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SELF-MONITORING AND PRAISE INTERVENTIONS
Abstract

In primary elementary education classes, students with behavioral concerns lack self-
management skills and engage in anti-social behaviors that disrupt their education and
classmates'. Although many educators have implemented positive behavior-specific praise
interventions, this target group action research study aimed to determine if appropriate student
behavior increases with the implementation of self-monitoring goal setting in addition to
behavior-specific praise. The participant was a second-grade student with an Individualized
Educational Plan and exhibiting problem behaviors. The student created expected behavior goals
and selected a daily goal. Next, the participant self-evaluated the frequency they displayed their
behavior goal on a scale of 1(not at all) to 5 (all times) for eight weeks. The researcher also
reflected on the behavior frequency of the student goal and collected data on prosocial behaviors
observed for eleven weeks. Data analysis showed an increase in exhibited prosocial behavior

when self-monitoring goal setting was implemented.
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Introduction

The Covid-19 pandemic has dramatically affected students' social skills and emotional
maturity. Education Week research collected teacher survey data that reported eighty percent of
students in the 2021-2022 school year are much less advanced or somewhat less advanced in
social skills than before the pandemic in 2019 (Blad, 2022). Returning to in-person learning has
resulted in increased behavioral concerns at school for many students and only compounded
behavioral concerns for primary elementary students with previously identified behavior
problems.

This study took place in a Washington State school that practices School-Wide Positive
Behavior Intervention Supports (SWPBIS). The school has 306 students in kindergarten through
fifth grade and a twenty percent special education population. Less than one percent of the
student population was excluded in response to a behavioral violation in the 2019-2020 school
year (OSPI, 2022). The school culture embraces SWPBIS and encourages positive practices to
support student behavior, staff behavior, and decision making. Bradshaw (2015) found that these
positive practices improved student and teacher outcomes and decreased exclusionary practices
(Bradshaw, 2015).

The Zones of Regulation and Kelso's Choice curricula are taught and encouraged by all
staff. The school counselor, psychologist, and principal have created lesson plans and visited
each classroom to teach regulation strategies and tools and how to utilize the calm down spaces
provided in every class. In addition, the principal and associate principal are heavily involved in
student support and are used often in de-escalation situations. The principal is also part of the
weekly Student Intervention Team (SIT) meetings that provide support and offer strategies for

teachers of students who need additional interventions for success.
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This researcher has unique insight as | am part of the school culture and have first-hand
experience of the practices above. | have had the training and exposure of implementation and
encouragement of Zones of Regulation, Kelso's Choice, behavior-specific praise, and self-
regulation tools and strategies for multiple years. | also have supported students with behavior
problems both pre-pandemic and during the Covid-19 pandemic. This study sought to build on
my experiences and transition from paraeducator to teacher. | am aware that these experiences
may have influenced my interaction with students, data interpretation, and instruction.

Problem Statement

In primary elementary education classes, students with behavioral concerns engage in
anti-social behaviors that disrupt both their education and their classmates. The observed
behaviors include interrupting, shouting, physical and verbal aggression towards peers and
adults, negative self-talk, and protestation and non-compliance. While positive behavior supports
and behavior-specific interventions are in place, continued behavioral concerns are seen. The
challenge is determining the proper interventions to motivate the student and teach self-
regulation strategies that will increase prosocial behaviors in the general education classroom
setting.

Rationale

Primary elementary students have yet to experience a school environment not impacted
by the pandemic. As a result, these students have missed years of opportunities to develop the
social skills of interacting with multiple peers in a learning setting. Students with behavioral
concerns lack the self-management skills needed and engage in anti-social behaviors that disrupt
their education and classmates. Research has found that goal setting and behavior-specific praise

have increased student self-regulation skills, promoted student ownership of learning, and
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increased prosocial behaviors (Bruhm et. al., 2016; Chalk & Bizo, 2004; Chan et.al., 2014). This

directly correlates with the Washington State's Social Emotional Learning Standards and
Benchmarks Standard 3: Self-Efficacy states that students "demonstrate the skills to set, monitor,
adapt, persevere, achieve, and evaluate goals" using decision-making and problem-solving skills
(OSPI, 2020).
Literature Review

