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Abstract 

The problem addressed in this research is that elementary general and special education teachers 

are ill-prepared for collaboration and have limited knowledge of the application of content within 

the other’s professional field. The purpose of this qualitative descriptive case study is to explore 

the perceptions of elementary general and special education teachers about the nature of their 

collaboration, their preparedness for collaboration, and the collaboration strategies that may be 

beneficial in a school setting. In this study, the social interdependence theory applied cooperation 

to the specific problem. The study took place at a rural Kentucky elementary school. The 

population for this study includes special and general education elementary school teachers that 

services student grades kindergarten through fifth grade. The sample included 21 general 

education teachers and seven special education teachers. There were general education teachers 

represented for each grade (K–5) and special education teachers that represented both inclusion 

and resource as well as primary and intermediate grade levels which allowed for varying 

perspectives. The themes that emerged indicate communication is needed as well as consistency 

with collaboration so both general and special education teachers understand expectations and 

have a shared focus with a common goal. All recommendations involve developing protocols 

and setting expectations which will allow the teachers to have clear expectations. When 

discussing recommendations for practice, it is important to consider that it is most beneficial 

when recommendations are promoted by administration in effect having top-down management 

support who have the ability to change the culture and environment while providing resources. 
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Section 1: Foundation 

Collaboration is an evidence-based practice to implement the multidisciplinary team 

approach that involves mutual problem solving and professional exchange (Pettersson & Ström, 

2019; Stubbs et al., 2017). Collaboration presents benefits for teachers and students, such as 

increased communication, motivation, retention, and continuous growth, which should always be 

a goal, as well as success that can promote a positive school climate (Berry, 2021; Meredith et 

al., 2022; Nyström et al., 2018). A positive climate is built off values and allows for a teaching 

and learning environment that encompasses confidence, hopefulness, and optimism and that 

increases the overall effectiveness of the teaching and student learning (Woolley et al., 2010; 

Zhang et al., 2023). Such a climate has a major impact on a teacher’s overall perception and will 

affect the student’s learning positively (Zhang et al., 2023). Creating a positive climate involves 

creating an environment that exhibits positive attitudes and feelings of all individuals within a 

school, implementing effective teaching strategies based on evidence-based practices which may 

include collaboration (Berry, 2021; Moore et al., 2021; Zhang et al., 2023). The objective of this 

research was to explore the perceptions of elementary general and special education teachers 

regarding the nature of collaboration, their preparedness for collaboration, and beneficial 

collaboration strategies to assist with increasing the rate at which collaboration is implemented. 

Collaboration between general and special education teachers can allow for communication and 

centralization of the values that serve as the foundation of teaching and allows one to support 

another promoting a positive school environment (Zhang et al., 2023).   

General and special education teachers differ because a general education teacher has 

received a degree and certification to address the “uniform orientation and core educational 

contents” to prepare for implementation of “educational plans suitable to the educational 
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subjects” while a special education teacher has received certification and a degree in special 

education which focuses on the needs and education of students with exceptionalities (Hang & 

Hiep, 2023, p. 34; Special Education Guide, 2024; Wright, 2015). In this case, rate refers to the 

percentage of teachers implementing collaboration methods, not the quantity of collaboration 

between general and special education teachers (Alghazo & Alkhazaleh, 2021). This study 

discusses the fact that although collaboration is seen as beneficial, it is not occurring with a high 

percentage between general and special education teachers (Alghazo & Alkhazaleh, 2021; Berry, 

2021; Cornell & Saymen, 2020).  

Collaboration among teachers, specifically general and special education teachers, is seen 

as incompatible at times, according to a study performed in Ireland (Fitzgerald & Radford, 

2021). Collaboration is reported to not be implemented at a high rate, rate meaning percentage of 

teachers implementing collaboration (Alghazo & Alkhazaleh, 2021). Alghazo and Alkhazaleh 

(2021) indicated that collaboration between teachers within a school is occurring some of the 

time, more than little but not much. Based on a scale of one to five, where one is no collaboration 

and five is a lot of collaboration, it was rated as three out of five (Alghazo & Alkhazaleh, 2021). 

According to Alghazo and Alkhazaleh (2021), the study took place within United Arab Emirates 

at the Abu Dhabi school district. Moreso, it was reported by Cornell and Saymen (2020) that 

research in Poland concluded that 37% of students with a disability of emotional behavior 

disorder primarily only received education within a self-contained classroom and the other 63% 

may have only spent 40% of their day within general education. This research showed that post-

school outcomes are poor for these students due to decreased generalization (Cornell & Saymen, 

2020). Gajdzica and Belza-Gajdzica (2021) also concluded from research that took place in 

Poland that only 1.87% of mainstream and special education teachers within urban areas 
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collaborate, whereas 2.01% in rural areas collaborate. Additionally, a study in Indonesia reported 

that general education teachers, special assistant teachers, and special education teachers 

demonstrated a low ability to assess and teach a class with complexities involving special needs 

due to lack of coordination (Kartini & Aprilia, 2022). There has been reported limited time for 

collaboration as well, which was found within a study in Malaysia (Leatherman & Wagner, 

2022). A study in Norway reported that there was limited coordination and cooperation between 

general and special education teachers, resulting in the students’ needs that were written on their 

Individualized Education Program (IEP) were not met (Nilsen, 2020). These teachers revealed 

they are challenged by the lack of additional support and time (Nilsen, 2020). Also, rural schools 

in Sweden have reported a lack of professional development opportunities and a need for 

supportive and professional collaboration with leadership that supports collaborative methods, as 

well as the resources needed to accomplish this (Pettersson & Ström, 2019).  

There has been a study regarding inclusion and collaboration between general and special 

education teachers within the United States that discusses the necessity to be compliant with the 

Individuals with Disabilities Education Improvement Act (IDEA); yet many general education 

teachers find the concept overwhelming (Monahan et al., 2023). The limited knowledge on how 

to implement the accommodations and modifications has also lessened its use (Monahan et al., 

2023). However, this study primarily addressed physical education teachers, which are 

considered general education teachers (Monahan et al., 2023). There are minimal studies 

regarding collaboration within rural areas but there is a study specific to rural elementary schools 

within the United States that took place within the state of Vermont (Haines et al., 2022). This 

study revealed that the inclusion of students who spent 80% of their day, or more, within the 

general education setting had more than doubled between 1989 to 2018; however, it is important 
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to note that during inclusion, the special education assistant is the primary teacher assisting in the 

classes implementing inclusion, not the special education teacher (Haines et al., 2022). This is 

important to note because this study revealed that those students who were spending the most 

time with the paraprofessionals in a collaborative manner instead of with the special education 

teacher were performing the lowest (Haines et al., 2022). Paraprofessionals are beneficial; 

however, they are not the most qualified to work with students who need individualized 

education via evidence-based practices that address these students’ specific needs because the 

special education teacher has specialized certification in this area regarding how to address their 

needs (Haines et al., 2022; Hang & Hiep, 2023).  

Regarding the lack of collaboration between general and special education teachers, there 

is a study that took place within the United States between a university in California and a 

university in Georgia (Alghazo & Alkhazaleh, 2021; Cornell & Saymen, 2020; Gajdzica & 

Belza-Gajdzica, 2021; Pettersson & Ström, 2019; Ricci et al., 2022). This study revealed that 

general and special education teachers tend to focus on their own area of expertise starting at the 

college level of education (Ricci et al., 2022). Ricci et al. (2022) revealed that for inclusion to be 

successful, both forms of educators need to be flexible, have increased communication, and have 

shared responsibility (Ricci et al., 2022). To assist with this, universities such as California State 

University have some of their students participate in an urban residency promoting collaboration 

throughout general and special education courses (Ricci et al., 2019). Other universities are 

encouraging prospective general education teachers to take special education courses and vice 

versa, as well as to participate in reality simulation to promote collaboration and understanding 

of the other’s profession (Driver et al., 2018; Sheppard & Wieman, 2020).  
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Although some universities are beginning to encourage education involving the 

collaboration of general and special education teachers and collaboration has been promoted for 

decades, there is still a lack of current collaboration within the schools regardless of the benefits 

(Alabdallat et al., 2021; Alghazo & Alkhazaleh, 2021; Berry, 2021; Chatzigeorgiadou & 

Barouta, 2021; Cornell & Saymen, 2020; Pugach & Johnson, 1989; Ricci et al., 2019; Sheppard 

& Wieman, 2020). These benefits include teacher retention and satisfaction as well as increasing 

student’s pragmatic skills, self-esteem, academic success, and motivation to succeed (Berry, 

2021). Neither general education nor special education teachers are prepared for collaboration 

and have limited knowledge of the application of content concerning the other field (Fogo & 

Requa, 2020). Collaboration between the two disciplines can be viewed as incompatible at times 

and alter the overall success of collaboration (Fitzgerald & Radford, 2022). Research has stated 

that positive collaboration can increase overall teacher satisfaction and retention as well as 

student’s success, achievement, self-esteem, and social skills (Berry, 2021). General and special 

education teachers may disagree on lessons, plans, implementation of content, evaluations, and 

overall classroom and behavior management, but consistency is the best practice for students to 

be successful (Alabdallat et al., 2021). This requires collaboration between the two disciplines 

(Alabdallat et al., 2021). The challenge of time needed for successful collaboration is inevitable 

as well (Leatherman & Wegner, 2022; Nilsen, 2020; Tichenor & Tichenor, 2019). There needs to 

be a means of support in place to encourage and promote collaboration for the benefit of the 

students and teachers (Berry, 2021; Chatzigeorgiadou & Barouta, 2021; Grenier et al., 2020). 

This could be done by increasing the teacher’s knowledge and level of comfort in 

implementation of successful collaboration or by providing another support (Alghazo & 

Alkhazaleh, 2021; Fitzgerald & Radford, 2022; Monahan, et al. 2023).   
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Statement of the Problem 

The problem addressed in this research was that elementary general and special education 

teachers are ill-prepared for collaboration and have limited knowledge of the application of 

content within the other’s professional field (Fogo & Requa, 2020; Kartini & Aprilia, 2022). 

Consequently, general and special education teachers are not effectively collaborating at a high 

rate, although it has been proven that it is beneficial for both teachers and the learners (Alghazo 

& Alkhazaleh, 2021; Berry, 2021). Collaboration allows for centralization of values and open 

communication that supports a positive school climate (Zhang et al., 2023). Consistency is best 

practice for students to be successful in both academics and behavior in which collaboration 

allows (Alabdallat et al., 2021; Berry, 2021; Zarate et al., 2023). If successful collaboration 

continues to not be implemented at a high rate, the general and special education teachers’ 

satisfaction, retention, and overall success may be reduced (Berry, 2021; Fitzgerald & Radford, 

2022). Moreover, student academic and behavior success, self-esteem, and social skills will not 

be as promoted as they would if collaboration was implemented (Berry, 2021; Fitzgerald & 

Radford, 2022). Collaboration has several benefits, but a few is that collaboration is linked to 

increased student overall success, motivation, and pragmatic skills as well as teacher retention 

(Berry, 2021). Collaboration can occur within the classroom throughout the school day typically 

through the following modes: whole group, co-teaching, complementary teaching, small 

group/stations, parallel teaching, and supportive teaching (Zurawski, 2023). Collaboration in 

regard to planning can also be completed during a teacher’s planning period, Professional 

Learning Community (PLC) groups, and/or multi-tiered system of supports (MTSS) meetings 

throughout the instructional schedule. The level of implementation of collaboration has the 

potential to increase with the knowledge of what teachers need to successfully collaborate based 
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upon teacher input and understanding of what collaboration is perceived to be by the teachers. 

There is limited research regarding strategies for successful collaboration specifically between 

general and special education teachers (Collins & Wolter, 2019; Kammer et al., 2021; Nichols et 

al., 2017). The study focused on the perceptions of elementary general and special education 

teachers in rural Kentucky public schools regarding collaboration between general and special 

education teachers. There was a need for research regarding what teachers’ perceptions are 

concerning what they need to be successful collaborators and which strategies would be 

beneficial in implementing collaboration.  

Purpose of the Study 

The purpose of this qualitative descriptive case study was to explore the perceptions of 

elementary general and special education teachers about the nature of their collaboration, their 

preparedness for collaboration, and the collaboration strategies that may be beneficial in a school 

setting. The methodology and design allowed for real-world situations to be studied in their 

natural environment that was implemented through open-ended questions and focus groups 

(Bloomberg & Volpe, 2019; Salkind, 2010). Exploring the perspectives and experiences from 

elementary general education and special education teachers can be useful for the development 

of a possible plan that could lead to increased success of implementation of collaboration in 

schools. Addressing general and special education teachers’ perceptions regarding 

implementation of collaboration strategies is important because it can lead to increased 

collaboration which is beneficial for both the teachers and the students in a school setting (Berry, 

2021). The sample goal was to include at least 10–15 general education teachers with at least one 

from each grade level within the elementary school (i.e., kindergarten through fifth grade) and at 

least four to five special education teachers, which serve as both inclusion and resource teachers 



8 
 

 

 

for their students, with at least one representing primary and intermediate grades. For this 

proposed research, purposeful sampling was utilized to allow for specific representation of 

different roles within the school including both general and special education teachers (Creswell 

& Poth, 2018). The inclusion criteria to participate in the study was that the individual was a 

licensed and practicing special or general education teacher, which the speech language 

pathologist in this school is dual licensed, within this rural Kentucky elementary school. The 

participants were recruited via email to participate within the study with a brief explanation of 

the study. The individuals were asked to complete a questionnaire and participate in a focus 

group. The questionnaire was given via Google Forms, which allowed for color-coding 

anticipated answers via Google Sheets. The focus group interviews were transcribed, allowing 

for color-coding of answers and themes using Google Sheets, which allowed for quick analysis 

for determining emergent themes (Creswell & Poth, 2018). The researcher is the primary 

instrument during the analysis of the data implementing constant comparison analysis 

(Bloomberg & Volpe, 2019).   

Research Questions 

These research questions are qualitative because they can review teachers’ perceptions 

regarding collaboration and investigate what the teachers need in order to be successful 

collaborators while increasing collaboration within the school.  

RQ1  

What are the perceptions of rural Kentucky elementary general education and special 

education teachers regarding their collaboration protocol? 
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RQ2  

What are the perceptions of general education and special education teachers working in 

rural Kentucky elementary schools regarding preparedness or professional development to 

support increased rates of collaboration? 

RQ3 

 Which collaboration strategies do general and special education teachers in a rural 

Kentucky school believe would be successful in leading to increased collaboration between the 

two disciplines? 

RQ4 

 What do general and special education teachers believe districts/schools can do to support 

high rates of collaboration besides the inevitable aspect of needed time? 

Theoretical Framework 

The origin of the social interdependence theory was started by Kurt Koffka who stated 

that interdependence among a group could vary; this research was continued by Kurt Lewin who 

determined that the interdependence among a group is determined by common goals and changes 

among the group would result in a change in the overall group (Johnson & Johnson, 2001). 

However, Morton Deutsch continued this research and officially formulated the social 

interdependence theory in 1949 (Deutsch, 1949; Johnson & Johnson, 2001). The social 

interdependence theory is the foundation of cooperative learning and indicates that social 

interdependence exists when common goals are shared and each member of a group’s actions 

affect others, which can be positive meaning the actions promote the success of a combined goal 

when cooperative interdependence is utilized (Deutsch, 1962; Johnson & Johnson, 2001; 

Johnson & Johnson, 2009). The social interdependence theory is based on competition and 
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cooperation being the two forms of social interdependence; cooperation refers to individuals 

working together to achieve a common goal whereas competition refers to individuals working 

to achieve a goal few, or only one, can achieve (Johnson & Johnson, 2001). The social 

interdependence theory is created on the foundation that cooperation allows for greater 

psychological health, achievement, and positive relationships in the comparison to competitive 

and individualistic efforts (Johnson & Johnson, 2008). It is important to discuss that Johnson and 

Johnson (2008) mentioned five components that are needed for successful collaboration, 

including positive interdependence, individual accountability, promotive interaction, appropriate 

use of social skills, and group processing.  

In this study, the social interdependence theory applied cooperation to the specific 

problem that there is a low rate of collaboration between general education and special education 

teachers due to being ill-prepared then address teachers’ perceptions on collaboration, which 

involves cooperation, leading to positive solutions to collaborating with one another by seeing 

what they need to be successful in achieving the common goal (Bloomberg & Volpe, 2019; 

Johnson & Johnson, 2009; Johnson & Johnson, 2008; Salkind, 2010). In this case, the 

collaboration between general and special education teachers served as the action and the goal 

was for the students to be behaviorally and academically successful (Johnson & Johnson, 2009; 

Zarate et al., 2023). This research aimed at finding possible solutions for ease of implementing 

successful collaboration by researching teachers’ perspectives on collaboration and the varying 

strategies which may transfer to other samples as solutions as well.  

Social interdependence theory framework was implemented in this study to specifically 

focus on how general and special education teachers in a rural school district in south central 

Kentucky can successfully collaborate with an emphasis on the importance of collaboration 
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(Alghazo & Alkhazaleh, 2021; Johnson & Johnson, 2008). Social interdependence theory 

framework can assist in leading to a solution for low collaboration through the implementation of 

successful strategies and researching what the teachers need to be successful by focusing on their 

perceptions (Alghazo & Alkhazaleh, 2021; Bloomberg & Volpe, 2019; McGregor, 2018; & 

Salkind, 2010). 

Definitions of Key Terms 

 This section provides key terms that correspond specifically to the research topic or that 

could have multiple operational definitions from the research literature so that readers have a 

common understanding of how the terms are being used and the literature the research is pulling 

from. Having a common understanding about operational definitions is important because the 

function of the definition is to articulate how to identify the value of the research (Dunn, 2021).  

Accommodation 

 Accommodation is a change to the physical or environment that assists a student to work 

around or overcome a disability (i.e., giving oral answers versus written answers, preferential 

seating, daily agendas, readers, multiple choice responses, use of spell-checker, etc.; Hamilton & 

Kessler, n.d.).  

Administration/Campus Leadership 

 When discussing the administration in this context, there can be two forms of 

administration: district and school (American Institutes for Research, 2023). District 

administrators include the superintendent and other central staff “under the direction of a school 

board” whereas school administrators primarily consist of principals and assistant principals 

(American Institutes for Research, 2023, para 1).  
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Admission, Review, and Dismissal (ARD)/Admission and Release Committee (ARC)  

 The two terms can be used interchangeably and refer to the team of individuals that meet 

to determine if a student is eligible for special education services and develop the Individual 

Education Program (IEP) if the student is determined to be eligible (Lewisville ISD, n.d.; 

Kentucky Administrative Regulations for Exceptional Children, 2008). This team is typically 

made of a parent, the child if they are 13 years old or in eighth grade, special education teacher, 

general education teacher, principal or another member trained to be the chairperson, a 

diagnostician/psychologist, and any related service staff member (Occupational Therapist, 

Speech Therapist, Physical Therapist, etc.; Lewisville ISD, n.d.; Kentucky Administrative 

Regulations for Exceptional Children, 2008).  

Collaboration/Co-Facilitation 

 Collaboration or co-facilitation involves two or more teachers working together towards a 

common goal of improving educational outcomes and processes while sharing information and 

knowledge, problem-solving, and planning (Tichenor & Tichenor, 2019). Collaboration and co-

facilitation can be used interchangeably due to co-facilitation referring to more than one person 

leading and/or planning (McGill University, 2024).  

Complementary Teaching 

 Complementary teaching occurs when the general education teacher teaches the 

curriculum content while the special education teacher assists specific students (Zurawski, 2023). 

Co-Teaching 

 Co-teaching is when two teachers, which could be both a general and special education 

teacher, are teaching together by enhancing the other’s strengths, allowing the special education 

teacher to focus on providing specially designed instruction and accommodations/modifications 
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to assist student learning, while the general education teacher focuses on the specific academic 

content; but both teachers are teaching content (Zurawski, 2023).  

General Education Teacher 

 A general education teacher is a person who receives a degree that addressed the 

“uniform orientation and core educational contents,” preparing them to implement “educational 

plans suitable to the educational subjects” (Hang & Hiep, 2023, p. 34). 

Individual Education Program/Plan (IEP) 

 An IEP is the plan or program that describes specially designed instruction and related 

services the student with the identified disability needs as well as goals and objectives, 

accommodations, and modifications that will be implemented for a student to be successful 

(Kentucky Department of Education Exceptional Children Services, 2004).  

Modifications  

 Modifications are tangible changes to what are being taught and/or expected from the 

student and typically connected to instruction and assessment (i.e., reduction of homework/class 

work, grading based on work completion, tests written at a lower level of understanding, 

providing a study guide, picture supports, use of calculator, etc.; Hamilton & Kessler, n.d.).  

Parallel Teaching 

Parallel teaching is when the students are divided and the general education and special 

education teacher are teaching the same content simultaneously, but the special education teacher 

may be providing more supports (Zurawski, 2023). 

