




T ENT ENGAGEMEN'l 4 

b tra t 

This study examined the issue of student engagement in th primary classroom. tudenl 

disengagement begins as early as 1 st Grade. Research pecified that student engagement was 

multi-layered and depended on student s sense of in lusivity authenticity and relationship to 

self and others within the clas room. These factors fused to support academic achievement. 

addres student engagement, interventions may include student-centered teaching and learning 

dynamjc use of technology in the classroom, and frequent opp rtuniti s for phy ical movement 

throughout the school day. A classroom yoga practice can improve student engagement by 

cultivating focus concentration, retention, perseverance, decision making, po itive relationships, 

and better use of class time; skills which can th n be applied to academic lessons. Through an 

analysis of the dilemma and a review of the literature the researcher proposes a daily classroom 

yoga practice as an intervention strategy to increase student engagement and on-task behavi rs in 

the elementary classroom. 



TUDENT NGAGEM T 

R tionale 

Balfanz et al. (2007) presented dis ngag ment as students separating from scho l r

diminishing fforts and in estments l wards learning acttvities. Disengagement also included 

behavioral and emotional factors exhibited by students that were obvious or pas ive such as 

frustration boredom, apathy, and anxiety (Burkett 2002; Murray et al. 2004· Pope, 2002; 

Skinner et al., 2008;).

At the primary level indicators of disengagement ia luded not paying attention nol 

ompleting ch olwork disruptive behavior withdrawal undera hievement truancy and school 

refusal (Murray et al .. 200 . In a tudy of middle level students conducted b Veldman et al. 

l 3) tudent cla sified as disengaged were chara terized by poor p err lationships

introversion, unhappiness lessened classroom participati n and low confidence in athletic 

ability. Finn t al. (1995) observed inattentjve students as distracted or preoccupied appearing to 

daydream or sleep and if required t participate in classroom interactions giving responses that 

were off topic. 

A early as 5 th grade, chronic disengagement reportedly afflicted 24% of fifth grader 

(Busteed, 2013). That number increased to 39% in middle school and to 56% percent once 

tudents reached high school (Bustee� 2013). No comparable estimate of disengagement xisted 

for students in the primary grad I vels (Mark 2004). 

Finn (] 989) found that the proces of dis ngagement could begin in the early school 

years if students did not fit in participate, and succeed. In another study researchers found as 

early as 1 st Grade, lack of engagement adversely affected tudent achievement and began a 

downward spiral that led to dysfuncti nal sch ol beha iors and eventually concluded in some 

students leaving school entirel (Marks, 2000; Alexander et al., 19 7 . ln lodig nou 







STUDENT ENGAGEMENT

Project-Based Leamin 

In light of Fredrick' (2011 findings, Parson et al. (2011 showed project-based learning 

to b an authenti and challenging learning e peri nee that involved self-directed learning and 

resulted in a culminating project or product by stodents. As an instructional i ntervention project­

based learning worked to engage students by fostering the space to become a community f 

I amers and participate in m aningful cultural activities (Mitchell et al. 2008). Throughout the 

literature researchers observed that leamin that occurred in the context of problem. olving was 

more likely to be retained a nd appli d ( homas 2000). 

The original con ept of project-based learning traced back to the early I 00 s when 

cholars like William Kilpatrick and John D wey challenged traditional ideas aboul instruction 

that relied on rote )earning and advoca ed f or mor constructivist approaches to teaching and 

learning (Revelle et al., 2019). The basic belief of coostmctivism or onstructivist theory was 

that it upported tud nt-ccntered learning and created an environrn nt where students were 

aclive knowledge constructor rather than pa si e infonnation receivers (Wang et al. 2007 . 

Th ugh it was not a single unified theory, researchers described constructivism as a 

method where students were engaged in knowledge construction by completing tasks that 

directly related to the world around them (Crawford, 2020). Lew (2010) suggested that at the 

heart of constructivism was th thought that learning was neither pas ive nor a copying process, 

rather a proc ss of discovery that re quired active particip tion and that what students learn is 

ultimately based on their own experiences. 

Within this context Kilpatrick' pioneering of constructivist theory emphasized pr oject­

based learning that circulated around ch
i

ld-cho en project that would stimulate purposeful 

activities and prom te intrinsic motivation in students (Wolk 1994). tudents were lob 














