School-Wide Positive Behavioral Intervention Supports

Many positive effects on behavior were found when literature-based positive behavior
support such as School-Wide Positive Behavioral Intervention Supports (SWPBIS) was used in
elementary schools. One such effect was the decrease in office discipline referrals and school
exclusion. Bradshaw et al. (2009) reported results from a study of thirty-seven elementary
schools in Maryland. The schools that trained SWPBIS with high fidelity saw decreased office
discipline referrals. These results compare to the control schools that did not implement
SWPBIS. There was a significant reduction of major or minor office discipline referrals
throughout the four-year study. Other studies showed a substantial decrease in office discipline
referrals. Bradshaw et al. (2015) examined the effectiveness of SWPBIS on students' negative
behaviors. Results showed that SWBPIS had the most significant effects on high-risk and at-risk
students and subsequent discipline problems, such as office discipline referrals. In comparison,
at-risk students at the SWBPIS schools were less likely to receive office discipline referrals than
their peers at the control schools at a rate of 41.3% versus 46.5% (Bradshaw et al., 2015). In
another study, Scott et al. (2019) found that schools that implemented SWPBIS had 5% fewer
behavior events such as office discipline referrals and thirty percent fewer suspensions than

schools with little to no implementation of SWPBIS.
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Behavior Specific Praise
Implementation and efficacy

Behavior-specific praise (BSP) is a strategy often coupled with SWBPIS. Reinke et al.
(2012) found that classrooms of high fidelity of SWPBIS implemented schools reported more
efficacious classroom management when associated with higher ratios of positive praise to
negative praise. Eaves et al. (2020) described BSP as positive verbal reinforcement that specifies
behavior; an example, 'good job raising your hand.' General or positive praise is a verbal
statement that does not identify behavior, such as 'good job' or 'nice work." The study found that
with increased BSP, a decrease in recorded reprimands and increased student academic
engagement were observed. Additional training and support were required for teachers to
successfully implement BSP (Thompson et al., 2012) in the general education setting. When
tiered support was implemented for teacher implementation of BSP, such as self-monitoring and
peer coaching, the rate of BSP increased, as did the reported student on-task behaviors.
Increased Prosocial Behaviors

Many positive effects on behavior have been found when behavior-specific praise was
used in elementary schools. One such effect was the direct relationship between BSP on
increased prosocial behavior and decreased problem behaviors in a class of students with
emotional and behavioral disorders (Sutherland et al., 2000). While most often utilized as
reinforcement of positive behavior interventions and supports, BSP was an effective classroom
management strategy by Partin et al. (2009) when using behavior-specific praise as a proactive
strategy with multiple tiers of support. This study found that by increasing teachers' use of

behavior-specific praise and their decreased attention towards problem behaviors, prosocial
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behaviors increased compared to problem behaviors such as interruptions and arguments (Partin
et al., 2009). A study by Chalk & Bizo (2004) showed similar outcomes. In their study of four
teachers, two used behavior-specific praise while the other two used general positive praise. It
was found that BSP significantly increased students' on-task behavior compared to the
classrooms in which teachers used general praise.
Negative Effects of Praise

When praise was given for intelligence or smarts rather than performance or effort, it had
a negative effect on students. A study by Zhao et al. (2017) found that preschoolers that were
praised for their smarts increased the likelihood of cheating when compared to students that were
praised for their efforts. In similar studies (Droe, 2012; Mueller et al., 1998), when elementary
students were praised for their intelligence, students chose goals related to performance and were
less likely to persevere with challenging tasks when compared to students that were praised by
effort. Additionally, it was found that students that were praised based on effort chose learning
goals that increased abilities and reported higher levels of motivation to learn.
Goal Setting

Setting goals with students promotes ownership and a sense of control in their learning.
Goals that were specific and non-restrictive were found to be an effective strategy for students to
regulate behaviors (Dean et al., 2012; Epton et al., 2017). In one study, goal setting had a
significant effect on changes in the behavior of students of a wide range of ages (Epton et al.,
2017) and increased when set face-to-face rather than online, and was coupled with behavior
monitoring by another person, without feedback. Supporting students by developing clear goals
promoted student ownership (Chan et al., 2014) and encouraged the use of self-monitoring skills.