Positive Climate 

A positive climate is an environment that exhibits positive attitudes and feelings of all 

individuals within a school (Zhang et al., 2023). A positive climate is built off values and allow 
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for a teaching and learning environment that encompasses confidence, hopefulness, optimism, 

which increases the overall effectiveness of the teaching and student learning, and research has 

shown that such a climate has a major impact on a teacher’s overall perception, which can affect 

the student’s learning positively (Woolley et al., 2010; Zhang et al., 2023). 

Positive School Culture 

 Positive school culture refers to the classroom social-emotional tone, which is defined by 

the values and beliefs of a school community (Children’s Literacy Initiative, 2016; The Thomas 

B. Fordham Institute, 2021). Positive school cultures are demonstrated by a shared vision, habits, 

narratives, and effectiveness, which are influenced ultimately by the school climate (The Thomas 

B. Fordham Institute, 2021). 

Small Group/Stations 

Small groups or stations are when the curriculum is divided into parts, where each station 

teaches a different aspect and there is a teacher/assistant at each station (Zurawski, 2023). 

Special Education Teacher 

A special education teacher has certification in special education, which focuses on the 

education of students with exceptionalities (Wright, 2015).  

Student-Centered Teaching  

 Student-centered teaching is a collaborative approach where the focus is shared by the 

teacher and the student (Lathan, n.d.). This approach allows the students to have more choice 

over topics, independence, ability to practice what they are learning through activities and 

demonstration, and the ability to assist in evaluation along with the teacher since there is less 

monitoring on the teacher’s part although they continue to be the authoritative figure in the 

classroom (Lathan, n.d.).  
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Supportive Teaching 

Supportive teaching occurs when there is a combination of indirect instruction provided 

within the classroom and pull-out sessions in a resource room to support the academic content 

(Zurawski, 2023). 

Teacher of Record 

 The teacher of record is a certified teacher who is responsible for a student’s learning 

regarding a course and/or subject (Meisberger, 2023).  

Whole Group Teaching 

 Whole group teaching occurs when only one teacher is teaching the entire group and the 

teacher could be either the general education or special education teacher (Zurawski, 2023).  

Review of the Literature 

 The literature review will discuss the role of the general education and special education 

teachers as well as the push for inclusion. The review will discuss collaboration within the 

schools including benefits, challenges, levels, and strategies. Moreover, existing trainings in 

Kentucky and the need for trainings to promote collaboration between teachers will also be 

discussed.  

Background of Collaboration 

 Schools that implement inclusiveness with all students develop a culture where teachers 

are learning from one another as well as from their students which promotes an inclusive 

environment (UNICEF, 2014). Successful collaboration is a critical and essential component for 

inclusivity within the general education setting to be successful for all students with a disability 

(Monahan et al., 2023; Vostal et al., 2022; Zarate et al., 2023). Collaboration between general 

and special education teachers can involve support, shared responsibilities, as well as sharing of 
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norms which increases the organizational identification due to everyone being in sync with the 

norms, which is also reported to increase job commitment and satisfaction (Meredith et al., 

2022). Collaboration can occur within the classroom throughout the school day with planning of 

collaboration being completed during a teacher’s planning period, Professional Learning 

Community (PLC) groups, and/or multi-tiered system of supports (MTSS) meetings throughout 

the instructional schedule as to not add more time a teacher is needed to fulfill their job outside 

of the instructional schedule due to time being the greatest challenge (Leatherman & Wegner, 

2022; Nilsen, 2020; Tichenor & Tichenor, 2019). Moreover, collaboration involves professional 

exchange and mutual problem solving, in this case between general and special education 

teachers (Pettersson & Ström, 2019). Collaboration is necessary for successful inclusion of all 

students which is federally mandated and is being promoted within states and carried out through 

student’s Individualized Education Programs (Monahan et al., 2023).  

Federal Involvement with Collaboration in the Schools. Inclusiveness has been 

necessary by federal mandate since 1975 with the intent of students with disabilities receiving 

interactions with nondisabled children, ending segregation and exclusion through the Education 

for All Handicapped Children Act which enforced a student receive appropriate education in 

their least restrictive environment (U.S. Commission on Civil Rights, 2002). In 1997, Individuals 

with Disabilities Education Improvement Act (IDEA), previously known as Education for All 

Handicapped Children Act, was reauthorized and placed emphasis on inclusion of all students in 

a general school and classroom (Monahan et al., 2023; U. S. Commission on Civil Rights; 2002). 

IDEA ensures children ages 3–21 have equal opportunity to access services and education within 

the United States (Monahan et al., 2023). Part of this includes that children should be learning 

alongside their peers with the appropriate support from general and special education teachers in 
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their least restrictive environment and mainstreaming all students has been shown as the most 

beneficial form of education through collaboration (Fitzgerald & Radford, 2022; Monahan et al., 

2023; Pettersson & Ström, 2019). Therefore, collaboration between general and special 

education teachers is encouraged to assist in providing an inclusive education for their students 

in their least restrictive environment which is a mandated aspect of IDEA and should be the aim 

for students with disabilities (Grosche & Opitz, 2023; Zarate et al., 2023).  

Individualized Education Program’s Role in Collaboration. Advocacy for 

collaboration, implementation of accommodations and modifications defined in a student’s 

Individualized Education Program (IEP), and inclusion to help promote the student’s overall 

success falls upon the special education teacher (Monahan et al., 2023). However, there are many 

that collaborate to produce the IEP including the special education teacher, general education 

teacher, service providers, and parents which lays out the student’s specific needs and discusses 

how much a student will be in classes with nondisabled students (U. S. Commission on Civil 

Rights; 2002). This advocacy for implementation of collaboration as well as individualizing 

teaching within the classroom by both the special education teacher and the general education 

teacher is necessary for the student to be successful within an inclusive environment (Fitzgerald 

& Radford, 2022). The best way for an inclusive environment, which involves collaboration, to 

be successful is for general education teachers, special education teachers, and administration to 

present with more communication, shared responsibility, and flexibility (Ricci et al., 2022). Due 

to this, the nature of teaching, functions, and roles has taken a shift among the years to promote 

more of an inclusive environment for students which involves collaboration between the 

professions; however, collaboration is still considered difficult and not used at a high rate 
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(Gajdzica & Belza-Gajdzica, 2021; Sheppard & Wieman, 2020; Squillaci & Hoffman, 2021; 

Tichenor & Tichenor, 2019).  

Trainings in Kentucky. As with all organizations, schools are continuously changing to 

promote growth while offering grants and trainings (Green River Regional Educational 

Cooperative; n.d.; Kentucky Department of Education, 2024; Nyström et al., 2018). Currently 

Kentucky Department of Education (KDE) is offering a Kentucky Innovative Learning Network 

(KYILN) Travel Grant for up to $2500 to support travel to schools and/or conferences that 

support learner-centered and innovative practices (Kentucky Department of Education, 2024). 

This could be an opportunity, if granted, to visit schools/conferences that are implementing 

collaboration within the school with reported success.  

More local to the area in which this research took place, there is a grant specific to 

Exceptional Education which provides assistive technology specific to co-teaching and inclusion 

as well as incorporation of academics for support provided by the Green River Regional 

Educational Cooperative (GRECC) (Green River Regional Educational Cooperative, n.d.). 

Coaching, mentoring, and consultation services are offered as well as the network meets three 

times per year to discuss, collaborate, and problem solve specific to assistive technology (AT) 

and augmentative and alternative communication (AAC) devices leading to a capacity model for 

students (Green River Regional Educational Cooperative, n.d.). The concept of moving towards 

a capacity model for students with the need for AT or AAC requires collaboration among 

individual services and educating a child.  

Regarding trainings local to where the research was completed, there is also a network 

training specific for co-teaching and inclusion (Green River Regional Educational Cooperative, 

n.d.). This network is based on the concept that successful co-teaching (collaboration) is 
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beneficial for both students and teachers (Green River Regional Educational Cooperative, n.d). 

The network states that students are benefited social-emotionally, academically, and 

linguistically while being exposed to core-content with nondisabled peers (Green River Regional 

Educational Cooperative, n.d). This specific network supports collaboration through trainings 

and coaching (Green River Regional Educational Cooperative, n.d). 

Research on the Necessity of Collaboration with Specific Student Needs. It is 

federally mandated for a student to receive their education in their least restrictive environment 

which promotes inclusion, but for this to be successful effective collaboration is essential (Vostal 

et al., 2022). Students receiving education within a general education setting must receive high-

quality and appropriate education for their specific needs; it is not enough for students to just be 

mainstreamed but the education must be appropriate for them (Kuntz & Carter, 2021). This is 

specifically important for students with a diagnosis of Autism to assist with opportunities to 

utilize social communication skills which may be difficult for students with a diagnosis of 

Autism (Jaffal, 2022). Furthermore, it is important for students with an emotional and behavior 

disorder to receive services within the general education classroom with collaboration to increase 

post-school outcomes as approximately 37% are receiving services in a self-contained classroom 

and research indicates post-school outcomes are poor for these students (Cornell & Saymen, 

2020). Moreover, collaboration has been documented to improve performance for all students 

with disabilities regarding academics and behavior (Mofield, 2020). Collaborating, which may 

include co-teaching, co-planning, and co-instructing, assists in meeting each student’s diverse 

learning needs within the general education setting (Ricci et al., 2017).  



20 
 

 

 

Students Receiving Special Education in Mainstream Classrooms 

 General and special education teachers serve different purposes within the school system 

and have received different trainings to perform their role (Hang & Hiep, 2023; Wright, 2015). 

Mainstreaming students is a goal because the students are to receive equal opportunities for 

services and education in their least restrictive environment with the general education classroom 

being the absolute least restrictive (Grosche & Opitz, 2023; Monahan et al., 2023; Zarate et al., 

2023). Services may be provided within a resource environment to provide specially designed 

instruction, but the goal is to provide the least restrictive environment while still allowing the 

student to receive equal opportunities and make progress (Monahan et al., 2023; Zurawski, 

2023). Collaboration has been shown to be successful in promoting inclusion of all students but 

does require collaboration between general and special education teachers to be successful which 

requires general and special education teachers to change their image working as a 

transdisciplinary team to best serve the student (Grosche & Opitz, 2023; Pettersson & Ström, 

2019; Zarate et al., 2023). 

 Role of General Education Teachers in Elementary. A general education teacher has 

received certification to carryout education to all students addressing core educational content to 

prepare them for future education (Hang & Hiep, 2023; U.S. Bureau of Labor Statistics). In 

Kentucky, core educational content includes reading and writing, science, computer science, 

mathematics, health education and physical education, career studies and financial literacy, 

social studies, visual and performing arts, world language, library media, and technology 

(Kentucky Department of Education, 2022). However, it is important to note that the core subject 

areas are considered English language arts, math, science, and social studies (Great Schools 

Partnership, 2013). To be an elementary general education teacher, one must usually have at 
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least a bachelor’s degree and must have a state license or certification to teach in a public school 

(U.S. Bureau of Labor Statistics, n.d.).  

Role of Special Education Teachers in Elementary. A special education teacher has 

specific training to provide specially designed instruction to students with exceptionalities 

(Wright, 2015). Services can be provided within a resource room or may be provided via 

collaboration (Zurawski, 2023). However, it is important to note that it is the special education 

teacher’s responsibility for advocating for specially designed instruction as well as providing 

modifications and accommodations for students with exceptionalities (Monahan et al., 2023). It 

is essential to understand that inclusion is the goal and is a federal mandate per Individuals with 

Disabilities Education Improvement Act (IDEA) regarding students receiving their education 

within their least restrictive environment (Cornell & Saymen, 2020; Monahan et al., 2023; U.S. 

Commission of Civil Rights, 2002). This encourages students to be within a mainstream 

classroom which increases the need for the special education teacher within the general 

education classroom to assist students within an inclusive environment succeed through 

modifications, accommodations, and specially designed instruction (Cornell & Saymen, 2020; 

Monahan et al., 2023).  

Modes of Collaboration 

 Collaboration can occur in different models throughout the educational environment. The 

most common modes of collaboration include whole group, co-teaching, complementary 

teaching, small group/stations, parallel and supportive teaching (Zurawski, 2023). Whole group 

refers to the teacher, which could be the special education or general education teacher, teaching 

the entire group whereas co-teaching refers to teachers teaching together playing off the other’s 

strengths and weaknesses (Zurawski, 2023). Co-teaching allows for the special education teacher 
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to better support the students and breakdown the information providing specially designed 

instruction while the general education teacher focuses on the academics (Zurawski, 2023). 

Complementary teaching refers to the general education teacher being the lead teacher teaching 

the curriculum content while the special education teacher then assists specific students 

providing specially designed instruction to enhance the curriculum taught by the general 

education teacher (Zurawski, 2023). Small group/stations refer to the curriculum being divided 

into parts where each station teaches a different aspect (Zurawski, 2023). Parallel teaching refers 

to students being divided, and the general education and special education teacher are teaching 

the same content simultaneously, but the special education teacher may be providing more 

supports (Zurawski, 2023). Supportive teaching refers to the concept of a mixture of indirect 

within the classroom and pull-out sessions in a resource room to support the academic content 

(Zurawski, 2023). Another form of collaboration involves collaboration between the student and 

the teacher known as student-centered teaching (Baysal et al., 2023). Student-centered teaching 

allows the students to have more choices over their learning and environment and the students 

have more independence, there is less monitoring, and both the teacher and students work to 

evaluate their learning together (Lathan, n.d.). There are benefits to all at varying times, but it is 

important to note that all these models represent that both teachers are teaching, one is not acting 

as a tutor/paraeducator (Zurawski, 2023). 

Level of Collaboration 

 Although there are many benefits of collaboration, studies still show that the level 

regarding collaboration between general and special education teachers is a medium and 

collaboration is not implemented regularly (Alghazo & Alkhazaleh, 2021; Tichenor & Tichenor, 

2019). One study revealed a low-level regarding cooperation between general and special 
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education teachers: only 1.87% for rural schools and 2.01% for urban schools (Gajdzica & 

Belza-Gajdzica, 2021). Teachers on average only spend 2.7 hours per week collaborating with 

one another through structured collaboration (Tichenor & Tichenor, 2019). Overall, there is a 

lack of collaboration and coordination between general and special education teachers and 

limited access to learn more about how to implement collaboration between the two provided 

professionally (Kartini & Aprilia, 2022; Nilsen, 2020). Moreover, there is a lack of 

standardization and adequate adaptation within the general education environment which results 

in the likelihood of a student with special needs not receiving the assistance they are mandated to 

receive per their IEP, especially students that are quiet and/or withdrawn (Monahan et al., 2023, 

Nilsen, 2020).   

It is important to note that although inclusion is the goal under IDEA, a self-contained 

and alternative setting allows for more focus on student’s academics and behavior (Cornell & 

Saymen, 2020). This determination of placement can be made by the ARD/ARC if it is 

determined that a student’s education is deemed unsatisfactory even when provided 

supplementary aids and services in the general education classroom (KY DoSE Support, n.d.). 

One study addressed these alternative benefits and explained that 37% of students with a 

disability of emotional and behavior disorder are educated in this type of setting while the other 

63% are in the general education setting at least 40% of their school day (Cornell & Saymen, 

2020). With this being said, although there are benefits such as focusing on academics and 

behavior, the outcomes for these students’ post-school have been shown as poor (Cornell & 

Saymen, 2020). Allowing a student to be engaged in an inclusive environment is a way for a 

student to also practice the pragmatic social skills (behavior) and learn with peers in a more 
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natural setting and these qualities have been shown to increase in students when they are within 

an inclusive environment (Berry, 2021).  

Challenges of Collaboration 

 One of the biggest challenges with collaboration is the general and special education 

teachers tend to still view their services as two separate units rather than a collaborative unit and 

collaboration between special and general education teachers can be viewed as incompatible 

making collaboration as a whole very difficult (Alabdallat et al., 2021; Fitzgerald & Radford, 

2022; Sheppard & Wieman, 2020). This may be because the two professions are typically 

separate departments and are not taught within their education program how to collaborate to 

successfully meet the needs of all their students while also having two separate perspectives 

(Jaffal, 2022; Sheppard & Wieman, 2020). The two professions tend to focus on their own 

professional areas of expertise rather than a multidisciplinary approach which is less beneficial 

because a multidisciplinary approach increases creativity, points of view, areas of expertise, and 

experience within the team (Ricci et al., 2022; Stubbs et al., 2017). This can lead to 

disagreements regarding planning and management (Alabdallat et al., 2021). However, bonding 

this partnership can be more challenging than it seems (Pugach & Johnson, 1989). Overall, the 

relationship between general and special education teachers needs to be redefined by building a 

new foundation that is supportive of the collaboration between the two professions and 

overcoming the challenge of getting the two to participate in collaboration willingly (Pugach & 

Johnson, 1989).  

Another challenge that is noted is that general education teachers can be hesitant and not 

have as positive of an attitude in comparison to special education teachers regarding inclusion for 

all students (Alabdallat et al., 2021; Chatzigeorgiadou & Barouta, 2021; Monahan et al. 2023). 



25 
 

 

 

This can be due to teachers feeling as though collaboration is overwhelming and teaching 

students with disabilities is going to make their program more difficult when in fact, this is only 

true when the students have severe to profound disabilities (Monahan et al., 2023). Kartini and 

Aprilia (2022) found that general education teachers present with a low ability to prepare and 

implement assessments as well as plan and manage programs regarding the complexities of 

teaching a class with diverse needs. General education teachers also report they do not have time 

within the class to give additional support and are already challenged by the large number of 

diverse students they have in their classes due to having no extra help (Nilsen, 2020). Even when 

an assistant is in the classroom to provide extra support, it is important to note that a 

paraprofessional is not allowed to provide services referred to on the IEP including collaboration 

services nor specially designed instruction (Kentucky Department of Education, 2024). 

However, it is noted there is a correlation between higher education among teachers and their 

positivity toward collaboration and increased implementation (Alghazo & Alkhazaleh, 2021). On 

the same note as higher education, a teacher’s level of knowledge regarding special education 

affected their co-teaching (Chatzigeorgiadou & Barouta, 2021). Another interesting concept to 

note is that Chatzigeorgiadou and Barouta’s (2021) study revealed that female teachers were 

more accepting of inclusive collaborative practices and agreed to the importance of 

collaboration; however, there was a significantly unbalanced proportion of responders regarding 

female versus male with 79% of all respondents were.  

 Another challenge that may arise is that although special education teachers may be more 

willing to participate within collaborative methods of teaching, including co-teaching, there are 

studies that collaboration can lead to burnout specifically regarding special education teachers 

(Squillaci & Hoffman, 2021). This may be because general education teachers are typically the 
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main teacher that makes the decisions within their classroom, not the special education teachers 

(Chatzigeorgiadou & Barouta, 2021). Moreover, implementing the complexities of interventions 

within the general education setting, even when given resources with a supportive atmosphere, is 

stressful for the special education teachers (Moore et al., 2021).  

 A further challenge is the need for more qualified staff to provide collaborative services 

to students with disabilities (Haines et al., 2022). Research shows that students who are 

performing the lowest are those spending the most time with paraprofessionals rather than 

teachers qualified on specialized needs and individualizing the material (Haines et al., 2022). 

Having more qualified individuals to carryout evidence-based decision-making strategies 

through collaboration will increase the student’s overall success (Haines et al., 2023).  

 Overall, administrators are going to need to be the ones to change the culture of 

collaboration and promote the importance of it because they will lead in creating a positive 

culture and climate promoting collaboration throughout the district and building (Moore et al., 

2021). Although teachers are essential for the effectiveness of collaboration, school leaders are 

reported to have a better culture and climate with special education teachers and the ability to 

alter the culture of the school (Moore et al., 2021). Moreso, the administration and school leaders 

are the ones that can bring about change to supporting a more inclusive environment for all 

students by promoting collaboration and the resources needed for collaboration (Pettersson & 

Ström, 2019).  

Another challenge was determined by Grosche and Opitz (2023), although there are 

many benefits reported regarding collaboration, they are all difficult to measure due to their 

subjectivity. Mofield (2020) states that although many have reported the benefits of collaboration 

within the classroom, the claim lacks a strong empirical base. Overall, there is a need to 
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determine if there is any quantitative, objective data to merit the benefits being claimed (Grosche 

& Opitz, 2023; Mofield, 2020). 

 One of the biggest challenges of all however is the challenge of time (Leatherman & 

Wegner, 2022; Nilsen, 2020). Overall, lack of time is the overwhelming reason for the lack of 

collaboration when teachers are asked (Tichenor & Tichenor, 2019). Teachers feel overwhelmed 

by the work load they are already carrying and do not feel as though they have enough time to 

collaborate with one another much less provide the interventions necessary and mandated by a 

student’s IEP to a large number of diverse students within their classroom while still teaching the 

content (Nilsen, 2020; Tichenor & Tichenor, 2019).  

Benefits of Collaboration 

 Collaboration, as well as co-teaching, have many benefits for both teachers and students 

and has been shown as a meaningful method to implement in a classroom of diversity and 

effective when addressing challenges that may arise in these classrooms (Berry, 2021; 

Chatzigeorgiadou & Barouta, 2021). It is noted in this study that co-facilitation and collaboration 

may be used interchangeably because co-facilitation and collaboration both refer to more than 

one person leading, planning, and/or teaching (McGill University, 2024). It has been 

overwhelmingly reported that students and teachers both view collaboration as beneficial and 

result in positive outcomes (Leatherman & Wegner, 2022).  

