time would allow more time for 

intervention strategies.  

Recommendations 

The first recommendation is that this type of study should be completed throughout a full 

school year. This would allow more time to see growth over the whole academic year. Schools 

measure performance with their year-end testing. The second recommendation is that I would 

recommend new teachers complete this study as part of their professional growth plans. This 

study focused on differentiation strategies for students. Every classroom is not the same and we 

have a new set of students each year. I would recommend all teachers have growth mindsets or 

receive training to ensure you provide students with the absolute best education systems. 
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Completing such studies will help prepare teachers to identify problems that can be addressed 

early in the year.  



22 

TARGET INTERVENTIONS TO INCREASE ENGAGEMENT 

 

 

 

Reflections 

This study allowed me to first-hand explore the effectiveness of good teaching. I had a 

great mentor to reflect and debrief with during the course of the study. I learned that having a 

growth mindset is important with teaching and it is our responsibility to ensure students have the 

best opportunities of learning under our charge. It is imperative to get to know and understand 

students to have best practices with students. Differentiation strategies are needed to 

accommodate the needs of classrooms and students value making connections with them. I now 

have learned to understand that not every year will be the same and as the teacher, I must get to 

know students, their struggles, and apply my skills to make them successful. 
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Appendix A 

 

 Math Benchmark Test Scores Before and After Study 

 

 

 

Note: Blue indicates students’ test results from the fall (September) and green indicates scores 

from winter (January). 
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Appendix B 

ELA Benchmark Test Scores Before and After Study 

 

 

 

 

Note: Blue indicates students’ test results from the fall (September) and green indicates scores 

from winter (January). 
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Appendix C 

 

New MLE Progress Monitoring with Success Maker 

 

 

  



30 

TARGET INTERVENTIONS TO INCREASE ENGAGEMENT 

 

 

 

Appendix D 

 

Grade-Level Results from Benchmark Test 
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