These skills included student created learning targets and collections and documentation of
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evidence of learning. In a similar study, Bruhn et al. (2016) found that working towards goals
built upon and used self-regulation skills. These self-regulation skills included determining
learning strategies that supported goal progress and monitoring strategies used to support goals.
Bruhn et al. (2016) found that goal-setting studies focused on academic goals, less performance-
related goals.
Self-monitoring

Those that implemented goal-setting strategies used self-monitoring and self-evaluation
skills that helped identify where they were in relation to goal achievement. Martin et al. (2016)
determined that self-monitoring positively affected obtaining set goals. In this study with
university students, self-monitoring included a collection of data by oneself based on a self-set
goal created using external factors. Additionally, self-monitoring increased on-task behaviors
(Wolfe et al., 2000) for elementary students. When combined with teacher feedback, researchers
found that students had increased self-reflection capabilities. Freeman et al. (2004) found a
positive influence of teacher feedback on an adolescent students self-monitoring their behavior.
Self-regulation

Students with increased inappropriate behaviors, such as those diagnosed with emotional
and behavioral disorders (EBD), often were found to have skill deficits in self-determination or a
sense of control over their choices in life. Mansurnejad et al. (2019) reported how teaching self-
determination skills, such as goal-directed self-regulation strategies, decreased observed problem
behaviors of students with EBD compared to the control group with no instruction of self-
determination skills. In another study, self-management interventions increased students' on-task

behaviors (Briesch et al., 2013) when prompting and self-recording sheets were used for student
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reflection. When coping strategies for emotional regulation were taught and utilized by students,

motivation to self-regulate increased in a study by Pennequin et al. (2020).
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Question
What are the effects of student behavior when the implementation of self-monitoring goal setting
in addition to behavior-specific praise?
- What type of self-monitoring methods will work to increase appropriate student
behavior?
- How can students buy into self-monitoring goal setting?
Theory of Change

The purpose of this study was to determine if appropriate student behavior increases
when the implementation of self-monitoring goal setting in addition to behavior-specific praise.
The goal was to have a noticeable increase in prosocial behavior and increase self-monitoring
and self-efficacy skills. Self-monitoring, self-efficacy skills, and social skills were intentionally
taught to the participant during the study but not regulated or maintained by the researcher. The
researcher assumed that the participant would show increased positive behavior due to the
interventions implemented during this action research study.

Methodology

Context

This action research study studied the effects of self-monitoring goal setting and
behavior-specific praise on the percentage of prosocial behaviors of one second-grade student at
a school that practices SWPBIS.
Participant

The 2nd-grade male student was on an Individual Education Plan (IEP) with behavior
and social goals and was identified as exhibiting extreme and disruptive negative behavior

during the prior and current school years. The student identified as mixed race and tested average
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academically. A paraeducator was available to support the student at school for approximately
5.5 hours, but his IEP only accounted for paraeducator minutes during recess times or 1 hour per
day. During the study, the student was reevaluated for his IEP, and a functional behavior
assessment and behavior improvement plan was created and implemented.

Intervention

Four days per week for eight weeks, the participant chose an expected behavior goal,
self-monitored, and evaluated the frequency in which they exhibited the behavior goal. Before
starting each school day, the participant selected an expected behavior and chose the goal or
frequency he would like to display the behavior on a scale of 1 (not at all) to 5 (all times). The
researcher then had the student develop strategies, words, or phrases that would help him be
successful.

Behavior-specific praise was present throughout the data collection phase under the
established procedures outlined by the IRIS Center Fundamental Skills Sheet (Majeika, 2019).
Behavioral expectations were reviewed each day before the start of school by the researcher or
special education teacher. When desired behaviors were observed, behavior-specific praise was
given immediately or as soon as possible, directly following expected behaviors in a sincere
tone. In addition, the student received token economy in the form of 'class dollars," which he
could exchange for preferred items.