Teacher Benefits of Collaboration. As for teachers, Berry’s study reveals that job 

retention and satisfaction are increased when collaborative methods are implemented; in fact, a 

significant correlation between a collaborative environment and job satisfaction as well as 

affective commitment have been reported (Berry, 2021; Meredith et al., 2022; Tichenor & 

Tichenor, 2019). Moreover, teacher performance, content, and overall affective commitment to 
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the job has been noted to increase when collaborative methods are utilized as well as higher 

levels of trust within the environment (Chatzigeorgiadou & Barouta, 2021; Harbour et al., 2022; 

Meredith et al., 2022; Tichenor & Tichenor, 2019). Trust, which is a difficult component to 

build, is an essential aspect within the environment for collaboration to be successful because it 

supports communication and a positive school climate (Vostal et al., 2022). Trust within the 

organization involves benevolence, reliability, honesty, openness, and competence all which 

collaboration helps build and incorporation of these qualities can lead to trust (Tichenor & 

Tichenor, 2019; Vostal et al., 2022). The positive climate that collaboration assists in 

establishing is not only characterized by trust, but also high ethical standards and integrity 

(Woolley et al., 2010). This positive climate encourages fellow teachers to model the values 

being modeled before them which can include supportive communication and trust all 

demonstrated through collaborative methods (Woolley et al., 2010). The positive school climate 

that can be created through collaboration promotes effective teaching and efficient learning 

(Tichenor & Tichenor, 2019; Zhang et al., 2023). 

Many early educators also state they recognize the personal benefits of professionally 

engaging in collaboration (Chatzigeorgiadou & Barouta, 2021). Increased communication 

between the two professions is also noted as a positive gain due to collaboration (Driver et al., 

2018; Grenier et al., 2020). Collaboration allows for general and special education teachers to 

bridge students learning differences which increases the success of inclusion (Grenier et al., 

2020). Collaboration has been specifically noted to be beneficial during the planning process of 

teaching between general and special education teachers (Kuntz & Carter, 2021). Once teachers 

all agree on a plan and implementation of the plan, success begins with collaboration of these 

choices and processes (Leatherman & Wegner, 2022). Increased collaboration and 
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communication allow for the student’s needs to be more individually addressed promoting their 

academic success through specially individualized instruction (Grosche & Opitz, 2023). Overall, 

collaboration between general and special education teachers encouraged the teachers to have an 

increased motivation to do better in all aspects (Ricci et al., 2019).  

Student Benefits of Collaboration. Moreso, students with disabilities spend more time 

with similar aged peers through inclusion which is successful through collaboration (Berry, 

2021; Monahan et al., 2023). Many students report they feel collaboration and co-teaching are 

supportive (Grosche & Opitz, 2023). Another aspect of collaboration is collaboration among the 

teachers and students where the student-centered teaching collaborative approach is utilized 

which increases motivation (Baysal et al., 2023). Moreover, not only are students’ academic 

performance noted to improve but also their behavioral performance, specifically among students 

with a disability (Mofield, 2020).  By spending more time in an inclusive environment, it is 

reported that students present with increased excitement, pragmatic social skills, motivation, 

engagement, and achievement (Berry, 2021; Harbour et al., 2022; Henbest et al., 2019; Kuntz & 

Carter, 2021). Moreso, collaboration allows for challenges in a diverse classroom to be addressed 

regarding student’s specific needs (Chatzigeorgiadou & Barouta, 2021).  

Henbest et al. (2019) discussed increased achievement when general education teachers 

were required to have collaborative meetings with a speech language pathologist regarding 

morphological awareness. The teachers completed this program and results shown that students 

increased their morphological awareness, spelling, and vocabulary significantly (Henbest et al., 

2019). Overall, collaboration not only benefited students with special needs but also students 

without (Ricci et al., 2019). It is essential to note the benefits of successful collaboration which 

lead to successful inclusion does not only extend to students with disabilities but also 
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nondisabled students (U. S. Commission on Civil Rights; 2002). All students within this 

environment have been shown to be more prepared for after graduation and have documented 

more tolerance and understanding (U. S. Commission on Civil Rights; 2002). 

Teacher Preparation for Collaboration 

 General and special education teacher trainings differ due to having diverse roles within 

the school (Hang & Hiep, 2023; Wright, 2015). Therefore, there is a need for trainings regarding 

collaboration to decrease challenges (Alghazo & Alkhazaleh, 2021; Fogo & Requa, 2020). As 

there is a push for increased inclusion, the need for administration support is greater (Ricci et al., 

2022). Administration support is needed because ultimately, the campus and district 

administration are the ones planning trainings and professional developments throughout the 

year. 

 General Education Teacher Training. A person who receives a degree that addressed 

the “uniform orientation and core educational contents” preparing them to implement 

“educational plans suitable to the educational subjects” (Hang & Hiep, 2023, p. 34). Many 

general education teachers report they do not feel prepared nor have the time to assess nor 

prepare lessons that include the necessary accommodations and modifications that are required 

for students with exceptionalities (Kartini & Aprilia, 2022; Nilsen, 2020). Moreso, some general 

education teachers report they do not know how to collaborate and there is a need for training on 

collaboration to better serve students with exceptionalities (Alghazo & Alkhazaleh, 2021; Fogo 

& Requa, 2020; Tichenor & Tichenor, 2019). Many universities require students who are seeking 

a degree in general education take only a few courses regarding special education resulting in 

general education teachers not being effectively trained to teach students who need 

modifications, accommodations, and interventions (Jaffal, 2022).  
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Special Education Teacher Training. A special education teacher is someone who has 

certification in special education assisting in providing students with exceptionalities education 

(Wright, 2015). A special education teacher often needs to perform collaboration with general 

education teachers to truly meet the individual needs of their students with disabilities while 

promoting inclusion and executing services in a student’s least restrictive environment (Monahan 

et al., 2023; Ricci et al., 2017). One university has had success by having students seeking 

licensure for special education complete fieldwork in an urban community allowing for co-

teaching and collaboration with other educators while still under the university supervision 

(Ricci et al., 2017). It is reported that some teacher programs are beginning to prepare teachers 

for collaboration through mixed reality stimulation which has led to improved communication 

(Driver et al., 2018). However, many special education teachers are not prepared for 

collaboration experiences because they are not given opportunities to be experienced and 

knowledgeable in specific content areas (Fogo & Requa, 2020). Overall, special educators have 

shown a more willingness to collaborate in comparison to general education teachers, but there 

need to be enough professionals specialized in special education for collaboration to be 

successful (Chatzigeorgiadou & Barouta, 2021; Fitzgerald & Radford, 2022).  

 Campus and Central Office Support for Inclusion. Administration includes both the 

administration of the district and the school (American Institutes for Research, 2023). The 

district administration primarily consists of the superintendent and central staff whereas the 

school administration typically consists of the principal and the assistant principal (American 

Institutes for Research, 2023). Research states that for inclusion to be successful, the 

administration needs to participate in more shared responsibilities, communication, and 

flexibility within the environment (Ricci et al., 2022). Moreover, for the climate to change to 
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supporting collaboration and the promotion of inclusion, the administration needs to be 

supportive and provide resources to assist in inclusion and collaboration because administration 

is the primary leader when changing the culture of an environment (Moore et al., 2021; 

Pettersson & Ström, 2019).  

 Call for Further Trainings to Decrease Challenges With Collaboration. Many 

educators are not prepared for collaboration nor been given experience in collaboration to be 

skillful (Fogo & Requa, 2020). Some report they do not know how to collaborate (Tichenor & 

Tichenor, 2019). Alghazo and Alkhazaleh’s research did reveal that there is a need for increased 

training on collaboration between general and special education teachers which could be 

provided within their teaching programs or through professional development, which can be 

provided through the schools (2021). Rural schools have specifically reported a lack of 

professional development opportunities (Pettersson & Ström, 2019). For an inclusive 

environment to be truly supported and promoted, teaching strategies and methods as well as the 

overall image for both general and special education teachers need to change (Grosche & Opitz, 

2023). Some teaching programs have begun implementing such programs through mixed reality 

simulation as well as teacher residencies who are given opportunities of collaboration models to 

differentiate instruction (Driver et al., 2018; Ricci et al., 2019). These teaching programs 

encourage the inclusive environment of learning, in effect encouraging collaboration (Ricci et 

al., 2019). Some of these teaching programs are also having each discipline take courses of the 

other discipline to increase their knowledge; an example would be general education teachers 

taking special education courses which prepares them for collaboration with the other (Sheppard 

& Wieman, 2020).  
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However, there is not much research nor studies demonstrating resolution of increased 

collaboration within the schools nor the opportunity of professional developments regarding 

collaboration. Administration, both at the district and school level, are essential in improving the 

academic progress of all students and improve the learning environment as a whole; they are the 

ones that could set up trainings regarding collaboration between general and special education 

teachers discussing the benefits and need for implementation and have the ability to provide 

resources to assist in increased collaboration between general and special education teachers 

(American Institute for Research, n.d.; Pettersson & Ström, 2019). The director of special 

education also plays a vital role in this as they can help set up trainings regarding the appropriate 

information as well as allowing teachers learn from one another (Fitzgerald & Radford, 2022). 

When teachers are given trainings revealing the importance of collaboration as well as the 

process of implementation, general education teachers are more apt to learn the strategies, 

accommodations, and modifications needed while special education teachers are more apt to 

learn the content being taught which increases the success of the student through collaboration 

(Fogo & Requa, 2020).  

Strategies for Collaboration 

 Although there is limited data regarding successful collaboration between general and 

special education teachers within the school system, there are other situations and environments 

where collaboration has been documented to be successful. There has been a study regarding a 

librarian successfully collaborating with general education teachers as well as speech language 

pathologists (Collins & Wolter, 2019; Kammer et al., 2021). An area of collaboration within the 

schools that has been researched as well is the collaboration of school support staff and school-

based mental health providers (Nichols et al., 2017). An important aspect to note in this research 
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is that collaboration is documented to be less in rural schools in comparison with urban schools 

(Nichols et al., 2017). It is also important to note that within rural communities there are often 

cultures and traditions, and it is important for to be aware of these, become a member of the 

community, and work collaboratively (Nichols et al., 2017). Specific to Kentucky, there has been 

research regarding multi-tiered system of supports (MTSS) as well (Sicard, 2023). This research 

has created a model where the goal is for a student to receive equitable access and opportunity 

involving academics, behaviors, and social-emotional aspects (Sicard, 2023). An interesting 

aspect of this research is that it not only discusses evidence-based instruction and supports as 

well as data-based decision making but also the importance of collaborative problem-solving 

teams and collaboration among the school, families, and community (Sicard, 2023). Another 

study discusses successful collaboration within a medical setting (Malviya et al., 2024). 

However, all three studies have reported collaboration strategies that have been successful and 

discuss similar strategies including: top management support, frequent communication, having a 

shared focus, monitoring and documentation of the collaboration, and planning (Collins & 

Wolter, 2019; Kammer et al., 2021; Malviya et al., 2024). 

 Top Management Support. Top management is referring to administration in which 

there can be two forms of administration: district and school (American Institutes for Research, 

2023). The superintendent and other central staff who are directed by the schoolboard are 

considered district administration whereas principals and assistant principals are considered to be 

school administration (American Institutes for Research, 2023). For collaboration to be 

successful, administration, which may also include the director of special education at the district 

level, need to support collaboration as they are the ones that have the ability to change the culture 

of an environment as the primary leaders and provide trainings and resources promoting 
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successful collaboration (Fitzgerald & Radford, 2022; Moore et al., 2021; Pettersson & Ström, 

2018; Ricci et al., 2022). 

 Frequent Communication. Communication between all members of the team is 

necessary for collaboration to be successful (Ricci et al., 2022). However, planning is a key 

component for successful collaboration therefore frequent communication should be planned to 

ensure it occurs (Malviya et al., 2024). Frequent communication between providers results in the 

communication gap to be diminished which is an important quality for successful collaboration 

(Malviya et al., 2024).  

 Shared Focus. Having a shared focus to increase the student’s success academically and 

behaviorally through successful collaboration refers to the social interdependence theory through 

the use of cooperation (Deutsch, 1962; Johnson & Johnson, 2001). When the teachers share the 

common goal and cooperate to meet the goal, there are more positive relationships, greater 

achievement, and greater psychological health (Johnson & Johnson, 2008). An important aspect 

of this is to work together as a multidisciplinary team rather than individually to ensure all 

providers are working to achieve the same goal (Stubbs et al., 2017). 

 Monitoring and Documentation of Collaboration. Using data to guide the decisions is an 

important aspect to providing a student their individualized needs (Sicard, 2023). Monitoring 

refers to overseeing the progress and documentation is part of the monitoring process (Fougerou-

Leurent et al., 2019). It is critical for progress to be monitored and documented for there to be 

high-quality and reliable data to be evident (Fougerou-Leurent et al., 2019). 

 Planning. Planning is a key component for successful collaboration, so all teachers are 

working toward the same goal with clear guidelines and maximizing the benefits of collaboration 

(Berry, 2021; Deutsch, 1962; Malviya et al., 2024). Joint lesson planning is one way to carry out 
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collaboration because it does provide context and structure (Malviya et al., 2024; Yuan & Zhang, 

2016). It is noted that an important aspect of planning for successful collaboration is the 

involvement of multi-levels and multi-parties, decisions should not be made independently 

(Jiangchun et al., 2020).  

Gaps in Research 

 Research discussing collaboration between general and special education teachers have a 

theme that a more inclusive, collaborative, and mainstream environment implementing a 

multidisciplinary approach to teaching is necessary for students as well as the teachers 

themselves due to the many benefits for both (Berry, 2021; Fitzgerald & Radford, 2022; Kuntz & 

Carter, 2021; Meredith et al., 2022; & Ricci & Fingon, 2017; Stubbs et al., 2017). However, 

there are gaps within the research that has been analyzed and synthesized. There is a need for 

more statistical and objective data at a large-scale. Data within the research primarily is taken at 

a small-scale limiting the amount of information received which increases the assumptions that 

must be made to generalize the information to other demographics (Alghazo & Alkhazaleh, 

2021; Kuntz & Carter, 2021; Leatherman & Wegner, 2022; & Stubbs et al., 2017).  

 Much of the research discussing collaboration within the schools has not been within the 

United States; what research that has been completed within the United States focused on 

physical education courses or was performed in urban areas or northern rural school districts, 

which are taught by general education teachers (Alghazo & Alkhazaleh, 2021; Cornell & 

Saymen, 2020; Driver et al., 2018; Fitzgerald & Radford, 2021; Gajdzica & Belza-Gajdzica, 

2021; Haines et al., 2022; Kartini & Aprilia, 2022; Leatherman & Wagner, 2022; Monahan et al., 

2023; Nilsen, 2020; Pettersson & Ström, 2019; Ricci et al., 2022; Ricci et al., 2019; Sheppard & 

Wieman, 2020). It is noted that whether the study took place in a different country, urban areas, 
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or rural areas, collaboration between special and general education teachers is low (Alghazo and 

Alkhazaleh, 2021; Haines et al., 2022; & Monahan et al., 2023). It is important to note that the 

school that was involved in this research is located in a city with 20.8% poverty rate and 

qualifies for the Community Eligibility Provision where breakfast and lunch is served to students 

at no cost due to the high poverty rate (U.S. Census Bureau, n.d.; U.S. Department of 

Agriculture, n.d.; French, 2017). This study aimed to target the perceptions of general and 

special education teachers in rural Kentucky elementary schools regarding collaboration. 

Specifically, the research aimed to determine which collaboration strategies would be successful 

in increasing the percentage of collaboration; as well as, what the teachers need from the district 

and/or school based on teachers’ given perceptions.  

Ethical Assurances 

The study received approval from National University’s Institutional Review Board 

(IRB) prior to data collection. Also, the permission was granted from the district in which the 

research is taking place. Data retrieved through the research was stored within Google which is 

protected by password security for the website and password security for the device. All data 

remained in the Google drive which is cloud protected for three years in accordance with IRB 

requirements. If documents are printed for easier review, they will be stored in a locked filing 

cabinet inside of a locked office until they are no longer needed and then will be shredded since 

all data will remain in an electronic storage. No names will be mentioned throughout the research 

and reporting to ensure confidentiality.  

This topic is relevant to me personally because of my profession. I am currently a speech 

language pathologist in a public school who works with children ages four through eighteen with 

multiple levels of severity. Roughly two-thirds of my caseload also receives special education 
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services besides speech. Many times, students are learning similar information but learning 

different strategies to implement to be successful. The professionals that are working with the 

students on their team are working as a multidisciplinary team rather than individually and the 

multidisciplinary teams have more advantages such as bringing more experience, points of view, 

and creativity (Stubbs et al., 2017). Collaboration is an evidence-based practice to implement the 

multidisciplinary team approach while increasing student and teacher success (Berry, 2021; 

Stubbs et al., 2017). Now the question is, what do general and special education teachers in rural 

elementary schools need to be successful collaborators with one another which is what this 

research is aimed at discovering.    

Summary 

While this study aimed to target general and special education teachers’ perceptions 

regarding collaboration, it sought to determine strategies that would assist in increasing the 

percentage of collaboration while determining what teachers need to be successful collaborators. 

This section reviews the need for this study due to the limited amount of research completed in 

rural areas in the United States, specifically within Kentucky (Alghazo & Alkhazaleh, 2021; 

Cornell & Saymen, 2020; Driver et al., 2018; Fitzgerald & Radford, 2021; Gajdzica & Belza-

Gajdzica, 2021; Haines et al., 2022; Kartini & Aprilia, 2022; Leatherman & Wagner, 2022; 

Monahan et al., 2023; Nilsen, 2020; Pettersson & Ström, 2019; Ricci et al., 2022; Ricci et al., 

2019; Sheppard & Wieman, 2020). The section does review the importance of collaboration and 

the role of the general and special education teachers within the schools as well as benefits, 

challenges, trainings, and strategies of collaboration that have been documented in other 

scenarios. The social interdependence theory framework was utilized throughout this study to 
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determine the necessities of working together successfully toward a common goal (Johnson & 

Johnson, 2009; Johnson & Johnson, 2008).  
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Section 2: Methodology and Design 

Collaboration in this study references teachers participating in professional exchange and 

problem solving which leads to benefits for both teachers and students (Berry, 2021; Pettersson 

& Ström, 2019; Stubbs et al., 2017). The problem addressed in this research is that elementary 

general and special education teachers are ill-prepared for collaboration and have limited 

knowledge of the application of content within the other’s professional field (Fogo & Requa, 

2020; Kartini & Aprilia, 2022). Consequently, general and special education teachers are not 

effectively collaborating at a high rate although it has been proven that it is beneficial for both 

teachers and the learners (Alghazo & Alkhazaleh, 2021; Berry, 2021). The purpose of this 

qualitative descriptive case study design was to explore the perceptions of elementary general 

and special education teachers about the nature of their collaboration, their preparedness that led 

to lower rates of collaboration, and what collaboration strategies may be beneficial in a school 

setting. This section will review the design and method, population and sample, instrumentation, 

data collection and analysis, as well as assumptions, limitations, and delimitations, and a 

summary.  

Design and Method 

Qualitative methodology promotes a deeper understanding regarding perspectives, social 

settings, and activities (Bloomberg & Volpe, 2019). The purpose is seeking variations in the 

findings and truly delving into the topic to learn more about the needs through human 

experiences and their perspectives which aligns directly with qualitative research (Bloomberg & 

Volpe, 2019; Nowell et al., 2017).  Qualitative methodology is the best suited and in alignment 

with this study because the purpose of the study was to determine the needs of the teachers. This 

study is sought to understand and discover meanings through teachers while being reflective on 
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their own personal experiences and engaging in the natural setting which is the role for a 

researcher in qualitative methodology (Bloomberg & Volpe, 2019). The research questions being 

addressed are all open-ended questions and allowed for me to be the primary instrument of data 

collection rather than using closed-ended questions, scales, and ranking order checklists or 

existing instrumentation which aligns with qualitative data collection rather than quantitative 

(Bloomberg & Volpe, 2019). Quantitative methodology would not have been suited for this 

study because there was no quantifying of results nor addressing cause and effect which is the 

purpose of a quantitative study (Bloomberg & Volpe, 2019). This research did not seek to verify 

or test a theory which rules out the possibility of implementing a quantitative methodology 

(Bloomberg & Volpe, 2019). Overall, since this study sought to gain knowledge on human 

experiences and not verify or test a theory quantifying results the study aligned more with 

qualitative methodology in comparison to quantitative methodology (Bloomberg & Volpe, 2019; 

Nowell et al., 2017).  