Data Gathering Instruments/Assessments
Assessment #1: Student goal setting and self-monitoring

Quialitative and quantitative data in the form of the student's goal-setting sheets

(Appendix A) was obtained. A half sheet with the student identified and created expected

behavior goals and a scale of 1 to 5 and any notes. At the end of the school day, the student
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would reflect on his behavior by circling the frequency he believed he exhibited on the scale.
Additionally, the researcher wrote down any verbal reflections the student noted, made their
observational notes, and reflected the observed frequency. The researcher collected notes that
were unseen by the participant. The student and teacher reflection scales and notes were
collected and analyzed daily for approximately eight weeks.
Assessment #2: Prosocial behavior

Quantitative data was collected for the following: safe body, following directions,
identifying own emotions, identifying a coping strategy, using the coping strategy, and returning
to the green zone after using a coping strategy. Each day for specific time blocks, such as whole
group reading or recess, the researcher or general education teacher would record the percentage
in which the student exhibited a particular behavior (Appendix B). Averages for each day and
week were collected and analyzed for approximately twelve weeks.
Assessment #3: Researcher's Notes

Observational notes were written, collected, and analyzed weekly by the researcher.
Notes included additional information provided by parents or the education team and observed
behaviors, specific interactions, or trends.

Action Research Cycles

This action research study contained three action research cycles using the action
research protocol (Table 1). The first cycle started before the development and implementation
of the participant's functional behavior assessment (FBA) and behavior intervention plan (BIP).
After this cycle, prosocial behavior data collection changed to reflect the participant's behavior
goals cited in the BIP and updated IEP goals. The second cycle incorporated the addition of anti-

anxiety medications the participant began taking during the winter break and subsequent changes
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throughout the study as the refusal of medication and changes in dosages were observed. The
third cycle incorporated data collected only through assessments #2 and #3. The participant
refused to reflect on goal setting and self-monitoring in 71% of the trials presented. The
researcher determined to cease assessment #1 student goal setting and self-monitoring after the
eight-week mark.

Table 1
Action Research Cycles

Timeline Assessments Modifications
Cycle 1 12/6/21 - 12/17/21 Assessment #1 FBA and BIP not
(2 weeks) Assessment #2 implemented. Data points
(modified) for assessment #2 modified
Assessment #3
Cycle 2 1/4/22 - 2/11/22 Assessment #1 Medication changes
(6 weeks) Assessment #2
Assessment #3
Cycle 3 2/21/22 — 3/18/22 Assessment #2 Refusal of self-monitoring
(4 weeks) Assessment #3 and reflection by participant
Results

This action research study aimed to determine the effects of appropriate student behavior
when the implementation of self-monitoring goal setting along with the use of behavior-specific
praise. At the end of the study, the researcher had collected twenty-three goal-setting trials,
eleven weeks of prosocial behavior data, and fourteen weeks of researcher’s notes.

Goal Setting and Self-Monitoring

Table 2 presents the averaged results of twenty-three data points of student-selected
behavior goal reflections for each month's data. While the student evaluated himself higher than
the researcher did, the student reflection and teacher reflection on the frequency of expected

behaviors increased over time. It should be noted that given 5 of 7 opportunities to reflect in
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February, the participant refused, and student reflection data was not obtained. Nevertheless, the
validity of this data is strong in that the researcher conferred with the student each morning and
afternoon and completed the reflection. Included in Appendix A is an example of the goal setting
and self-monitoring collected data.

Table 2
Monthly Student Goal Setting Reflection

Month Student Avg. Teacher Avg.
December 3.800 2.600
January 4.050 2.818
February 4.500 3.000

In addition to monthly collected data, it was crucial to reflect the student-selected
behavior goal reflections for each cycle, as seen in Table 3. While the increase was slight
between the data collected between Cycle 1 and Cycle 2, it should be noted that there were two
weeks of data for Cycle 1 and six weeks of data collected for Cycle 2.

Table 3
Cycle Student Goal Setting Reflection

Student Avg. Teacher Avg.

Cycle 1 3.800 2.600
Cycle 2 4.125 2.889
Cycle 32

& No data collected
Prosocial Behavior

Prosocial behavior quantitative data was collected for each educational time block the
participant experienced (Appendix B), lasting no longer than 40 minutes. In that time block, the
researcher or observational teacher recorded the percentage in which they observed the
participant exhibited said behaviors. An average percentage of prosocial behaviors witnessed by

teachers was calculated for each week and then collected for each action research cycle. Table 4
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illustrates the average rate for each cycle data was collected and the difference between Cycle
One and Cycle Three. These results indicate a significant increase in all areas, the smallest
showing only a 12% increase in identifying own emotions and the most significant increase of
45% in using coping strategies. The confidence in the prosocial behavior data collection is
moderate. The percentage of opportunities in which the participant exhibited prosocial behaviors
was subjective based on the individual recording the data and if observed. The persons collecting
data were consistent; however, external factors could have influenced their interpretation of
prosocial behavior percentage. Additionally, prosocial behaviors were not recorded when the
participant was not in the classroom. Lastly, the data collected for identifying emotions and
coping strategy and using the coping strategy was not recorded with fidelity during the first week
of Cycle 3 and, therefore, may be skewed.
Table 4
Teacher Observed Prosocial Behavior
Coping
Use strategy

following  IDown D coping coping returned to
Safe body directions emotions  strategy strategy  green zone

Cycle 1 71% 62% 24% 17% 36% 29%
Cycle 2 73% 65% 27% 40% 50% 39%
Cycle 3 94% 75% 35% 51% 81% 71%
Difference 23% 13% 11% 34% 45% 42%
Discussion
Conclusions

The results confirm that the intervention of implementing self-monitored goal setting
increased appropriate student behavior. The participant and researcher documented an increased

frequency of over 5% of expected behaviors over the eight-week recording period in Cycle One
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and Cycle 2 using the expected behavior goal recording sheets. In addition, the observed
prosocial behaviors for safe body and following directions increased by over 20 and 10 percent,
respectively, from Cycle One to Cycle Three in an eleven-week recording period. Therefore, the
implementation of self-monitored goal setting and behavior-specific praise supported the
researcher's theory of increased prosocial behaviors in a student with behavior problems.
Implications

Many studies had shown positive effects on prosocial behaviors when behavior-specific
praise was implemented (Chalk & Bizo, 2014; Partin et al., 2009; Sutherland et al., 200) or when
the implementation of self-monitored goal setting (Wolfe et al., 2000) was implemented.
However, there have been few studies that used both interventions simultaneously. In addition,
the Covid-19 pandemic has unearthed that some students need additional interventions to support
appropriate student behavior, even in an educational environment with SWPBIS and a classroom
with intentional BSP. The participant in this study had shown some success with BSP; however,
it was evident to the researcher and school staff that additional strategies were needed for the
student to rise to their full potential. This study was the result of the necessary intervention.

The introduction of self-monitored goal setting provided student ownership of their
behavior and the opportunity to reflect on their choices and actions throughout the day. The use
of student-generated expected behavior goals was threefold: it pre-assessed student
understanding of expected versus unexpected behaviors when created, had the student review
expected behaviors each day, and it encouraged student buy-in. This process also provided
insight into the participant's understanding of what they learned in the social lessons and their

perspective of appropriate school behavior.
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Limitations

Many factors could have influenced the results of this study. It was built for only one
participant with highly individualized needs and circumstances, making this study impossible to
recreate. The researcher could not observe and take data on the most unstructured part of the day:
recesses, lunch, library, music, and P.E. Observations prior to the study had shown these times to
be the most common time for unexpected behaviors to occur. Scheduled breaks after each recess
were implemented during Cycle 1 by the student's special education teacher. These breaks were
used to assist the student with self-regulation and the difficult transitions and may have
positively affected prosocial behavior data.