The research design chosen for the study was a descriptive case study. Case studies 

explore individual’s perspectives regarding a social phenomenon being a social unit or system, in 

this case a school (Bloomberg & Volpe, 2019). Case studies allow for data to be more 

individualized rather than pertain to an entire population (Salkind, 2010). Specifically, 

descriptive case studies’ purpose is to describe a specific phenomenon, in this case general and 

special education teachers’ perceptions on collaboration, in a real-world context to gain more of 

an understanding (Priya, 2020). The design can be implemented through open-ended 

questionnaires, interviews, and focus groups (Salkind, 2010). This type of design allows for real-

world situations to be studied in a natural environment (Bloomberg & Volpe, 2019). Case studies 

allow for deeper insights and understanding which serves to inform developments, actions, and 
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professional practices which served the purpose of this study to explore the perceptions of 

elementary general and special education teachers about the nature of their collaboration, their 

preparedness that led to lower rates of collaboration, and what collaboration strategies may be 

beneficial in a school setting (Bloomberg & Volpe, 2019). 

Another research design that aligns with qualitative research but was not best suited for 

the proposed study is ethnography. Ethnography does not directly apply to education (Creswell 

& Poth, 2018). Moreover, although a case study does involve the researcher to be at the research 

site and involved to implement the researcher-as-instrument quality, it does not require the full 

emersion into the study as ethnography does (Creswell & Poth, 2018). Ethnography requires a 

researcher to be completely immersed within the environment being studied to truly understand, 

interpret, and describe the human experiences being observed which also requires only direct 

observations (Creswell & Poth, 2018). This design is linked more with socialization studies and 

can take a significant amount more time and engagement (Creswell & Poth, 2018). Action 

research is another design aligning with qualitative designs but was not best suited for this 

specific research (Bloomberg & Volpe, 2019). Action research focuses on finding effective 

solutions to problems which finding a solution to increasing the rate of collaboration would be 

beneficial, but this specific research did not seek a solution but delved into the perceptions of 

teachers (Bloomberg & Volpe, 2019).  

The research was gathered through multiple methods including an inclusion 

questionnaire, open-ended questionnaire specific for general and special education teachers, and 

focus groups specific to general and special education teachers (Creswell & Poth, 2018). Another 

feature that was utilized throughout this study was categorization of the findings (Creswell & 

Poth, 2018). The data was categorized via Google Sheets through Google Forms. When a form is 
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created in Google, the responses can be transferred to a Google Sheet. Within Google Sheet, I 

could alter the settings to color-code responses that have specific words within the answer. For 

instance, if a teacher responded they need more time, any response with the word time in it could 

be color coded purple. This allowed for the researcher to quickly analyze the data and see a 

theme (Creswell & Poth, 2018). My role as the primary investigator was to remain as the primary 

source of instrumentation and could alter the settings to include words or delete words 

throughout the study to assist with the categorization. The proposed study also remained context-

dependent and took place within a natural setting (Creswell & Poth, 2018). Within the Google 

Form a teacher needed to list the grade they teach, how many years of experience they have, and 

if they are a general or special education teacher which allowed me to identify characteristics 

that may have affected the overall results. Moreover, the teacher completed the research 

questions via a questionnaire and focus group regarding what they needed to be more successful 

collaborators such as more training on collaboration, professional developments, and top 

management support. Teachers were also asked questions regarding their personal perceptions of 

their role in collaboration, observable benefits of collaboration, most successful mode of 

collaboration, and which collaboration strategies they believe would be most successful 

regarding their natural setting of a rural public elementary school. Prior to completing the 

questionnaire or participating in the focus group, teachers received infographics via email 

explaining a variety of modes of collaboration, strategies of collaboration, and benefits of 

collaboration. Lastly, I implemented reflexivity through journaling to ensure they are aware of 

any biases they may have that could alter the results due to their background and personal 

experiences (Creswell & Poth, 2018). I was transparent within the research to ensure 

trustworthiness and allow the readers to interpret the information for themselves by providing 



44 
 

 

 

audit trails, implementing reflexivity and reflection, discussing implicit biases, limitations, and 

delimitations (Bloomberg & Volpe, 2019; Creswell & Poth, 2018).  

Researcher Positionality 

Research positionality refers to the researcher’s personal world view which guides the 

point of view they adopt within a study (Homes, 2020). It is specifically important within 

qualitative research because it guides how the study is completed, outcomes, and results 

(Holmes, 2020). Reflexivity is an important aspect of the researcher positionality as it allows one 

to delve into their assumptions, biases, and views while recognizing they are always changing 

(Holmes, 2020). I have worked for seven years throughout my career within a rural Kentucky 

elementary school as a speech language pathologist which falls under the special education 

umbrella. Speech-Language services are provided underneath the Speech-Language Impairment 

special education eligibility or are provided as a related service to students who have one of the 

other thirteen eligibilities in Kentucky if it is deemed necessary by the Admissions and Release 

Committee (ARC) (Kentucky Department of Education, 2024). The other areas of eligibility to 

receive special education services in Kentucky include Autism, Deaf-Blindness, Developmental 

Delay three through age eight, Emotional-Behavior Disability, Functional Mental Disability, 

Specific Learning Disability, Traumatic Brain Injury, Mild Mental Disability, Multiple 

Disabilities, Visual Impairment, Orthopedic Impairment, Hearing Impairment, and Other Health 

Impairment (Kentucky Department of Education, 2024). I have had the opportunity to work 

within two school districts within the area and eight different schools with students aging three to 

21. This has given me the opportunity to work closely with multiple general and special 

education teachers which has allowed me to discuss topics and become aware of concerns as 

well as positive strategies implemented which is an advantage. I am also dual licensed with a 
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certification in learning and behavior disorders as a special education teacher in the state of 

Kentucky. This has given me the opportunity to understand the responsibilities and duties that 

are required of a special education teacher, which is an advantage. However, I am more relatable 

to special education teachers than general education teachers which is a disadvantage due to 

biases from my personal world views since I have never been a general education teacher and 

held their responsibilities. With this being said, I can maintain an unbiased perspective due to my 

experience with collaborating with both general and special education teachers.  

Population and Sample 

The study took place within a rural Kentucky elementary school (see Appendix A). Blind 

Tiger Elementary (pseudonym) qualifies for A1 classification and is Title 1 eligible (Cite, 

XXXX). Blind Tiger Elementary is in a city with 20.8% poverty rate and qualifies for the 

Community Eligibility Provision where breakfast and lunch are served to students at no cost due 

to the high poverty rate (U.S. Census Bureau, n.d.; U.S. Department of Agriculture, n.d.; French, 

2017). It is reported that 70.4% of the students who attend Blind Tiger Elementary are identified 

as economically disadvantaged and 62.6% of students are white, 14.6% of students are Hispanic 

or Latino, 12.6% of students are two or more races, and 10.2% of students identified as other. 

(Cite, XXXX). 91.1% of faculty are female and 97.8% of faculty identify as white (Cite, 

XXXX). The average salary for teachers at Blind Tiger Elementary is $54,366 with an 18:1 

student-teacher ratio for preschool through high school for the district (Cite, XXXX). Blind 

Tiger Elementary services grades kindergarten through fifth has approximately 636 students 

attending (Cite, XXXX).  
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Population 

The population for this study includes special and general education elementary school at 

Blind Tiger Elementary that services student grades kindergarten through fifth grade (see Table 

1). Blind Tiger Elementary currently has 26 general education teachers, four per grade for 

kindergarten through fifth grade, except five general education teachers in second and fifth 

grade. The school has seven special education teachers: one special education teacher for 

kindergarten (A), one for first grade (B), one for second grade (C), two that services third 

through fifth grade (D-E), another that serves students with a disability of emotional and 

behavior disorder (F), and one that services students with a disability of moderate and severe 

disabilities (G). 

   

Table 1  

School Population Overview 

 Kindergarten First 
grade 

Second 
grade 

Third 
grade 

Fourth 
grade 

Fifth 
grade 

# of 
Classrooms 

4 4 5 4 4 5 

# of General 
Education 
Teachers 

4 4 5 4 4 5 

# of Special 
Education 
Teachers 

A-F-G B-F-G C-F-G D-E-F-G D-E-F-G D-E-F-G 
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Sample 

The sample goal was to include general education teachers (N = 10–15) and special 

education teachers (N = 4–5). Ideally, the goal was to secure general education teachers that 

represent at least one for each grade (K–5). Likewise, I preferred to secure special education 

teachers which serve as both inclusion and resource teachers for their students with at least one 

representing primary and intermediate grades.  The inclusion criteria to participate in the study 

was that the individual is a licensed and practicing general or special education teacher at Blind 

Tiger Elementary. 

Purposeful Sampling Method. For this research, purposeful sampling was utilized since 

the study was specifically to view varying perspectives on the problem of not knowing what 

teachers need to be successful collaborators (Creswell & Poth, 2018). Sampling that allows for 

specific choosing of the sample to represent different perspectives on the event, problem, and 

process (Creswell & Poth, 2018). 

Recruitment. The principal from Blind Tiger Elementary assisted me with recruiting 

general and special education teachers through email (see Appendix B). The recruitment email 

did include the inclusion questionnaire protocol (see Appendix C) for individuals to view if they 

wanted more information regarding the questionnaire. The recruitment email included a link to 

the inclusion questionnaire (see Appendix D) to determine if an individual met the criteria for 

participation. If an individual met the criteria to be eligible for participation and granted consent, 

they received another email specific to their profession. 

Instrumentation 

Data was collected via open-ended questionnaires and focus groups. A protocol for the 

special education teacher open-ended questionnaire (see Appendix E) was provided with the 
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open-ended questionnaire for the special education teachers (see Appendix F). A protocol for the 

general education teacher open-ended questionnaire (see Appendix G) was be provided with the 

open-ended questionnaire for the general education teachers (see Appendix H). There were two 

open-ended questionnaires, one for special education teachers and one for general education 

teachers. Questions within the open-ended questionnaires were designed to align with research 

questions and have been placed in a matrix to be transparent about each item and alignment with 

the research questions (see Appendix I). There were also two focus groups, one specifically for 

special education teachers and another for general education teachers. Protocols for the special 

education teacher focus group (see Appendix J) and general education teacher focus group (see 

Appendix K) were provided prior to the focus group meeting to provide more detailed 

information. Focus group items were designed to align with guiding research questions and have 

been placed in a matrix to be transparent about each item and align with research questions (see 

Appendix L). Questions needed to be aligned to carry out the purpose of the study as the 

questions were the primary method of data collection for this research making the questions 

critical (Bloomberg & Volpe, 2019).  

Open-Ended Questionnaires 

 Open-ended questionnaires were used not only because of the alignment with qualitative 

methodology but also because of the ease of administration and management of data collection 

(Bloomberg & Volpe, 2019). These questionnaires had open-ended questions to gain data on 

teachers’ personal experiences and perceptions on what they need to be successful collaborators 

as well as what collaboration strategies they believe would be most successful (Bloomberg & 

Volpe, 2019).  
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Special Education Teacher Open-Ended Questionnaire. The voluntary questionnaire 

was provided in a Google form document which allowed for the data to be recorded 

anonymously and categorized by color-coding anticipated answers utilizing Google Sheets (see 

Appendix F). This also allowed for immediate review of accuracy. The open-ended questionnaire 

was only sent to individuals at Blind Tiger Elementary so demographics will be known. The 

open-ended questionnaire began by asking which certification they held (i.e., Learning and 

Behavior Disorders [LBD], Emotional and Behavior Disorder [EBD], Moderate and Severe 

Disabilities [MSD], Speech Language Pathology [SLP], etc.). The open-ended questionnaire then 

asked what grades they primarily teach (Kindergarten through fifth grade). The open-ended 

questionnaire included questions regarding their perceptions on collaboration such as how they 

felt about collaboration with general education teachers and which areas do teachers see students 

with special education needs have the most difficulty in. The questionnaire then addressed the 

teachers’ perceptions on their strengths regarding collaboration by asking what has helped them 

be successful collaborators, modes of collaboration they use, and strategies of collaboration they 

implement. The open-ended questionnaire also asked hypothetical scenario questions specific to 

special education teachers such as scheduling collaboration, providing assistance, and times 

when scheduled collaboration is off schedule due to meetings. The open-ended questionnaire 

concluded with a question inquiring if they intended on participating in the focus group specific 

for special education teachers via Google Meet. The open-ended questionnaire did state the 

scheduled month, day, year, and time the focus group would take place. The open-ended 

questionnaire had 12 open-ended questions. The questionnaire was expected to take five to 10 

minutes. Individuals were given two calendar weeks to complete the open-ended questionnaire 

and review their responses which were automatically sent to them upon completion. The 
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questionnaire was constructed by the researcher. The open-ended questionnaire was field tested 

with a former special education teacher at Blind Tiger Elementary and a former special education 

teacher at another elementary school in rural Kentucky that is comparable in size, demographics, 

and economics as Blind Tiger Elementary but at another school making them not eligible for 

participation in the study, so as not to skew the data by having possible participants in the sample 

participate. The questionnaire was field tested by a previous special education teacher within a 

school district that has similar demographics and another special education teacher that works 

within the same district as Blind Tiger Elementary with similar school demographics. Both 

reported the questions were easy to understand and took five to 10 minutes.  

General Education Teacher Open-Ended Questionnaire. The voluntary questionnaire 

was provided in a Google form document which allowed for the data to be recorded 

anonymously and categorized by color-coding anticipated answers utilizing Google Sheets (see 

Appendix H). This also allowed for immediate review of accuracy. The open-ended 

questionnaire was only be sent to individuals at Blind Tiger Elementary so demographics will be 

known. The open-ended questionnaire began by asking which certification they held (i.e., 

Interdisciplinary Early Childhood Education [IECE], elementary education, etc.). The open-

ended questionnaire then asked what grades they primarily teach (Kindergarten through fifth 

grade). The open-ended questionnaire asked questions regarding their perceptions on 

collaboration such as how they felt about collaboration with special education teachers and 

which areas teachers see students with special education needs have the most difficulty in. The 

questionnaire then addressed the teachers’ perceptions on their strengths regarding collaboration 

by asking what has helped them be successful collaborators, modes of collaboration they use, 

and strategies of collaboration they implement. The open-ended questionnaire also asked 
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hypothetical scenario questions specific to general education teachers such as planning 

collaboration time amid meetings, understanding strategies the special education teacher 

suggests for implementation, and about times when collaboration that is planned is off schedule. 

The open-ended questionnaire concluded with a question inquiring if they intended on 

participating in the focus group specific for general education teachers via Google Meet. The 

open-ended questionnaire does state the scheduled month, day, year, and time the focus group 

would take place. The open-ended questionnaire had 12 open-ended questions. The questionnaire 

was expected to take five to 10 minutes. Individuals were given two calendar weeks to complete 

the open-ended questionnaire and review their responses which were automatically sent to them 

upon completion. The questionnaire was constructed by the researcher. The open-ended 

questionnaire was field tested with two general education teachers within the same district as 

Blind Tiger Elementary but at another school making them not eligible for participation in the 

study. It was also field tested with a retired general education teacher from the same district, so 

as not to skew the data by having possible participants in the sample participate. Two general 

education teachers reported the questionnaire took approximately 10 minutes and was easy to 

understand. The other general education teacher stated the questionnaire took five to seven 

minutes and was easy to understand.   

Focus Group  

To ensure triangulation of data, multiple methods were used as a data collection 

(Bloomberg & Volpe, 2019). Focus groups is another form of data collection that was used 

throughout this study. Focus groups allow for participants to be interviewed in a group aspect 

which allows the interview to feel more like a discussion in which individual’s may be more 

honest in this scenario in comparison to a one-on-one interview (Bloomberg & Volpe, 2019; 
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Onwuegbuzie et al., 2009). However, it is noted this data collection method does require strong 

facilitation skills for the method to be successful (Bloomberg & Volpe, 2019). Focus groups 

offer information that will result in thick descriptions and will be offered to all participants, but it 

is important to note that there were two focus groups, one for general education teachers and one 

for special education teachers (Bloomberg & Volpe, 2019). The focus groups were held within a 

week.  

Special Education Teacher Focus Group. The protocol for the special education focus 

group explains the purpose of the research as well as the questions that were asked (see 

Appendix J). There were 12 questions including two debriefing questions asked during the focus 

group session. The focus group session was expected to last approximately 15 to 20 minutes. The 

focus group then concluded with a reminder that the participants would receive a transcription of 

the interview within the week. The focus group was field tested with a current special education 

teacher within the same district as Blind Tiger Elementary and a former special education teacher 

at another elementary school in rural Kentucky that is comparable in size, demographics, and 

economics as Blind Tiger Elementary but at another school making them not eligible for 

participation in the study. Both individuals stated the questions were easy to understand. This 

field test lasted 15 minutes. Google Meet was successful, and a secondary device was utilized to 

audio record the meeting. The audio recording was easy to understand afterward. 

General Education Teacher Focus Group. The protocol for the general education focus 

group explains the purpose of the research as well as the questions that were asked (see 

Appendix K). There were 12 questions including two debriefing questions asked during the focus 

group session. The focus group session was expected to last approximately 15 to 20 minutes. The 

focus group then concluded with a reminder that the participants would receive a transcription of 



53 
 

 

 

the interview within the week. The focus group questions were originated by the researcher. The 

focus group was field tested with two general education teachers within the same district as 

Blind Tiger Elementary but at another school making them not eligible for participation in the 

study. Both general education teachers stated the questions were easy to understand. The focus 

group lasted 15 to 20 minutes. 

Researcher as an Instrument 

The researcher was the primary instrument when analyzing the data implementing 

constant comparative analysis since understanding is the primary goal for qualitative research 

(Bloomberg & Volpe, 2019). As the researcher, it is important for me to discuss personal insights 

and experiences as well as conceptual reflection (Bloomberg & Volpe, 2019). However, it is 

important for me as a researcher to explore how biases and prejudices could impact 

interpretations through reflexivity and being transparent (Bloomberg & Volpe, 2019). Creating a 

clear audit trail so the results can be traced back (Bloomberg & Volpe, 2019).  

Data Collection and Analysis 

Participants gave their consent by checking they agree to participation after viewing the 

informed consent form (see Appendix M) within the inclusion questionnaire. Upon IRB approval 

(see Appendix N) data was collected via multiple methods. It is important to note and consider 

that data can be gathered through multiple methods within qualitative research (Creswell & Poth, 

2018). These methods may include open-interviews, questionnaires, review of documents, 

observations to name a few (Creswell & Poth, 2018). Collecting data in multiple means allows 

for more range to grasp the phenomena or problem in a larger picture. This study implemented 

open-ended questionnaires and focus groups to collect data (Bloomberg & Volpe, 2019). The 

data collection aligned with the research questions to ensure the purpose of the study was carried 
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out (Bloomberg & Volpe, 2019). This study specifically aimed to explore rural Kentucky 

elementary general and special education teachers’ perceptions regarding their collaboration 

protocol, their preparedness or professional development that support collaboration, what could 

be provided to increase success with collaboration, and what districts/schools can do to support 

high rates of collaboration. Using multiple forms of data collection allows for a more 

comprehensive understanding of what teachers need to be successful collaborators. Triangulation 

addresses the trustworthiness of a study by cross-checking information gathered through multiple 

sources of data collection to allow for findings to be triangulated or converged (Bloomberg & 

Volpe, 2019). Triangulation of the data collected was implemented to determine if the findings 

are congruent with one another by gathering data via questionnaires and focus groups, allowing 

opportunities for member checking, and engaging in peer debriefing at the end of the focus 

groups.  

Data Collection Method 1. Special education teachers received an email (see Appendix 

O) with the link to the open-ended questionnaire for special education teachers and general 

education teachers received an email (see Appendix P) with a link to the open-ended 

questionnaire for general education teachers. Within both the special education teacher and 

general education teacher recruitment emails individuals also received the following handouts: 

Benefits of Collaboration (see Appendix Q), Modes of Collaboration (see Appendix R), 

Collaboration Strategies (see Appendix S), and References for the Handouts (see Appendix T). 

The questionnaire was given using Google Forms. The questionnaire was anticipated to take five 

to 10 minutes for participants to complete. The responses to the individual’s questionnaire were 

emailed to them following completion for their review for member checking. Member checking 

involved the members of the study being asked to review the transcribed responses to increase 
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the credibility of the study decreasing the risk of the researcher’s biases having influence on the 

study (Bloomberg & Volpe, 2019).  

Data Collection Method 2. A focus group is another form of data collection used 

throughout this study. Special education teachers then received a sign-up email for the special 

education teacher focus group (see Appendix U) inviting them to participate in a focus group 

specific for special education teachers and general education teachers also received a sign-up 

email for the general education teacher focus group (see Appendix V) inviting them to 

participate in a focus group specific for general education teachers. The focus group was 

scheduled after the questionnaire and was completed via Google Meet and was anticipated to 

take 15 to 20 minutes. The focus group were recorded allowing for the audio to be transcribed to 

text using Google and a manual review of the transcription. The transcription, which was 

completed within one week of the focus group, was also sent to the participants for their review 

in which they will had one week to review for member checking and send feedback if necessary. 

The transcription was input into Google Sheets connecting answers to specific questions. 

Different answers were color-coded based on themes, for instance if a teacher stated something 

regarding training Google Sheets could be coded to color-code this response green. This allowed 

for quick analysis for determining emergent themes (Creswell & Poth, 2018). 