The student was also introduced to anti-anxiety medications between Cycle 1 and Cycle
2. Throughout Cycle 2, communication from parents indicated that participant refusal and
dosages changed during those six weeks. The medication pushback involved the student saying,
"but I'm not sick," indicative of a possible misunderstanding for the participant. The researcher
made no comments or inquiries about medication to the participant.

As part of the participant's IEP, social skills were taught for approximately twenty
minutes, 3-4 times per week. These lessons were out of the scope of the study as the special
education teacher worked one-on-one with the student, and the researcher could not dictate or
collect data on what was taught. These lessons did involve instruction around significant
behaviors exhibited by the student as communicated by the classroom teacher and researcher and
often included restorative conversations with peers. These lessons were implemented at the
beginning of the school year, conducted at the end of the day, but prior to student self-reflection
on expected behavior goals. The timing of these lessons could often affect the amount of time

left for the participant to reflect with the researcher on their chosen goal. It was noted and
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attempted for the participant to have a midday check-in of goal progress; however, it could not
be implemented with fidelity.

The final limitation of the study was the creation of functional behavior assessment and
implementation of the behavior intervention plan. The student was reevaluated for his IEP and
per state laws directly before Cycle 1 of the study. These formal documents drastically changed
the prosocial behavior data collection parameters and did not align well with the baseline data
collected prior to the study. The BIP changed the way adults responded to the participant in
different scenarios, resulting in more consistent responses and approaches to unexpected
behaviors displayed.

Recommendations

The researcher recommends redesigning the study to incorporate a larger participant pool,
instruction in self-evaluative techniques, and more simplified and generalized data collection.
Rather than focusing on one student, who may feel singled out, it is suggested that the class
participate in daily goal setting and self-monitoring. The teacher would work with the class to
generate their expected behavior goals. A lesson would be given to educate the class on self-
evaluation strategies, and whole-group social-emotional lessons would integrate strategies for
self-regulation. Participants would have a midday check-in to reflect on their goals. Data
collection would consist of recording whole class 'points' and two specific behaviors the
researcher may quickly tally. Future research may determine if appropriate behavior increased in
a classroom setting for students with behavior problems by implementing whole-class

participation of self-monitoring goal setting and behavior-specific praise.
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Appendix A

Expected Behavior Goal Recording Sheet

4

Expected Behavior Goal |

o helping someone up
o nice words
o complimenting someone ‘
o not harming others, safe body out at recess
o showing respect with words
o kind words to friends |
o quiet voice
o raise your hand, sign language (bathroom, me foo) |
o working with a pariner calmly & quietly — treal them good, agree with

them and don't make the problem bigger
o follow what is expected and listen to teacher directions ‘
o telling the truth
o making Kelso Choices
o showing a good example fer someone who is struggling !
o not flipping someone off |
o ignoring unexpected

o__aiving someone credit for something very important they did for you
o filter thoughts that are about someone’s drawing or clothing being dum
(don't say it) e

How well did | achieve this goal?

1 2 3 4

Notatall  onceortwice  occasionally almost every time

Notes: "
P N A L |

pt |
o learned ootk pubeor and dicln'+
Cneung  pavn e Lotk ‘"\1

\__%mcl a Lo "t\’\-mfﬁxﬁ

—f‘lgiw'o&ad :f
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Appendix B

DT

Observed Prosocial Behavior Recording Sheet

.20. 2022 SY Data

Please refer to student's [EP for specific explanations/descriptions of each goal.