Data Analysis Methods 

Because the research was looking to gain information to find practical solutions to real-

world problems, a qualitative methodology was most in alignment because it allowed for the 

researcher to truly delve into the topic and seek variations within the findings (Bloomberg & 

Volpe, 2019; Salkind, 2010). When choosing the method of qualitative data analysis, there are 

multiple choices to choose from. However, Charles Ragin’s qualitative comparative analysis 
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method was the approach chosen for the proposed study as it also aligned with case studies of 

multiple teachers (Maxwell, 2018). Considering the topic revolved around the collaboration of 

special education teachers and general education teachers there needed to be a variety of case 

studies completed to have a sample that truly represents the entire population, and the sample 

was justified through data saturation (Hennink & Kaiser, 2019). The Charles Ragin’s qualitative 

comparative analysis method is documented to be beneficial when there are many case studies in 

qualitative research (Maxwell, 2018). It was also chosen because it is used to examine and 

identify cross-case patterns to determine if when specific variables change within the 

environment, then is the same outcome generated (Maxwell, 2018). This study specifically 

researched both general and special education teachers’ perspectives regarding collaboration.  

As for a data analysis method, Google Forms was the primary data collection method 

used to present open-ended questions via questionnaires. The data was categorized by color-

coding anticipated answers. For instance, when asked what teachers may need most to be 

successful collaborators if they use time anywhere in their answer the answer could be color-

coded purple whereas if they mention education or training the answer could be color-coded 

green. However, it is important to note that the researcher was the primary instrument when 

analyzing data (Bloomberg & Volpe, 2019). The researcher was to implement constant 

comparative analysis and assist with the categorization through comparing previous data and 

incoming data to assist in developing emergent themes (Bloomberg & Volpe, 2019). This 

allowed for categorization then a quick glance to determine if there are emergent themes present 

(Creswell & Poth, 2018). In qualitative research, it is important to remember that the primary 

instrument and although computer-assisted qualitative data analysis software (CAQDAS) is 

beneficial because of the efficiency, the researcher always needs to be the primary instrument 
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and delve into the data to be able to interpret it (Creswell & Poth, 2018). CAQDAS is beneficial 

however because it allows for the categorization process to begin allowing a visualization of 

emergent themes and assists with efficiency throughout the analysis process (Creswell & Poth, 

2018).  

Assumptions 

Assumptions are statements based on premises the researcher believes to be true allowing 

some conclusions to be made; however, these assumptions may not hold true as the study 

prevails (Bloomberg & Volpe, 2019). A major assumption that the data relied heavily upon was 

that the general and special education teachers answered the questionnaire and questions within 

the focus groups with truthfulness and integrity concerning their student’s, growth, perceptions, 

and collaboration. Another assumption was that the teachers were sincere about collaboration 

with one another to increase student achievement and teaching effectiveness. It was also assumed 

that if the collaboration is beneficial, the teachers would continue to implement collaboration 

after the study is completed. 

Limitations 

External conditions of the study that may constrain or restrict the study resulting in 

potential weaknesses are considered limitations (Bloomberg & Volpe, 2019). These limitations 

may involve weaknesses in the research design (Bloomberg & Volpe, 2019). Limitations for this 

study may have included that it took place within a single school. Although the sample is 

representative of the population of rural Kentucky elementary general and special education 

teachers, this study took place at only one school. To overcome this limitation, data from 

teachers working with students' kindergarten through fifth grade was taken to include 

perspectives from a variety of grades. Another limitation for this study may be reliable, self-



58 
 

 

 

reported data. Since it is a small school, some teachers may feel uncomfortable sharing their 

perspectives. To overcome this limitation, the questionnaires were specific to their profession 

and the focus groups only consisted of individuals in the same profession, besides the researcher. 

Another limitation was the lack of prior research studies on the topic of rural Kentucky 

elementary general and special education teachers regarding collaboration. Open-ended 

questions and discussions were used as data collection methods to not limit the teachers' reported 

perspectives. 

Delimitations 

Boundaries that limit the scope of the study such as conditions or parameters the 

researcher imposed purposefully are considered delimitation (Bloomberg & Volpe, 2019). 

Delimitations of this specific study may be the timeframe given and may need more of a 

longitudinal design to truly determine the impact of collaboration.  Another delimitation may be 

the sample population is too small, and more data is needed across the board. Delimitations may 

be altered however to increase the success of the study. 

Summary 

Overall, the purpose of this qualitative methodology and descriptive case study design 

was to explore the perceptions of elementary general and special education teachers, specifically 

in rural Kentucky, regarding the nature of their collaboration, their preparedness that led to lower 

rates of collaboration, and what collaboration strategies may be beneficial in a school setting.  

Data was gathered via open-ended questionnaires via Google Forms and focus groups via 

Google Meets, both were recorded and transcribed then sent to the participant for their review. 

This research hoped to increase collaboration rates by enhancing the understanding of general 

and special education teachers’ perspectives regarding collaboration. 
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Section 3: Findings, Implications, and Recommendations 

Collaboration between general and special education teachers can allow for 

communication and centralization of the values that serve as the foundation of teaching and 

allows one to support another while promoting a positive school environment (Zhang et al., 

2023). The function of collaboration between general and special education teachers is to serve 

as the action promoting student success both behaviorally and academically (Johnson & Johnson, 

2009; Zarate et al., 2023). Collaboration has positive effects to both students and teachers (Berry, 

2021). In this study, the social interdependence theory was applied in cooperation to the specific 

problem that there is a low rate of collaboration between general education and special education 

teachers due to being ill-prepared then address teachers’ perceptions on collaboration, which 

involves cooperation, leading to positive solutions to collaborating with one another by seeing 

what they need to be successful in achieving the common goal (Bloomberg & Volpe, 2019; 

Johnson & Johnson, 2009; Johnson & Johnson, 2008; Salkind, 2010). The purpose of this 

qualitative descriptive case study was to explore the perceptions of elementary general and 

special education teachers about the nature of their collaboration, their preparedness for 

collaboration, and the collaboration strategies that may be beneficial in a school setting. This 

section will discuss findings, evaluation of the outcomes, implications and recommendations for 

practice, recommendations for future research, and conclusions. 

Limitations 

External conditions that are potential weaknesses due to restrictions of the study are 

known as limitations (Bloomberg & Volpe, 2019). A qualitative limitation is a weakness of the 

study that threatens transferability, credibility, confirmability, and dependability (Bloomberg & 

Volpe, 2019). This study involved five limitations which involved transferability, credibility, and 
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dependability. The first two limitations threatened transferability, the third limitation threatened 

credibility, and the fourth and fifth limitation threatened dependability.  

The first and second limitations discussed relate to transferability, referring to the ability 

the study could relate to other contexts (Bloomberg & Volpe, 2019). The first limitation is that 

the study took place within a single rural Kentucky public elementary school limiting 

transferability. Specifically, transferability is limited to other regions of the United States and 

could not transfer to other rural regions with differing licensure and certifications qualifications 

effecting expectations, protocols, and roles. Moreso, this study cannot be transferred to more 

urban areas or environments with more diversity among teachers and students in comparison to 

this study. A second limitation threatening transferability is the lack of prior research studies on 

the topic of rural Kentucky elementary general and special education teachers regarding 

collaboration limiting the volume of detailed information provided in the literature review 

(Bloomberg & Volpe, 2019). To overcome these limitations, data from teachers working with 

students' kindergarten through fifth grade was taken to include perspectives from a variety of 

grades allowing for purposeful sampling and open-ended questions and discussions were used as 

data collection methods to not limit the teachers' reported perspectives and include thick 

descriptions and detailed information (Bloomberg & Volpe, 2019).  

The third limitation of the study relates to credibility, referring to if I accurately portrayed 

the participants’ perceptions (Bloomberg & Volpe, 2019). Since it is a small school, some 

teachers may feel uncomfortable sharing their perspectives which may limit reliable, self-

reported data. Because the study asked for qualifications and there are some positions that are 

only filled by one teacher in the small school, some teachers may feel as though they are easily 

identified. To overcome this limitation, the questionnaires were specific to their profession and 



61 
 

 

 

the focus groups only consisted of individuals in the same profession with the exception of me. 

The questionnaires and focus groups were also field tested with individuals in the same 

profession who did not qualify for participation in the study due to not working at Blind Tiger 

Elementary prior to the study. Focus groups also allowed for peer debriefing to assist in 

overcoming this limitation (Bloomberg & Volpe, 2019). Participants in the focus group were 

encouraged to answer questions allowing them to share their perspectives which evoked 

conversations. Participants were also sent transcripts of their questionnaire and the focus group 

allowing for member checks to assist in overcoming this limitation (Bloomberg & Volpe, 2019). 

It is important to note that during the focus group, the data could not be aligned to specific 

individuals due to the focus group being audio recorded only resulting in a limitation. This 

limitation was not overcome but accommodated as such during analysis since the focus groups 

were specific to general education and special education professions.  

The fourth and fifth limitation refer to dependability, referring to data consistency 

(Bloomberg & Volpe, 2019). The fourth limitation that did occur within the study is I did not ask 

follow-up question or probe during the special education focus group for special education 

teachers (i.e., “How do you feel that general and special education teachers affect overall teacher 

performance?”) due to an oversight. However, it is noted this question was asked in the focus 

group for general education teachers. The fifth limitation is one general education teacher who 

teaches kindergarten and one general education teacher who works with students in kindergarten 

through fifth grade as a special’s teacher (i.e., library, physical education, music, and art) 

participated in the questionnaire but not the focus group. However, there were participants 

representing kindergarten and the specials’ team (i.e., library, physical education, music, and 

art).   
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Findings 

The findings section will discuss the trustworthiness of the study, including 

dependability, credibility, confirmability, and transferability. Participant demographics will also 

be reviewed along with an overview of the study, and findings according to each of the research 

questions will be reported.  

Trustworthiness of the Study 

 Trustworthiness involves the readers trusting the researcher’s analysis and interpretation 

(Bloomberg & Volpe, 2019). Reflexivity is a large part of trustworthiness and needs to be 

implemented intentionally and actively throughout the entire study (Bloomberg & Volpe, 2019). 

Reflexivity is achieved by having the researcher reflect on how their personal experiences, 

biases, and assumptions may impact the study allowing for more critical thinking (Bloomberg & 

Volpe, 2019). Trustworthiness is achieved through achieving dependability, credibility, 

confirmability, and transferability (Bloomberg & Volpe, 2019).  

Dependability. Dependability refers to data consistency (Bloomberg & Volpe, 2019). 

Dependability was established through in-depth description of methodology and design to allow 

the study to be repeated. Triangulation of the data collected was implemented to determine if the 

findings are congruent with one another by gathering data via questionnaires and focus groups, 

allowing opportunities for member checking, and engaging in peer debriefing at the end of the 

focus groups which also assisted with establishing dependability (Bloomberg & Volpe, 2019). 

Audit trails of the data were also established which support dependability as well (Bloomberg & 

Volpe, 2019).  

Credibility. Credibility refers to the researcher accurately portraying the participants’ 

perceptions (Bloomberg & Volpe, 2019). Credibility was established through triangulation and 



63 
 

 

 

member checks (Bloomberg & Volpe, 2019). Triangulation of the data collected was 

implemented to determine if the findings are congruent with one another by gathering data via 

questionnaires and focus groups, allowing opportunities for member checking, and engaging in 

peer debriefing at the end of the focus groups. Member checking involves the members of the 

study being asked to review the transcribed responses to increase the credibility of the study, 

decrease the risk of the researcher’s biases having influence on the study (Bloomberg & Volpe), 

2019). The answers to members questionnaires were automatically sent to their provided email 

upon their review and the transcriptions of focus group were emailed to all members for the 

group within one week of the meeting in which they had one week to review for member 

checking and send feedback if necessary.  

Confirmability. Confirmability refers to the concept that the findings of the researcher 

were derived from the data (Bloomberg & Volpe, 2019). Confirmability was established through 

reflexivity through journaling to ensure the reader is aware of any biases that could alter the 

results due to their background and personal experiences (Creswell & Poth, 2018). 

Confirmability was also established through audit trails and triangulation of data (Bloomberg & 

Volpe, 2019).  

Transferability. Transferability refers to the ability the study could relate to and be 

transferred to other contexts (Bloomberg & Volpe, 2019). Transferability was established by 

finding possible solutions for ease of implementing successful collaboration by researching 

general and special education teachers’ perspectives in a rural school district in south central 

Kentucky on collaboration and the varying strategies which may transfer to other samples as 

solutions as well as in schools with similar demographics. Purposeful sampling, thick 
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descriptions, and detailed information allowed for transferability to be established (Bloomberg & 

Volpe, 2019).  

Participant Demographics  

In total, there were 28 participants for the questionnaires and 26 participants for the focus 

groups. Table 2 is a visual representation describing the participants' credentials, which grade 

level they work with per the questionnaire, and which focus group they participated in (i.e., 

general education or special education). There was one Speech Language Pathologist that 

participated in the questionnaire and focus group and six special education teachers who 

participated in the questionnaire and focus group. In total, there were seven participants in the 

category of special education teachers. Two of these teachers work with only students in primary 

grades (i.e., kindergarten or second grade), two work with students only in intermediate grades 

(i.e., third thru fifth grade), and three work with students in primary and intermediate grades (i.e., 

kindergarten or fifth grade). There were 21 general education teachers participated in the 

questionnaire and 19 participated in the focus group. Three general education teachers who work 

with students in kindergarten participated in the questionnaire and two participated in the focus 

group. Three general education teachers who work with students in first grade participated in the 

questionnaire and focus group. Three general education teachers who work with students in 

second grade participated in the questionnaire and focus group. Four general education teachers 

who work with students in third grade participated in the questionnaire and focus group. Two 

general education teachers who work with students in fourth grade participated in the 

questionnaire and focus group. Four general education teachers who work with students in fifth 

grade participated in the questionnaire and focus group. Two general education teachers who 

work with students in kindergarten through fifth grade as a special's teacher (i.e., library, 
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physical education, art, and music) participated in the questionnaire and one participated in the 

focus group.  
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Table 2  

Participant Demographic Table 

Participant 
# 

Credential Questionnaire 
grade level 

Focus group 
participation 

 
P1 Middle grades (5th–9th) Certificate (Math 

and Social Studies), Rank 1 
5th Gen. Ed. 

P2 Elementary Education (Elem. Ed.), 
Interdisciplinary Early Childhood Education 
(IECE) 

5th Gen. Ed. 

P3 Elem. Ed. 3rd Gen. Ed. 
P4 Elem. Ed. 3rd Gen. Ed. 
P5 Elem. Ed. Kindergarten Did Not 
P6 Elem. Ed.  Kindergarten Gen. Ed. 
P7 Elem. Ed., Rank 1 4th Gen. Ed. 
P8 Master Elem. Ed. 2nd Gen. Ed. 
P9 Elem. Ed., Special Education (SPED) 3rd Gen. Ed. 
P10 K–12 Library Media Specialist, 5–9 English 

Language Arts (ELA), 5–12 Math 
K–5 Gen. Ed. 

P11 Elem. Ed., Masters in Teacher Leadership 4th Gen. Ed. 
P12 Elem. Ed., IECE  2nd Gen. Ed. 
P13 Masters 1st Gen. Ed. 
P14 Elem. Ed. 2nd Gen. Ed. 
P15 Elem. Ed., Masters+30, Rank 1 5th Gen. Ed. 
P16 K–6 Elem. Ed., K–12 Literacy Specialist  1st Gen. Ed. 
P17 Elem. Ed. 1st Gen. Ed. 
P18 IECE Kindergarten Gen. Ed. 
P19 Bachelors, Masters, Rank I K–5 Did Not 
P20 Elem. Ed.  5th Gen. Ed. 
P21 Elem. Ed., Master’s in Literacy Specialist, 

Rank I in Literacy  
3rd Gen. Ed. 

P22 Masters in Speech Language Pathology K-5 SPED 
P23 Elem. Ed., Learning and Behavior Disorders 

(LBD) 
1st, 3rd, 4th, and 

5th 
SPED 

P24 LBD/Emotional Behavior Disorder (EBD) Kindergarten SPED 
P25 Moderate and Severe Disabilities (MSD) K–5th SPED 
P26 Elem. Ed., LBD K–12 2nd SPED 
P27 LBD 3rd and 4th SPED 
P28 SPED, Elem. Ed., Gifted and Talented 

Endorsement 
3rd, 4th, and 5th SPED 

TOTALS   28 26 
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Note. This table was created from data that was self-reported during the open-ended 

questionnaire. The answers were a fill in the blank response and therefore not all participants 

provided consistent degree types.  

 

Overview of the Study 

 The study took place at a rural Kentucky elementary school. The population for this study 

includes special and general education elementary school teachers at Blind Tiger Elementary that 

services student grades kindergarten through fifth grade. The sample included 21 general 

education teachers and seven special education teachers. There were general education teachers 

represented for each grade (K–5) and special education teachers that represented both inclusion 

and resource as well as primary and intermediate grade levels which allowed for varying 

perspectives. Individuals of the study were recruited via email and data was collected via open 

questionnaires and focus groups.    

Charles Ragin’s qualitative comparative analysis method was implemented allowing for 

cross-case relations between general and special education teachers regarding their perceptions 

of collaboration (Maxwell, 2018). Each question asked within the questionnaires and focus group 

had its own column with a coding scheme guideline for categories at the bottom of each column 

which was color coded (see Appendix W). Once coding was completed, a table for the special 

education teacher’s (see Appendix X) and general education teacher’s (see Appendix Y) 

responses for each question asked in the questionnaire and focus groups was created which 

included the coding categories rather than their responses. In parenthesis next to the coding 

category is the number of individuals that stated a response in that category. The general and 

special education teacher’s responses were kept separately to look at themes between the two 
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professions individually rather than combining general and special education teacher’s 

responses. Next, the coding categories were recorded into a table for general and special 

education teacher’s responses referencing the matrix for the research questions which states 

which question in the study aligned with which research question just as another visual (see 

Appendix Z). The table states the research question in the first column, then the general 

education teacher's coding themes based on their responses to questions in alignment with that 

research question in the second column, and the special education teacher’s coding themes based 

on their responses to questions in alignment with that research question in the third column. The 

questions asked to the two groups were very similar and therefore are visually aligned in the 

chart next to one another for easy correspondence between the two groups' themes. This allowed 

for cross-case comparative analysis to be implemented as Charles Ragin’s qualitative 

comparison analysis method discusses analyzing general and special education teachers’ 

perspectives regarding collaboration (Maxwell, 2018).  

Research Question 1  

Research Question 1 states, “What are the perceptions of rural Kentucky elementary and 

special education teachers regarding their collaboration protocol?” The Charles Ragin’s 

Comparison Theory was implemented to relate general and special education teacher perceptions 

regarding collaboration protocols (Maxwell, 2018). Figure 1 assists in easy correspondence of 

categorized answers to research questions in alignment with research question 1. Utilizing the 

visual, themes for research question 1 were identified and implemented in Table 3 to relate 

general and special education teacher perceptions regarding collaboration.  
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Table 3  

Research Question 1 Themes 

RQ1 What are the perceptions of rural Kentucky elementary general education and special 
education teachers regarding their collaboration protocol? 

General Education Teachers Special Education Teachers 
THEME 1.0: Inconsistent Collaboration Practices 

THEME 1.1: Collaboration Confined to Core 
Academic Subjects 
THEME 1.2: Desire for Regular Weekly 
Collaboration 
THEME 1.3: Preference for Direct 
Communication with Special Education 
Teachers  

THEME 1.1: Collaboration Without 
Consistency 
THEME 1.2: Unclear Communication 
Expectations for Cross-Role Collaboration 
 

THEME 2.0: Positive General Education 
Teacher Feelings Toward Collaboration  
THEME 2.1: Collaboration Affects Student 
Performance Positively  
THEME 2.2: Collaboration Affects Teacher 
Performance Positively 

THEME 2.0: Mixed Special Education 
Teacher Feelings Toward Collaboration  
THEME 2.1: Inconsistent Perceptions on 
General Education Teacher’s Feelings 
Toward Collaboration  
THEME 2.2: Inconsistent Perceptions on 
Student Performance and Collaboration  

THEME 3.0: Communication and Relationships Benefit Success 
THEME 3.1: Limited Communication During 
Conflicts 
THEME 3.2: Need for Communication for 
Scheduling 
 
 

THEME 3.1: Limited Prior Cross-Role 
Communication 
THEME 3.2: Knowledge, Planning and 
Experience Also Benefit Success 

THEME 4.0: Highest Special Education Teacher Concerns with Academic Content and 
Behavior 

 
  

Inconsistent Collaboration Practices. The study revealed there was not a consistent 

collaboration protocol in place within Blind Tiger Elementary referring to the frequency, 

duration, planning, strategies, and modes implemented. The first theme that was the same 

between general and special education teachers is that there are inconsistent collaboration 

practices. General education teachers elaborated on this theme by expressing that collaboration is 

confined to core academic subjects by reporting collaboration between general and special 
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education teachers occurred during math and reading and some science and specials teachers 

reported collaboration did not occur. General education teachers also reported anywhere from an 

hour and a half a week of collaboration to ten hours per week. General education teachers 

elaborated on this theme by expressing a desire for regular weekly collaboration. One direct 

quote from a general education teacher when asked how often the two professions need to meet 

outside of the classroom to collaborate on lessons successfully was, “at least once a week” with 

two other general education teachers agreeing with this comment during the focus group. 

General education teachers also reported that they prefer direct communication with special 

education teachers in comparison to electronic communication. Special education teachers 

expressed that they do collaborate with general education teachers, but there is inconsistency 

across frequency and how it is implemented. Special education teachers reported a range of one 

to two hours to 20 hours of collaboration weekly with general education teachers. Special 

education teachers elaborated on this theme by expressing there is unclear communication 

expectation for cross-role collaboration. P26 expressed that currently the special education 

teacher and general education teacher are not meeting outside the classroom to collaborate on 

lessons successfully while P24 reports weekly meetings. P22 reported they believe 

communication expectations varies based on the position. While P23 reported that it is hard to 

communicate in intermediate grades.  

Positive General Education Teacher Feelings Toward Collaboration. Although there 

is inconsistency with the school’s specific collaboration protocol, overall general education 

teachers have positive perceptions regarding the concept collaboration. A second theme 

regarding general education teachers’ perceptions of collaboration is that they have positive 

feelings toward collaboration. General education teachers primarily reported positive feelings 
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such as feeling supported, comfortable, compatible, great, love, thankful, helpful, and that they 

enjoy collaboration. Some did report feeling as though special education teachers are assistants 

and mixed positive and negative feelings. For instance, P15 stated that during collaboration they 

felt “Pretty good! Sometimes there are communication issues.” General education teachers 

expressed that collaboration affects student and teacher performance positively. A general 

education teacher reported in the focus group that collaboration “gives kids extra support for the 

ones that are kind of struggling” and another general education teacher reported it “makes sure 

that you’re meeting each of those students like on a level they need to be working at”. General 

education teachers reported collaboration positively affects teacher performance because it 

allows for teachers to “bounce ideas off each other” and that “they [special education teachers] 

may have some opinions that might help students that we [general education teachers] don’t” 

which was reported by a general education teacher within the focus group. 

Mixed Special Education Teacher Feelings Toward Collaboration. Special education 

teachers had a combination of positive and negative perceptions regarding the collaboration 

concept. In comparison to general education teacher’s, a second theme regarding special 

education teachers’ perceptions of collaboration is that they have mixed feelings toward 

collaboration. There are inconsistent perceptions on general education teachers’ feelings and 

student performance regarding collaboration. A special education teacher, P25, reported that 

collaboration allows for the “opportunity of inclusion.”  One special education teacher, P23, 

stated they believe collaboration “improves student performance because kids are getting 

support, they’re getting the help they need, the accommodations/modifications in the classroom 

setting”. P25 also reported that “general education teachers may lack the knowledge or the 
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understanding of what to do about certain behaviors that they may see and how to accommodate 

children.” 

Communication and Relationships Benefit Success. Research question 1 references 

teachers’ perceptions regarding collaboration. This theme relates to this research question 

because cross-role communication and relationships would have a positive impact on their 

perceptions of collaboration because they benefit success. A third theme that emerged was 

consistent between general and special education teachers. Both professions believe 

communication and relationships benefit success. However, general education teachers reported 

there is currently limited communication during conflicts. They also expressed a need for 

communication for scheduling purposes. Special education teachers elaborated on this theme 

expressing that there is limited cross-role communication prior to collaboration. Special 

education teachers also expressed knowledge, planning, and experience that benefits success. 

Highest Special Education Teacher Concerns with Academic Content and Behavior. 

This theme references student difficulty with academic content and negative behaviors during 

collaboration which have a negative impact on teacher’s overall perceptions regarding 

collaboration. A fourth theme identified regarding research question 1 was consistent between 

the two professions. Both professions believe the highest special education concerns involve 

both academic content and behavior. P6 reported that students with special education needs have 

difficulty with “following directions and basic social skills”. Whereas P19 reported students with 

special education needs have difficulty with “following classroom procedures”. P11 reported 

students with special education needs have difficulty with “reading and comprehension” and P9 

difficulty with “inability to perform at grade level”. P7 reported students with special education 

needs have difficulty with “confidence” whereas P8 reported difficulty with “feeling inclusive 
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because a special education is basically over them the entire time”. P12 reported students with 

special education needs have difficulty with “lack of foundational skills”, P18 and P20 reported 

“pace”, and P13 reported “transitions”. Special education teachers reported that students with 

special education needs have difficulty with “instruction on a level they can understand” per P22, 

“understanding their [classroom] expectations” per P24, “reading” per P28, “engaging” per P26, 

following directions per P25, “self-confidence” per P27, and that “classrooms are stimulating 

places, and this doesn’t typically help them to stay in a calm state of mind” per P23.   
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Figure 1  

Research Question 1 Alignment to Data Chart 
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Research Question 2 

 Research Question 2 states, “What are the perceptions of general education and special 

education teachers working in rural Kentucky elementary schools regarding preparedness or 

professional development to support increased rates of collaboration". The Charles Ragin’s 

Comparison Theory was implemented to relate general and special education teacher perceptions 

regarding collaboration protocols (Maxwell, 2018). Figure 2 assists in easy correspondence of 

categorized answers to research questions in alignment with research question 2. Utilizing the 

visual, themes for research question 2 were identified and implemented in Table 4 to relate 

general and special education teacher perceptions.  

 

Table 4 

Research Question 2 Themes 

RQ2 What are the perceptions of general education and special education teachers working in 
rural Kentucky elementary schools regarding preparedness or professional development to 

support increased rates of collaboration? 
General Education Teachers Special Education Teachers 

THEME 1.0: Insufficient Training on Collaboration 
THEME 1.1: Lack of Training and Communication 

THEME 1.2: General and Special Education Teacher Interest in Attending Training 
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Insufficient Training on Collaboration.  This theme indicates that general and special 

education teachers perceive they are not prepared nor have received sufficient professional 

development that support increased collaboration. This theme was consistent for research 

question 2 between the two professions. Both general and special education teachers believe 

there is insufficient training specifically regarding collaboration between the two professions. 

Both elaborated on this theme by expressing a lack of training and communication. One general 

education teacher reported in the focus group they “don’t really think we [general education 

teachers] receive any training” while “in college”. Another general education teacher reported in 

the focus group they “had one special ed. class” while in college and “that one special ed. Class 

did not prepare me [general education teachers] for having those students [students with special 

education needs] in my [the] classroom.” This same general education teacher also reported in 

the focus group they do not remember collaboration being covered in the classroom. Another 

general education teacher in the focus group reported a lack of training on the special education 

terminology as well. A general education teacher did express in the focus group the need for time 

to communicate to plan otherwise it is more like they come in to assist. Four special education 

teachers reported in the focus group that they did not receive sufficient training regarding 

collaboration (P25, P22, P26, and P27). P25 reported, “When a general education teacher goes to 

school, they are given special education class and taught in order for them to learn about what an 

IEP is, how to implement it, a 504 plan, but does not always receive strategies in order to modify 

or accommodate children in the way that they need to and that’s typically left for the special 

education teacher.”  P22 stated, “I think there’s just so much that they [general education 

teachers] need to learn.” However, both professions did express interest in attending training 

regarding collaboration by stating “yes” or nodding “yes” during the focus group when asked if 
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they would be interested in attending a professional development course regarding collaboration 

between general and special education teachers.  

 

Figure 2 

Research Question 2 Alignment to Data Chart 
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Research Question 3 

Research Question 3 states, “Which collaboration strategies do general and special 

education teachers in rural Kentucky schools believe would be successful?” The Charles Ragin’s 

Comparison Theory was implemented to relate general and special education teacher perceptions 

regarding collaboration protocols (Maxwell, 2018).  Figure 3 assists in easy correspondence of 

categorized answers to research questions in alignment with research question 3. Utilizing the 

visual, themes for research question 3 were identified and implemented in Table 5 to relate 

general and special education teacher perceptions.  

 

Table 5  

Research Question 3 Themes 

RQ3 Which collaboration strategies do general and special education teachers in rural 
Kentucky schools believe would be successful? 

General Education Teachers Special Education Teachers 
THEME 1.0: Communication is the Paramount Strategy of Collaboration 

THEME 1.1: Shared Focus and Top 
Management Support Benefit Success 
THEME 1.2: Documented Lack of 
Collaboration  
 

THEME 1.1: Knowledge, Planning, and 
Experience Benefit Success 
THEME 1.2: Increased Needs Require 
Increased Support 

THEME 2.0: Inconsistent Modes of 
Collaboration are Implemented  

THEME 2.0: Complementary Teaching is the 
Paramount Mode of Collaboration 
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Communication is the Paramount Strategy of Collaboration. The research question 

inquired on which collaboration strategy would be successful in which communication was 

determined to be the paramount collaboration strategy by both special and general education 

teachers. A quote by P23 states, “communication is key” which represents the majority of data 

for both general and special education teacher responses when asked which strategy most 

beneficial in the focus groups. General education teachers mentioned they primarily use frequent 

communication as a collaboration strategy and believe this is the most beneficial strategy. 

General education teachers elaborated by reported shared focus and top management support 

benefit success while special education teachers reported knowledge, planning, and experience 

benefit success. General education teachers also reported there is a documented lack of 

collaboration in areas outside of reading and math. When asked general education teachers if a 

special education teacher collaborates with them, it was reported by most grades, second, third, 

fourth, and fifth collaboration took place in math and reading. However, it was just reported in 

kindergarten and first grades that collaboration took place but not specifically when. It was 

reported by P10 there was not collaboration during library. P3 expressed during the focus group 

for general education teachers that there was not collaboration during their grade’s science and 

social studies class but had previously elaborated during the questionnaire that collaboration does 

not occur often due to science and social studies not being a tested subject for their grade but that 

students go to special education teachers for important tests/assignments. Special education 

teachers did make a point in expressing that increased student needs require increased support, 

specifically P25 who indicated some students are in more self-contained rooms and not in the 

general education classroom as much as peers.  
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Inconsistent Modes of Collaboration are Implemented. This research question 

addressed which collaboration strategies would be the most successful however this research 

determined there are currently inconsistent modes implemented per general education teachers. 

General education teachers reported that complementary teaching, supportive teaching, whole 

group teaching, small groups/stations, and a mix of all modes of collaboration are the primary 

modes implemented but it was reported that parallel teaching, whole group teaching, small 

groups/stations, and a mix of all modes of collaboration is the most beneficial.  

Complementary Teaching is the Paramount Mode of Collaboration. Special 

education teachers reported they typically implement complementary teaching, supportive 

teaching, parallel teaching, small groups/stations, and mix of all modes of collaboration as the 

primary modes of collaboration implemented and reported they believe complementary teaching 

is the most beneficial. Four out of the seven special education teacher participants described they 

use complementary teaching within the classroom. However, special education teachers reported 

modes of collaboration that are beneficial also depend on the students and teachers per P23 and 

P25 and another special education teacher in the focus group.  
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Figure 3 

Research Question 3 Alignment to Data Chart 
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Research Question 4 

Research Question 4 states, “What do general and special education teachers believe 

districts/schools can do to support high rates of collaboration besides the inevitable aspect of 

time". The Charles Ragin’s Comparison Theory was implemented to relate general and special 

education teacher perceptions regarding collaboration protocols (Maxwell, 2018). Figure 4 

assists in easy correspondence of categorized answers of research questions in alignment with 

research question 4. Utilizing the visual, themes for research question 4 were identified and 

implemented in Table 6 to relate general and special education teacher perceptions.  

 

Table 6  

Research Question 4 Themes 

RQ4 What do general and special education teachers believe districts/schools can do to 
support high rates of collaboration besides the inevitable aspect of needed time? 

General Education Teachers Special Education Teachers 
THEME 1.0: Increased Communication Support High Rates of Collaboration 
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Increased Communication Support High Rates of Collaboration. This research 

question referred to what top management, such as districts and schools, can do to assist and 

support high rates of collaboration between general and special education teachers besides the 

inevitable aspect of time. However, some special education teachers did mention “time is what 

we [special education teachers] need (P24) and “there’s not enough time in anything” (P22).  

One theme was identified regarding research question 4 between both general and special 

education teachers indicating they believe increased communication support high rates of 

collaboration. One general education teacher reported in the focus group they believe general 

education teachers needed “shared information on data” while another general education teacher 

elaborated, they have never seen the data and therefore not “able to use it in my [the] class”. 

Another general education teacher elaborated in the focus group by sharing they are shared 

information before school prior to knowing the students and therefore do not connect to it. This 

general education teacher recommended “some refreshers too through the year for all of us 

[general education teachers] for what those kids specifically need”. When this teacher made this 

comment other general education teachers were agreeing by nodding during the focus group. P23 

shared in the special education focus group that a “quick look sheet” to give the teachers a view 

of the student’s needs. P28 agreed stating they do this listing the student’s accommodations for 

the teacher. P22 also shared ensuring the general education teachers are linked on the database 

where they can view their documents digitally. All of these are shared ways to increase 

communication to assist in higher rates of collaboration between general and special education 

teachers.  
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Figure 4  

Research Question 4 Alignment to Data Chart 

 

 

Evaluation of the Outcomes  

The problem addressed in the research was that elementary general and special education 

teachers are ill-prepared for collaboration and have limited knowledge of the application of 

content within the other professional field (Fogo & Requa, 2020; Kartini & Aprilia, 2022). This 

study confirmed this. Research question 2 specifically addressed general and special education 
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teachers working in rural Kentucky elementary schools’ perceptions regarding preparedness or 

professional development to support increased rates of collaboration.  

The purpose of this qualitative descriptive case study was to explore the perceptions of 

elementary general and special education teachers about the nature of their collaboration, their 

preparedness for collaboration, and the collaboration strategies that may be beneficial in a school 

setting. This study addressed general and special education teacher’s perceptions regarding 

collaboration via open-ended questionnaires and focus groups which provided questions aligning 

with four research questions to fulfill the purpose of this study. Teachers were asked questions to 

seek their perceptions specifically regarding their collaboration protocol within their school, 

preparedness, and professional development to increased rates of collaboration, successful 

collaboration strategies, and what districts/schools can do to support high rates of collaboration.  

Research Question 1 

Research Question 1 focused on seeking general and special education teacher’s 

perceptions regarding their collaboration protocol. Overall, a theme emerging for this study is 

there are inconsistent collaboration practices. General education teachers reported collaboration 

primarily takes place within core academic subjects such as math and reading while special 

education teachers reported they collaborate, but it is inconsistent across grade levels due to 

varying special education teachers. A divergent result in the study is that there is a 

communication barrier at this time during collaboration which may be due to inconsistent 

collaboration protocols which was found as a theme with research question 1. Research shows 

that collaboration allows for open communication which support a positive school climate 

(Zhang et al., 2023). However, it is important to note that consistency is best practice for student 

success which collaboration allows, unless there is inconsistency with collaboration which this 
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study has added to the research indicating (Alabdallat et al., 2021; Berry, 2021; Zarate et al., 

2023). Previous research stated collaboration assists open communication, but it is important to 

note that increased communication allows for collaboration (Zhang et al., 2023). One important 

concept that emerged from this study is when one general education teacher reported in the focus 

group that when there is a lack of communication, collaboration within the classroom looks as 

though the special education teacher is assisting rather than truly collaborating. General 

education teachers reported a preference for weekly direct communication while special 

education teachers reported unclear communication expectations for cross-role collaboration.  

General and special education teachers both agree that communication and relationships benefit 

success but there are times of limited communication. General education teachers specifically 

reported a lack of communication during conflicts and a need for communication for scheduling 

purposes. Special education teachers reported there is a lack of communication prior to the act of 

collaborating; however, knowledge, planning, and experience benefit success.  

Another theme for teacher perceptions regarding their collaboration protocol is that both 

general and special education teacher’s highest area of concerns for students receiving special 

education involve both academic and content and behaviors (i.e., instruction not on their level, 

inclusion, following directions/procedures, reading/comprehension, understanding expectations, 

behavior/lack of focus). Again, general education teachers reported a lack of training on special 

education. Special education teachers reported a lack of training on implementing the 

accommodations and modifications needed within the actual classroom. This is consistent with 

previous research that both professions have limited knowledge of application of content within 

the other’s professional field (Fogo & Requa, 2020; Kartini & Aprilia, 2022). Collaboration can 



87 
 

 

 

allow for open communication about these concerns which can allow consistency increasing 

student success (Alabdallat et al., 2021; Berry, 2021; Zarate et al., 2023, Zhang et al., 2023).  

Research states that collaboration has positive effects on teachers and is beneficial 

(Berry, 2021). A theme for research question one was that general education teachers had 

positive feelings towards collaboration believing it affects student and teacher performance 

positively. However, there was a divergent for special education teachers as they had mixed 

positive and negative feelings regarding collaboration and how it affected overall student and 

teacher performance.  

Research Question 2 

 Research Question 2 focused on seeking general and special education teacher’s 

perceptions regarding preparedness or professional development to support increased rates of 

collaboration. The theme that emerged for both general and special education teachers is that 

there is insufficient training on collaboration. This is consistent with previous research that both 

professions have limited knowledge of application of content within the other’s professional field 

(Fogo & Requa, 2020; Kartini & Aprilia, 2022). General education teachers reported during the 

focus group they only had one class throughout college that involved special education and they 

do not recall being trained in collaboration throughout college. Another general education 

teacher within the focus group discussed lack of knowledge with terminology that is utilized 

within special education which creates a communication barrier. Special education teachers 

reported during the focus group they did not receive training on collaboration. P25 elaborated by 

referencing their classes focused on what an IEP and 504 plan is, but not specifically how to 

provide accommodations and modifications for the student within the classroom. However, both 
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general and special education teachers are willing to participate in professional developments to 

increase collaboration.  

Social interdependence is the foundation of cooperative learning which requires sharing 

of a common goal, in this case the goal is for students to be behaviorally and academically 

successful by general and special education teachers collaborating (Deutsch, 1962). This requires 

teams to work together as a multidisciplinary team rather than transdisciplinary ensuring they are 

communicating and have a shared focus as to what the goal is (Deutsch, 1962; Johnson & 

Johnson 2001; Johnson & Johnson 2008; Johnson & Johnson, 2009; Ricci et al., 2002; Stubbs et 

al., 2017). Trainings and resources are needed to promote successful collaboration to assist in 

changing the culture which can be implemented by top management support of collaboration 

(Fitzgerald & Radford, 2022; Moore et al., 2021; Pettersson & Ström, 2018; Ricci et al., 2022). 

Trainings would allow for general and special education teachers to share a common goal and 

understand how each of their actions affects the others (Deutsch, 1962; Johnson & Johnson 

2001; Johnson & Johnson 2009). This assists in ensuring some of the key components needed for 

successful collaboration such as group processing, promoting interaction, positive 

interdependence, and allowing teachers to have individual accountability in learning more about 

how to implement collaboration (Johnson & Johnson 2008).  

Research Question 3 

 Research Question 3 focused on seeking general and special education teacher’s 

perceptions regarding what collaboration strategy they believe would be successful. An overall 

theme for both general and special education teachers is that communication is the paramount 

strategy of collaboration. This supports current research that frequent communication is a 

successful strategy for positive collaboration and is necessary to diminish communication gaps 



89 
 

 

 

(Malviya et al, 2024; Ricci et al., 2022). An underlying theme for general education is that a 

shared focus and top management support benefit success. The theme of having a shared focus 

benefiting success directly supports the social interdependence framework of this study by 

supporting cooperation between the two disciplines to promote cooperative learning and success 

of a combined goal (Deutsch, 1962; Johnson & Johnson 2001; Johnson & Johnson 2009). Top 

management support aligns with previous research in which top management, administration, are 

the ones that can change the culture of the environment as primary leaders by providing trainings 

and resources that support collaboration (Fitzgerald & Radford, 2022; Moore et al., 2021; 

Pettersson & Ström, 2018; Ricci et al., 2022). Whereas an underlying theme for special 

education teachers is that knowledge, planning, and experience benefit success which adds to the 

research. Special education teachers did report that collaboration can be more difficult as the 

severity of student needs increases due to the correlation with the need of support. Another 

underlying theme to the paramount strategy of collaboration for general education teachers is 

that there is a documented lack of collaboration. This is consistent with previous research that 

general and special education teachers are not collaborating at a high rate (Alghazo & 

Alkhazaleh, 2021). It is important to note that documentation of collaboration is part of the 

overall process of monitoring which is necessary to use data to guide decisions (Fougerou-

Leurent et al., 2019; Sicard, 2023). It is important to plan for collaboration involving multi-levels 

and multi-parties ensuring all teachers are working toward the same goal (Berry, 2021; Deutsch, 

1962; Jiangchun et al., 2020; Malviya et al., 2024).  