KRE_CLCE responses. ***Coping Strategy column — circle or slash if used the strategy or nof, then if it got him back fo the green zone or not.
| B B
Safe | Folw | iDhis | |D Coping " Safe | folow | IDhis ID Coping [ Safe | follow IDhis | D Coping }
Direchi | Directio Directions/
‘ Body | ony 923‘ | Stategy? Body | ny “’::“ strategy? | | Body | xpecmme | SO'™ | Strategy?
Expect | Expecta w7
o | ations? _ R | _flons? ) | - . )

Before | Y-N % | Y -N-N/A | Y-N % | Y-N Y-N-N/A Y- % Y-N Y-N-N/A
School NfA Used -green zone N/A Used - green zone | [ N/A Used - green zone
Group | | 1 I

SEL Y-N Y-N | Y-N-N/A Y-N | % | Y=-N Y -N-N/A Y-N | %‘ Y-N Y-N-N/A
N/A | Used- green zone N/A | Used-greenzone N/A l.ud-gmnlm
Reading | Y-N Y-N | Y-N-N/A Y-N | % Y-N | Y-N-N/A Y-N %| Y-N Y-N-N/A
| NfA Used - green zone | N/A Used - green zone | N/A Used - green zone
|
Recess Y-N % | Y=-N Y-N-N/A Y-N % | Y=-N Y -N-N/A Y-N % Y-N | Y-N-N/A
| N/A | Used - green zone ‘ N/A i Used - green zone N/A | Used - green zone
| Reading | Y-N ‘I'-M| Y -N-N/A Y-N | %| Y-N Y-N-N/A | Y-N Y-N | Y-N-N/A
intervenfion | N/A um—mmmn_"_ | | N/A Used - green zone | | N/A | I.kad-ﬂntzm |
lunch | Y-N % | Y-N | Y-N-N/A Y-N | Y-N Y-N-N/A | | Y-N T Y-N | Y-N-N/A
N/A Usad - green zone | | N/A Usad - green zone N/A Used - green zone [
Recess |Y-N | % | Y-N | Y-N-N/A | Y-N % Y-N | Y-N-N/A Y-N % Y-N Y-N-N/A |
N/A Used - green zone N/A Used - green rone N/A Used - green zone
Reading | Y-N | % | Y-N | Y-N-N/A Y-N % | Y-N | Y-N-N/A Y-N % Y-N | Y-N-N/A
N/A Used -green zone N/A | Used-greenzone | N/A Used - green zone
| Math | Y-N %| Y-N| Y-N-N/A Y-N %| Y-N | Y-N-N/A Y-N %| Y-N | Y-N-NA
| N/A Used - green 10ne N/A Used - green zone | | N/A Used - green zone
[“Specialist | Y-N % Y-N| Y-N-N/A Y-N | %[ Y-N Y-N-N/A Y-N %| Y-N Y-N-N/A |
N/A Used - green zone N/A Used - green zone N/A Used - green zone |
1 | | | |
| Recess @ Y-N % | Y-N | Y-N-N/A Y-N % | Y-N | Y-N-N/A | | Y-N %| Y-N Y-N-N/A
| | | N/A | Used-greenione | N/A Used - green zone N/A Used- green zone
|
Writing |‘|"-N % | Y=-N Y-N-N/A | Y-N % | Y=-N ¥Y-N-N/A Y-N % Y-N Y-N-N/A |
N/A Used - green zone | N/A Used - green zone | N/A Used- greenzone
| I S | , SR,
WINN/ | Y.N %| Y-N Y-N-N/A Y-N % | Y-N Y-N-N/A Y-N % Y-N Y-N-N/A
c.m' N/A ‘ Used - green 1one N/A Used - green zone | N/A Used~ green zone
Grou 1 | | |
| Total OR % ! | | % | / | % /
/ / ‘ 1 ‘ / / AN /| / AR
| |

\average |
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Appendix C
Goal Setting and Self-Monitoring Reflection
Trial 1 Trial 2 Trial 3 Trail 4
Student Teacher Student Teacher Student Teacher Student Teacher
Reflection Reflection Reflection Reflection Reflection Reflection Reflection Reflection
Kelso's Choice 4 2 24 2 5 2 4,5 4
Work with partner 3 3 3 3 4 4 5 4
Good example 4 3 3 2 * 2
Raise hand 3 3 * 2 * 2
Respectful words 4 3 * *
Nice words 5 3 2
Quiet voice 4 3 3
Filter Thoughts 5 4
Follow expectations - 4
and directions
Ignore unexpected 35 3

behaviors
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