 When discussing which mode of collaboration is paramount, a theme for general 

education teachers was that there are inconsistent modes are implemented based on student 

needs/age while special education teachers reported complementary teaching is the paramount 
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mode of collaboration. This adds to the research as an important factor to consider when 

developing future recommendations. Complementary teaching refers to the general education 

teacher teaching the curriculum content while the special education teacher assists specific 

students (Zurawski, 2023).  

Research Question 4  

 Research Question 4 focused on seeking general and special education teacher’s 

perceptions regarding what they believe districts/schools can do to support high rates of 

collaboration besides the inevitable aspect of time. Existing literature is consistent with the 

challenge of time for successful collaboration, therefore this research sought to find another 

aspect that could increase collaboration (Leatherman & Wegner, 2022; Nilsen, 2020; Tichenor & 

Tichenor, 2019). General education teachers also reported a lack of communication concerning 

data for the student therefore not knowing what each student’s specific needs or ability is. This 

study contributes to the research by reporting that increased communication would support 

collaboration per the theme emerged from research question 4. This supports previous research 

that communication is necessary for successful collaboration (Ricci et al., 2022). A key point to 

mention is that planning communication is essential to ensure the communication occurs 

allowing for time to discuss a shared focus which promotes cooperation in effect supporting the 

social interdependence theory (Deutsch, 1962; Johnson & Johnson, 2001; Malviya et al., 2024). 

When the teachers share the common goal and cooperate to meet the goal, there are more 

positive relationships, greater achievement, and greater psychological health (Johnson & 

Johnson, 2008). 
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Implications and Recommendations for Practice 

There are four primary recommendations for practice. All recommendations involve 

developing protocols and setting expectations which will allow the teachers to have clear 

expectations. When discussing recommendations for practice, it is important to consider that it is 

most beneficial when recommendations are promoted by administration in effect having top-

down management support who have the ability to change the culture and environment while 

providing resources (Fitzgerald & Radford, 2022; Moore et al., 2021; Pettersson & Ström, 2018; 

Ricci et al., 2022). 

The first recommendation for practice is to develop a collaboration protocol. A theme 

from research question one which asked, “What are the perceptions of rural Kentucky 

elementary general education and special education teachers regarding their collaboration 

protocol” was that there are inconsistent collaboration practices reported by both general and 

special education teachers. General education teachers reported that they desire for weekly 

collaboration with special education teachers while special education teachers reported they 

collaborate but without consistency. This inconsistency aligns with research stating that how 

collaboration occurs is typically weak because it is unclear how collaboration should be 

organized (Kluge et al., 2025). Research has shown that a successful inclusive environment has 

collaboration between general education and special education teachers due to diverse needs of 

student’s being unable to be managed successfully by a single teacher but requiring a 

multidisciplinary approach (Kluge et al., 2025). By exploring the perceptions and experiences of 

rural Kentucky elementary general and special education teachers, developing a collaboration 

protocol could lead to increased success of implementing collaboration within schools. A theme 

that emerged from research question three which asked, “Which collaboration strategies do 
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general and special education teachers in rural Kentucky schools believe would be successful?” 

was that complementary teaching is the paramount mode of collaboration where the general 

education teacher teaches content while the special education teacher assists specific students 

(Zurawski, 2023). It is noted that another recent research stated co-constructive collaboration 

was the paramount mode of collaboration in another study which defined co-constructive 

collaboration as a “joint development of strategies for dealing with complex educational 

challenges” (Kluge et al., 2025). Co-constructive collaboration involves both general and special 

education teachers collaborating to plan and construct a lesson ensuring all students are 

immersed in the lesson due to both teachers teaching the class instead of teaching individual 

students or groups of students which aligns more with co-teaching (Kluge et al., 2025; Zurawski, 

2023).  

A second recommendation for practice is to implement a communication protocol 

between general and special education teachers (i.e., weekly contact, shared plans, etc.) so 

expectations are known. The theme for research question four which asked, “What do general 

and special education teachers believe districts/schools can do to support high rates of 

collaboration besides the inevitable aspect of needed time?” was that increased communication 

support high rates of collaboration.  This aligns with the theme that emerged from research 

question three which asked, “Which collaboration strategies do general and special education 

teachers in rural Kentucky schools believe would be successful?” was that communication is the 

paramount strategy of collaboration. General education teachers reported they desire direct 

communication with special education teachers. Special education teachers reported unclear 

communication expectations for cross-role collaboration. Having top management support for 

communication with a protocol in place regarding communication expectations would allow for 
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clearer expectations in this area in effect supporting the social interdependence theory that the 

individuals are working together to achieve a common goal being intentional about 

communicating with a shared focus (Deutsch, 1962; Johnson & Johnson, 2001; Johnson & 

Johnson, 2008; Malviya et al., 2024; Ricci et al., 2022). 

A third recommendation for practice is administration mandating collaborative meetings 

(i.e., weekly during planning periods). This goes further than having a communication protocol 

in place because it also mandates general and special education teachers to meet to plan. 

Frequent communication should be planned to ensure it occurs (Malviya et al., 2024). Planning 

is necessary for successful collaboration and assists in diminishing the communication gap which 

improves the quality of collaboration occurring (Malviya et al., 2024; Ricci et al., 2022).  

A fourth recommendation for practice is that professional development trainings be 

provided for all general education and special education teachers regarding implementation of 

collaboration. A theme that emerged from research question two which asked, “What are the 

perceptions of general education and special education teachers working in rural Kentucky 

elementary schools regarding preparedness or professional development to support increased 

rates of collaboration?” was that there is insufficient training on collaboration. Both general and 

special education teachers reported a lack of training and communication. However, both general 

and special education teachers expressed interest in attending a training to assist in knowledge of 

implementation. Trainings would allow for general and special education teachers to share a 

common goal and understand how each of their actions affects the others (Deutsch, 1962; 

Johnson & Johnson 2001; Johnson & Johnson 2009). Research has shown that there are unclear 

expectations of how collaboration should be organized and therefore how it is implemented is 

reportedly weak (Kluge et al., 2023). If there are trainings on implementation of collaboration, 
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there will be increased understanding of the common goal and actions needed to be successful 

with the goal (Deutsch, 1962; Johnson & Johnson, 2001).  

Overall, the four recommendations of practice involve top-management support. These 

recommendations include developing a collaboration protocol, developing a communication 

protocol, administration mandating collaboration meetings, and requiring all teachers attend a 

professional development regarding implementation of collaboration. The overall goal is for 

students to be academically and behaviorally successful with productive collaboration being the 

action to support this goal. These practices allow for a shared focus of the common goal and 

actions needed applying social interdependence theory which applies cooperation (Deutsch, 

1962).   

Recommendations for Future Research  

To build upon this study, there are five recommendations for future research. The 

recommendation for future research involves the population, cross-school relations which still 

will implement the Charles Ragin’s qualitative comparative analysis, differing instrumentation, 

altering the order instrumentation will be implemented, and altering method of data collection. 

The recommendations will allow for more transferability and mitigate limitations.  

The first recommendation is it that a study similar to this one which research teachers’ 

perceptions on collaboration between general and special education teachers take place within 

other locations. This study exhibited limitations with transferability due to it taking place in a 

single rural Kentucky public elementary school. This study could take place in other rural 

counties/cities which may experience differing licensures and certifications which would 

increase transferability. Moreso, this study could take place in a more urban environment to 
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assist with transferability to urban areas in Kentucky which may experience more diversity 

among teachers and students.    

Moreso, a second recommendation is a similar study could take place in multiple 

elementary schools within the same district or within an elementary school in the same county. 

This would allow the demographics to be similar but reduce the limitations of the researcher 

working within the same school district and increase transferability by making the research 

sample larger. Due to this study being performed in a small, rural elementary school there was a 

limitation of credibility due to teachers possibly feeling as though they could be easily identified. 

By the study taking place in a larger elementary school, or one where the researcher does not 

also work, teachers may feel more comfortable sharing their perspectives and there be more 

reliable, self-reported data. This would also allow for the Charles Ragin’s qualitative 

comparative analysis to implemented by comparing two school’s teacher’s perceptions on 

collaborations rather than comparing general education and special education teacher 

perceptions.  

A third recommendation for future research is a change in instrumentation. Using an 

open-ended questionnaire allowed for ease of administration and manage of data collection 

however having multiple choice answers for some of the questions would be beneficial 

(Bloomberg & Volpe, 2019). Open-ended answers required clarification at times or left the 

researcher unknowing. For instance, not knowing if they received a Bachelor of Arts or Bachelor 

of Science, or master’s degree. Another example was when asked about modes and strategies of 

collaboration, there were some answers that did not match the choices that were given as 

examples. For instance, some typed a mode for a strategy and vice versa. If a multiple-choice 

option was given, this could provide more clear answers.  
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A fourth recommendation for future research is a change in the order of instrumentation. 

It is recommended that the focus groups take place prior to the questionnaire. This would allow 

for more elaboration on topics that were discussed in the focus group while providing more 

anonymity in the questionnaire. With the focus group taking place secondly, topics in the 

questionnaire may have been new and unfamiliar with less guidance. The focus group could 

serve as a time to ask questions if terminology/questions are unfamiliar prior to completing the 

questionnaire.  

A fifth recommendation for future research involves altering the method of data 

collection. It is recommended that focus groups be video recorded as well as audio recorded. 

Focus groups were only audio recorded in this study which infringed on the data due to not 

knowing which participants made which comments in the focus group. It would be beneficial to 

know specific teacher perceptions during the focus groups since there was a range of 

kindergarten through fifth grade teachers who taught varying subjects/curriculum within the 

school. Moreso, teachers ranged from being first year teacher to 29 years of experience within 

this study. By not being able to determine which participant made specific comments within the 

focus group, although the information was still beneficial, the analyzation process was not as in 

depth as it could have been.  

Overall, the recommendations for future research included increasing the population of 

the study allowing for more transferability. The recommendations also included allowing for 

cross-school relations instead of cross-role relations within the school. The future 

recommendations also involved instrumentation and data collection allowing for a greater range 

of information.  
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Conclusions 

The problem addressed in this research is that elementary general and special education 

teachers are ill-prepared for collaboration and have limited knowledge of the application of 

content within the other’s professional field (Fogo & Requa, 2020; Kartini & Aprilia, 2022). The 

purpose of this qualitative descriptive case study is to explore the perceptions of elementary 

general and special education teachers about the nature of their collaboration, their preparedness 

for collaboration, and the collaboration strategies that may be beneficial in a school setting. The 

methodology and design allowed for real-world situations to be studied in their natural 

environment and was implemented through open-ended questions and focus groups (Bloomberg 

& Volpe, 2019; Salkind, 2010). Research questions reviewed teachers’ perceptions regarding 

collaboration and investigated what the teachers needed to be successful collaborators while 

increasing collaboration within the school. Specifically, research questions asked general and 

special education teachers who work in rural Kentucky elementary schools their perceptions on 

their collaboration protocol, their preparedness or professional development to support increased 

rates of collaboration, strategies believed to be successful in leading to increased collaboration 

between the two disciplines, and what districts/schools can do to support high rates of 

collaboration.  

In this study, the social interdependence theory was applied in cooperation to the specific 

problem that there is a low rate of collaboration between general education and special education 

teachers due to being ill-prepared then address teachers’ perceptions on collaboration, which 

involves cooperation, leading to positive solutions to collaborating with one another by seeing 

what they need to be successful in achieving the common goal (Bloomberg & Volpe, 2019; 

Johnson & Johnson, 2009; Johnson & Johnson, 2008; Salkind, 2010). The themes that emerged 
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indicate communication is needed as well as consistency with collaboration so both general and 

special education teachers understand expectations and have a shared focus with a common goal. 

A primary theme that emerged within the research is that there are inconsistent collaboration 

practices. General education teachers elaborated by stating collaboration was confined to core 

academic subjects. General education teachers desire for regular weekly collaboration and prefer 

direct communication with special education teachers. Special education teachers reported they 

collaborate without consistency and there are unclear communication expectations for cross-role 

collaboration. Another theme that emerged is there are positive general education teacher 

feelings toward collaboration in which they feel collaboration positively affects student and 

teacher performance. However, there are mixed special education teacher feelings toward 

collaboration. There are inconsistent perceptions on how they believe collaboration affects 

student and teacher performance. Moreso, a common theme between the two disciplines was that 

communication and relationships benefit success. However, general education teachers reported 

limited communication during conflicts and a need for communication for scheduling. Special 

education teachers reported limited prior cross-role communication but did report knowledge, 

planning, and experience also benefit success. Overall, both general and special education 

teachers have the highest concerns with student’s academic content and behavior. Another 

common theme was general and special education teachers reported insufficient training on 

collaboration and a lack of training and communication however there is an interest in attending 

trainings. Another primary theme that emerged was that communication is the paramount 

strategy of collaboration and increased communication support high rates of collaboration. 

General education teachers did report a shared focus and top management support benefit 

success while special education teachers reported knowledge, planning, and experience benefit 
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success. General education teachers reported there is documented lack of collaboration and 

inconsistent modes of collaboration implemented while special education teachers reported 

increased student needs require increased support, but overall complementary teaching is the 

paramount mode of collaboration.  

Overall, the four recommendations of practice involve top-management support. These 

recommendations include developing a collaboration protocol, developing a communication 

protocol, administration mandating collaboration meetings, and requiring all teachers attend a 

professional development regarding implementation of collaboration. The overall goal is for 

students to be academically and behaviorally successful with productive collaboration being the 

action to support this goal. These practices allow for a shared focus of the common goal and 

actions needed applying social interdependence theory which applies cooperation (Deutsch, 

1962). The recommendations for future research included increasing the population of the study 

allowing for more transferability. The recommendations also included allowing for cross-school 

relations instead of cross-role relations within the school. The future recommendations also 

involved instrumentation such as multiple-choice questionnaires and data collection including 

video recording with audio allowing for a greater range of information.  
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Appendix C  

Inclusion Questionnaire Protocol 
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Appendix E  

Special Education Teacher Open-Ended Questionnaire Protocol 
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Appendix F  

Open-Ended Questionnaire for Special Education Teachers 
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Appendix G  

General Education Teacher Open-Ended Questionnaire Protocol 
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Appendix H  

Open-Ended Questionnaire for General Education Teachers 
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Appendix I  

Open-Ended Special Education and General Education Teacher Questionnaire Item 

Alignment to Research Questions  

Item 
Number  

General Education  Special Education Research 
Question 
Alignment 

1 Which certification do 
you hold? 

Which certification do 
you hold? 

Assists with 
data analysis. 

2 What grades do you 
primarily teach? 

What grades do you 
primarily provide services 
for? 

Assists with 
data analysis. 

3 How do you feel when 
you collaborate with 
special education 
teachers? 

How do you feel when 
you collaborate with 
general education 
teachers? 

RQ1–2 

4 What has helped you be a 
successful collaborator? 

What has helped you be a 
successful collaborator? 

RQ 1–4 

5 How do you feel when a 
special education teacher 
enters your classroom? 

How do you believe 
general education teachers 
feel when you enter the 
classroom? 

RQ 1–2 

6 As a general education 
teacher, what do you 
believe students with 
special education needs 
have the most difficulty 
with when in the general 
education classroom? 

As a special education 
teacher, what do you 
believe students with 
special education needs 
have the most difficulty 
with when in the general 
education classroom? 

RQ1 

7 What is the mode of your 
collaboration? (i.e., going 
into the classroom to 
assist, meeting prior to 
class to discuss the 
lesson/activity to discuss 
how aspects can be 
modified/accommodations 
can be given, leading an 
academic center, etc.)? 

What is the mode of your 
collaboration? (i.e., going 
into the classroom to 
assist, meeting prior to 
class to discuss the 
lesson/activity to discuss 
how aspects can be 
modified/accommodations 
can be given, leading an 
academic center, etc.)? 

RQ3 

8 What strategy of 
collaboration do you 
typically implement? 

What strategy of 
collaboration do you 
typically implement? 

RQ3 

9 Hypothetical Scenario: 
You are scheduled to 

Hypothetical Scenario: 
You have an IEP meeting 

RQ1 
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collaborate with a special 
education teacher at 
2:00PM and have an 
activity planned requiring 
the collaboration. It is 
2:05PM and the special 
education teacher has not 
entered the room yet. 
What action steps would 
you take to resolve the 
following scenarios? 

that has lasted longer than 
expected, ending at 
2:05PM. You are 
scheduled to collaborate 
with a teacher at 2:00PM. 
What action steps would 
you take to resolve the 
following scenarios? 

10 Hypothetical Scenario: A 
special education teacher 
would like to schedule a 
time to meet to plan or 
collaborate but you do not 
have any time to meet due 
to PLC, meetings, and 
needing your planning 
time to prepare for class. 
What action steps would 
you take to resolve the 
following scenarios? 

Hypothetical Scenario: 
You would like to 
schedule a time to 
collaborate with each 
general education teacher 
you work with but 
multiple teachers have 
chosen the same time to 
collaborate. What action 
steps would you take to 
resolve the following 
scenarios? 

RQ1 

11 Hypothetical Scenario: A 
special education teacher 
has sent you 
accommodations and/or 
modifications to assist a 
student with special 
education needs via email 
but you are unsure how to 
implement these 
strategies. What action 
steps would you take to 
resolve the following 
scenarios? 

Hypothetical Scenario: A 
general education teacher 
has contacted you 
regarding how to best 
assist a student with 
special education needs. 
What action steps would 
you take to resolve the 
following scenarios? 

RQ1 

12 Thank you for your 
willingness to participate 
in this questionnaire. A 
copy of your responses 
will be emailed to you. 
There is a focus group for 
general education teachers 
to delve into deeper 
research on DAY, MONH 
DATE YEAR, at TIME 

Thank you for your 
willingness to participate 
in this questionnaire. A 
copy of your responses 
will be emailed to you. 
There is a focus group for 
special education teachers 
to delve into deeper 
research on DAY, 
MONTH DATE YEAR, 

Preparing for 
focus groups. 
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via Google Meet. Please 
indicate if you intend on 
participating. 

at TIME via Google Meet. 
Please indicate if you 
intend on participating. 
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Appendix J  

Special Education Teacher Focus Group Protocol  
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Appendix K  

General Education Teacher Focus Group Protocol 
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Appendix L  

Focus Group Item Alignment to Research Questions 

Item Number General Education Special Education Research Question 
Alignment 

1 Does a special 
education teacher, not 
the special education 
teacher assistant, 
collaborate with you? 

Do you collaborate 
with a general 
education teacher?  

RQ1 

2 If a special education 
teacher collaborates 
with you, how much 
do they collaborate 
with you per week? 

If you do collaborate 
with a general 
education teacher, 
how much per week 
do you collaborate 
with a general 
education teacher? 

RQ1 
 

3 How do you feel that 
collaboration 
between general and 
special education 
teachers affects 
overall student 
performance? 

How do you feel that 
collaboration 
between general and 
special education 
teachers affects 
overall student 
performance? 

RQ1 
 

4 How do you feel that 
general and special 
education teachers 
affect overall teacher 
performance? 

How do you feel that 
general and special 
education teachers 
affect overall teacher 
performance? 

RQ1 

5 Do you believe 
general education and 
special education 
teachers receive 
sufficient training to 
effectively 
collaborate across the 
two disciplines? Why 
or why not?  

 Do you believe 
general education and 
special education 
teachers receive 
sufficient training to 
effectively 
collaborate across the 
two disciplines? Why 
or why not? 
 

RQ2 

6 Would you be 
interested in 
attending a 
professional 

Would you be 
interested in 
attending a 
professional 

RQ2 
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development course 
regarding 
collaboration 
between general and 
special education 
teachers? 

development course 
regarding 
collaboration 
between general and 
special education 
teachers? 

7 How regularly do you 
believe general 
education and special 
education teachers 
need to meet outside 
the classroom during 
common planning 
time within the 
instructional day to 
collaborate on lessons 
successfully? 

 How regularly do 
you believe general 
education and special 
education teachers 
need to meet outside 
the classroom during 
common planning 
time within the 
instructional day to 
collaborate on lessons 
successfully? 

RQ1 

8 What mode of 
collaboration do you 
believe is best (i.e., 
complementary 
teaching, supportive 
teaching, whole 
group teaching, co-
teaching, parallel 
teaching, and/or 
small 
groups/stations)? 

 What mode of 
collaboration do you 
believe is best (i.e., 
complementary 
teaching, supportive 
teaching, whole 
group teaching, co-
teaching, parallel 
teaching, and/or 
small 
groups/stations)? 

RQ3 

9 What strategy for 
collaboration do you 
believe is most 
beneficial (i.e., top 
management support, 
frequent 
communication, 
shared focus, 
monitoring and 
documenting, 
planning, etc.? 

What strategy for 
collaboration do you 
believe is most 
beneficial (i.e., top 
management support, 
frequent 
communication, 
shared focus, 
monitoring and 
documenting, 
planning, etc.? 

RQ3 
 

10 What do general 
education teachers 
need, aside from 
time, to collaborate 
successfully with 
special education 
teachers? 

What do special 
education teachers 
need, aside from 
time, to collaborate 
successfully with 
general education 
teachers? 

RQ4 
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11 Does anyone have 
any questions or 
concerns? 

Does anyone have 
any questions or 
concerns? 

Clarification question 

12 Is there anything you 
would like to add or 
clarify about 
collaboration from 
your perception 
and/or experience? 

Is there anything you 
would like to add or 
clarify about 
collaboration from 
your perception 
and/or experience? 

RQ1, RQ3, RQ4 
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Appendix M  

Informed Consent 
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Appendix N  

IRB Approval 
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Appendix O 

Open-Ended Questionnaire Email for Special Education Teachers 
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Appendix P  

Open-Ended Questionnaire Email for General Education Teachers  
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Appendix Q  

Benefits of Collaboration Supporting Resource Infographic 
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Appendix R  

Modes of Communication Supporting Resource Infographic 
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Appendix S  

Collaboration Strategies Supporting Resource Infographic 
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Appendix T  

References for Supporting Resource Infographics  
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Appendix U  

Focus Group Sign-Up Email for Special Education Teachers 
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Appendix V  

Focus Group Sign-up Email for General Education Teachers 
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Appendix W  

Data Coding for General and Special Education Teacher’s Questionnaires and Focus 

Groups 

 

;LMGL�GIVXMJMGEXMSR�HS�]SY�LSPH# ;LEX�KVEHIW�HS�]SY�TVMQEVMP]�XIEGL# ,S[�HS�]SY�JIIP�[LIR�]SY�GSPPEFSVEXI�[MXL�
WTIGMEP�IHYGEXMSR�XIEGLIVW#

;LEX�LEW�LIPTIH�]SY�FI�E�WYGGIWWJYP�
GSPPEFSVEXSV#

,S[�HS�]SY�JIIP�[LIR�E�WTIGMEP�IHYGEXMSR�
XIEGLIV�IRXIVW�]SYV�GPEWWVSSQ#

%W�E�KIRIVEP�IHYGEXMSR�XIEGLIV��[LEX�HS�]SY�
FIPMIZI�WXYHIRXW�[MXL�WTIGMEP�IHYGEXMSR�RIIHW�
LEZI�XLI�QSWX�HMJJMGYPX]�[MXL�[LIR�MR�XLI�KIRIVEP�
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FIPMIZI�[I�[SVO�KVIEX�XSKIXLIV��

7XVSRK�GSQQYRMGEXMSR��WLI�XEYKLX�XLI�GPEWW�
FIJSVI�QI��

:IV]�XLEROJYP�JSV�ERSXLIV�WIX�SJ�LERHW�XS�LIPT�
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GPEWWIW�XS�[SVO�SRI�SR�SRI�[MXL�74)(�XIEGLIVW��
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SXLIV�MRWXVYGXMSR�XLEX�XLI]�RIIH��

;I�GSPPEFSVEXI�FIJSVI��EJXIV��ERH�HYVMRK�GPEWWIW��
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XMQI�XS�HMWGYWW�

8]TMGEPP]��-�HMWGYWW�[LEX�-�GER�HS�[MXL�74)(�
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IZIR�FIXXIV��

2S

)PIQIRXEV]�/�� �
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�VH�KVEHI
��-�HS�RSX�KIX�XS�GSPPEFSVEXI�[MXL�WTIH�
XIEGLIVW�SJXIR��-�HS�KIX�XS�WIRH�WXYHIRXW�XS�XLIQ�
JSV�MQTSVXERX�XIWXW�EWWMKRQIRXW��XS�[LMGL�XLI]�
KVIEXP]�FIRIJMX��

;LIR�-�LEZI�GSPPEFSVEXIH�MR�XLI�TEWX��XLI�
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LIPTIH�QI��9WMRK�XLIQ�EW�E�VIWSYVGI�ERH�VIEPP]�
IQTLEWM^MRK�XLI�ƈGSƉ�MR�ƈGS�XIEGLMRK�Ɖ�;SVOMRK�
EPSRKWMHI�XLIQ�LIPTIH�QI�JIIP�WIGYVI�ERH�EPWS�
EPPS[IH�QI�XS�YWI�XLIQ�EW�ER�SYXWMHI�LIPT�
[MXLMR�XLI�PIWWSR��

-�JIIP�VIPMIZIH��;SVOMRK�[MXL�XLI�WXYHIRXW�MR�XLI�
WTIH�TVSKVEQ�GER�FI�GLEPPIRKMRK�[LIR�[SVOMRK�
[MXL�XLI�IRXMVI�GPEWW�EX�XLI�WEQI�XMQI��;LIR�XLI]�
GSQI�MR��-�ORS[�XLI]�EVI�XLIVI�XS�WYTTSVX�XLI�
WXYHIRXW�MR�E�[E]�-�RSX�EP[E]W�GER��

8LI]�RIIH�EWWMWXERGI�MR�XLI�KIRIVEP�)H�
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XMQI��
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HYVMRK�[MR�XMQI��

-�[SYPH�EPPS[�XLIQ�E�JI[�QSVI�QMRYXIW�XS�WLS[�
YT��-J�XLI]�HMH�RSX��-�[SYPH�GEPP�ERH�XV]�XS�GSQI�YT�
[MXL�E�TPER�XS�[SVO�[MXL�XLI�PIWWSR��-�QMKLX�IZIR�
WII�MJ�-�GER�QEOI�XLI�PIWWSR�[SVO�[MXLSYX�SRI�
ERH�EXXIQTX�XS�QSZI�SR�[MXL�XLI�PIWWSR��
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EW�[IPP�EW�WXE]MRK�JSGYWIH�ERH�KIXXMRK�XLI�LIPT�
XLI]�RIIH�[LIR�XLIVI�MW�RSX�WSQISRI�IPWI�XLIMV�
XS�LIPT�QIIX�XLIMV�RIIHW�

-�LEZI�QYPXMTPI�XIEGLIVW�GSQI�MR�Q]�VSSQ�ERH�
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]IEV��*SV�Q]�WIGSRH�]IEV��-�LEZI�QEHI�MX�E�KSEP�
XS�TVMSVMXM^I�GSPPEFSVEXMSR��

8LMW�]IEV��LETT]�ERH�KVEXIJYP��0EWX�]IEV��-�JIPX�EW�
MJ�MX�[IVI�YRRIGIWWEV]��3RP]�HYI�XS�XLI�
MRGSRWMWXIRG]�ERH�MVVIKYPEVMX]�SJ�XLI�
GSPPEFSVEXMSR�

'SQTPIXMRK�ER]�[SVO�MRHITIRHIRXP]

?)')�XIEGLIVA�ERH�-�GSPPEFSVEXI�MR�XLI�GPEWWVSSQ��
7LI�[SVOW�[MXL�LIV�WQEPP�KVSYT�HEMP]��7LI�
JSPPS[W�XLI�WEQI�TEGI�ERH�GSRGITXW�-�HS��FYX�
WLI�QE]�XIEGL�XLI�GSRGITX�PSRKIV�SV�WMQTPMJ]�XLI�
GSRGITX��7LI�EPWS�MRGPYHIW�E�PSX�SJ�
QERMTYPEXMZIW�

'S�XIEGLMRK
7XEVX�XLIQ�SR�ER�MRHTIRHIRX�ERH�MRHMZMHYEPM^IH�
GSQTYXIV�TVSKVEQ��PMOI�<XVE�1EXL�SV�M6IEH]��ERH�
KIX�MR�GSQQYRMGEXMSR�[MXL�XLI�XIEGLIV�

-�[SYPH�JMRH�E�XMQI�FIJSVI�SV�EJXIV�WGLSSP�XS�XEPO��
3V�LEZI�E�TLSRI�GEPP�XI\X��?�A

-�[SYPH�GEPP�LIV�SV�LEZI�E�QIIXMRK�XS�HMWGYWW�
JYVXLIV� =IW

1EWXIVW�����6ERO���/�� �XL 4VIXX]�KSSH��7SQIXMQIW�XLIVI�EVI�
GSQQYRMGEXMSR�MWWYIW 9RHIVWXERHMRK�ERH�QYXYEP�KSEP� *MRI�� 9RHIVWXERHMRK�XLIMV�I\TIGXEXMSRW�ERH�VSPIW�SJ�

GSPPEFSVEXMSR�WIXXMRK�ERH�+IR�)H�WIXXMRK 1IIXMRK�TVMSV�XS�GPEWW�XS�HMWGYWW�� )QEMPW�XI\X�XS�TPER�[MXL�WTIGMEP�)H�XIEGLIVW��
7IRH�E�XI\X�WIIMRK�MJ�XLI]�EVI�WXMPP�TPERRMRK�SR�
EXXIRHMRK��-J�RSX�XV]�XS�LERHPI�EGGSQQIRHEXMSRW�
HYVMRK�XLI�EGXMZMX]��

*MRH�E�[E]�HYVMRK�Q]�HE]��PYRGL��IEVPMIV�MR�EQ��SV�
EJXIV�WGLSSP
�XS�JMRH�E�XMQI�XS�FIWX�QIIX��

7IRH�ER�IQEMP�EWOMRK�XS�QIIX�MR�TIVWSR�XS�JYVXLIV�
YRHIVWXERH�[LEX�LS[�XS�FIWX�QIIX�XLI�WXYHIRXW�
RIIHW��

=IW

/���)PIQIRXEV]�)H��/����0MXIVEG]�
7TIGMEPMWX� �WX�+VEHI +VIEX��-X�MW�RMGI�XS�[SVO�XSKIXLIV��

-�PMOI�LEZMRK�WSQISRI�XS�FSYRGI�MHIEW�SJJ�SJ�
XLVSYKLSYX�XLI�HE]��-�EPWS�PMOI�PIEVRMRK�EFSYX�RI[�
[E]W�SJ�HSMRK�XLMRKW��

*MRI�� -R�Q]�I\TIVMIRGI��MX�LEW�FIIR�JSGYW�ERH�PEGO�SJ�
IJJSVX��

8LI�7TIH�XIEGLIV�GSQIW�MRXS�Q]�GPEWWVSSQ�XS�
WIVZMGI�WXYHIRXW�� 7QEPP�+VSYTW�

,SRIWXP]��XLMW�LEW�LETTIRIH�FIJSVI�ERH�-�YWYEPP]�
NYWX�TYX�WSQIXLMRK��IEW]��JSV�XLSWI�WXYHIRXW�XS�
HS�EX�XLEX�GIRXIV��

-�[SYPH�EWO�MJ�XLI]�[SYPH�PMOI�XS�XEPO�FIJSVI�SV�
EJXIV�WGLSSP��

-�[SYPH�GSRXEGX�74)(�XIEGLIV�ERH�EWO�XLIQ�XS�
I\TPEMR�� =IW��-�TPER�XS�EXXIRH��

)PIQIRXEV]�)H� � -�JIIP�XLEX�MX�GER�FI�E�FIEYXMJYP�TVSGIWW�[LIR�
HSRI�GSVVIGXP]��

-X�LIPTW�[LIR�FSXL�XIEGLIVW�ORS[�[LEX�MW�KSMRK�
SR�MR�XLI�GPEWWVSSQ�MR�XIVQW�SJ�WXERHEVHW�FIMRK�
GSZIVIH��&SXL�XIEGLIVW�WLSYPH�FI�TPERRMRK�
XSKIXLIV�XS�ORS[�LS[�XS�FIWX�QSHMJ]�
EWWMKRQIRXW�JSV�WXYHIRXW��

-�JIIP�XLEX�[I�EVI�E�XIEQ�ERH�EVI�LIVI�XS�FIRIJMX�
WXYHIRXW��

8LI]�LEZI�XLI�QSWX�HMJJMGYPX]�JSPPS[MRK�EPSRK�ERH�
OIITMRK�YT�[MXL�TIIVW�SJ�WEQI�EKI��

-�PMOI�XS�QIIX�TVMSV�XS�GPEWW�WS�IZIV]SRI�ORS[W�
[LEX�MW�I\TIGXIH��

-�[SYPH�QIWWEKI�XS�WII�[LIVI�XLI]�[IVI�ERH�EWO�
XLIQ�XS�QIIX�[MXL�QI�EWET��

-�[SYPH�QEOI�XMQI�EJXIV�WGLSSP�FIGEYWI�XLI�
GSPPEFSVEXMSR�[SYPH�FI�XS�FIRIJMX�WXYHIRXW�[MXL�
ER�-)4�ERH�XLEX�W�E�PIKEP�FMRHMRK�HSGYQIRX��

-�[SYPH�IQEMP�FEGO�XLEX�-�RIIH�QSVI�HIXEMPW��-�
EP[E]W�[ERX�E�TETIV�XVEMP�XS�JSPPS[�� =IW�-�HS��

-)') /MRHIVKEVXIR

'SPPEFSVEXMRK�[MXL�)')�XIEGLIVW�LIPTW�QI�XS�JIIP�
QSVI�GSRJMHIRX�XLEX�Q]�WXYHIRXW�LEZI�I\XVE�
WYTTSVX�MR�TPEGI�XS�FIXXIV�QIIX�XLIMV�RIIHW�
HYVMRK�GPEWWVSSQ�EGXMZMXMIW�

1]�XVEMRMRK�MR�-)')�JSGYWIH�SR�PSSOMRK�EX�XLI�
[LSPI�GLMPH��LS[�XS�WGEJJSPH�PIEVRMRK�ERH�QEOI�
QSHMJMGEXMSRW�EW�RIIHIH���8LI�I\TIVMIRGI�-�LEZI�
EW�E�WTIIGL�XLIVETMWX�ERH�E�TVIWGLSSP�XIEGLIV�
EPPS[IH�QI�XS�FYMPH�Q]�WOMPPW�MR�HMJJIVIRXMEXMRK�
PIEVRMRK�ERH�QSRMXSVMRK�WXYHIRX�HEXE�

-�EQ�FPIWWIH�XS�[SVO�[MXL�EQE^MRK�WTIGMEP�
IHYGEXMSR�XIEGLIVW�WS�-�JIIP�LETT]�XS�WII�XLIQ�
[EPO�MRXS�SYV�GPEWWVSSQ���1]�WXYHIRXW�LEZI�
HIZIPSTIH�VIPEXMSRWLMTW�[MXL�XLIQ�ERH�EVI�
GSQJSVXEFPI�LEZMRK�XLIQ�MR�SYV�VSSQ�ERH�
EWWMWXMRK�[MXL�GPEWW�EGXMZMXMIW�

-�JIIP�XLEX�Q]�WXYHIRXW�MR�WTIGMEP�IHYGEXMSR�KIX�
JVYWXVEXIH�EX�XLI�TEGI�SYV�EGXMZMXMIW�QSZI�MR�ERH�
WSQIXMQIW�LEZMRK�XS�[EMX�JSV�XLI�I\XVE�
EWWMWXERGI�XLEX�XLI]�QE]�RIIH�EW�[IPP�EW�[MXL�
XLI�EQSYRX�SJ�I\XVE�XMQI�XLI]�QE]�RIIH�XS�
GSQTPIXI�XEWOW�

3YV�)')�XIEGLIVW�GSQI�MRXS�Q]�VSSQ�XS�EWWMWX�
XEVKIX�WXYHIRXW�HYVMRK�GPEWWVSSQ�EGXMZMXMIW���
8LI]�EPWS�EWWMWX�SXLIV�WXYHIRXW�XLEX�QE]�RIIH�
LIPT�EW�[IPP���(YVMRK�GIRXIVW��SYV�)')�XIEGLIV�[MPP�
HS�E�WQEPP�KVSYT�EGXMZMX]�[MXL�LIV�WXYHIRXW��EPSRK�
[MXL�ER]�SXLIVW�XLEX�RIIH�I\XVE�WYTTSVX�

*VIUYIRX�GSQQYRMGEXMSR�ERH�LEZMRK�E�WLEVIH�
JSGYW

-�FIPMIZI�XLEX�]SY�LEZI�XS�FI�JPI\MFPI�ERH�VSPP�[MXL�
[LEXIZIV�GSQIW�YT���8LIVI�QE]�LEZI�FIIR�ER�
MWWYI�[MXL�E�WXYHIRX�MR�ERSXLIV�GPEWW��IXG���XLEX�
QE]�LEZI�LIPH�XLI�SXLIV�XIEGLIV�YT���-�[SYPH�
GSRXMRYI�SR�[MXL�[LEX�[EW�TPERRIH�ERH�QSHMJ]�MX�
EW�RIIHIH�YRXMP�XLI�GSPPEFSVEXMRK�XIEGLIV�EVVMZIH���
-J�XLMW�[EW�E�LEFMXYEP�MWWYI��-�[SYPH�XEPO�[MXL�XLEX�
XIEGLIV�XS�WII�LS[�[I�GER�FIWX�MRWYVI�XLI]�[MPP�
FI�EFPI�XS�EVVMZI�EX�XLI�WGLIHYPIH�XMQI�

*SV�QI��-�[SYPH�JIIP�XLEX�[SYPH�FI�E�TEVX�SJ�
TPERRMRK�JSV�Q]�GPEWW�ERH�ER�ETTVSTVMEXI�YWI�SJ�
Q]�TPERRMRK�XMQI���7SQIXMQIW�MX�MW�HMJJMGYPX�XS�
NYKKPI�EPP�XLI�XLMRKW�XLEX�RIIH�XS�FI�
EGGSQTPMWLIH�HYVMRK�TPERRMRK�FYX�-�[SYPH�XV]�XS�
JMRH�E�[E]�XS�QEOI�MX�[SVO���-J�[I�GER�X�KIX�
XSKIXLIV�MR�TIVWSR��QE]FI�XI\XW�SV�IQEMPW�GSYPH�
FI�YXMPM^IH�XS�TPER�SV�IZIR�E�*EGI8MQI�GEPP�QMKLX�
[SVO�XS�FIXXIV�JEGMPMXEXI�HMWGYWWMSR�EFSYX�XLI�
EGXMZMX]�

-�[SYPH�GSRXEGX�XLIQ�XS�EWO�JSV�GPEVMJMGEXMSR�SR�
[LEX�XS�HS�SV�JSV�WTIGMJMGW�SR�LS[�XS�MQTPIQIRX�
XLI�WXVEXIKMIW��HSGYQIRX�XLI�YWI��KMZI�WXYHIRX�
JIIHFEGO��IXG��

=IW

&EGLIPSVW��1EWXIVW��ERH�6ERO�- /�� -�HS�RSX�QMRH�XS�GSPPEFSVEXI�[MXL�XLIQ GSQQYRMGEXMSR RS�TVIWWYVI JSPPS[MRK�GPEWWVSSQ�TVSGIHYVIW MRJS�WLEVIH�[MXL�QI�F]�7T)H�XIEGLIV�[LIR�
RIGIWWEV] -�OIIT�SR�XIEGLMRK QIIX�EX�ERSXLIV�XMQI�SV�YWI�XLI�40'�EW�SYV�

QIIXMRK�XMQI GSRXEGX�XLI�WTIH�XIEGLIV�ERH�WIIO�GPEVMJMGEXMSR -�[MPP�FI�HSMRK�EJXIV�WGLSSP��FYX�GER�QIIX�MJ�RIIHIH�[MXL�Q]�TLSRI�SR�

&EGLIPSVW�MR�)PIQIRXEV]�)HYGEXMSR� �XL -�IRNS]�GSPPEFSVEXMRK�[MXL�XLIQ��-�[MWL�-�GSYPH�HS�
WS�QSVI�SJXIR�

-�XLMRO�[LEX�LIPTW�QI�MW�LEZMRK�GPIEV�
GSQQYRMGEXMSR�[MXL�XLI�WTIGMEP�IHYGEXMSR�
XIEGLIV�ERH�TEVIRXW��

-XƅW�RSX�ZIV]�SJXIR��FYX�-�PSZI�[LIR�XLI]�GSQI�MRXS�
XLI�GPEWWVSSQ��-�XV]�Q]�FIWX�XS�EGGSQQSHEXI��
FYX�XLI�WTIGMEP�IHYGEXMSR�XIEGLIV�MW�EFPI�XS�KMZI�
XLSWI�WXYHIRX�MRHMZMHYEPM^IH�WYTTSVX�XLEX�-�GERƅX�
EP[E]W�KMZI�

-�FIPMIZI�XLI�KVIEXIWX�HMJJMGYPX]�MW�XLI�TEGMRK��
8LI]��EW�E�QENSVMX]
�WXVYKKPI�XS�OIIT�YT�

9RJSVXYREXIP]��-�HS�RSX�LEZI�ER]�WTIGMEP�
IHYGEXMSR�XIEGLIVW�XLEX�GSPPEFSVEXI�MRWMHI�Q]�
GPEWWVSSQ�XLMW�]IEV�

0EWX�]IEV��XLI�WTIGMEP�IHYGEXMSR�XIEGLIV�[SYPH�
NYQT�MR�XS�XLI�PIWWSR�[MXL�QI��,I�[SYPH�VSXEXI�
EVSYRH�XLI�VSSQ�ERH�EWWMWX�%Q]�WXYHIRXW�XLEX�
RIIHIH�MX��8LI�SRP]�XMQI�-�[SYPH�KMZI�LMQ�
QEXIVMEPW�ELIEH�SJ�XMQI�[EW�E�XIWX�XLEX�-�[ERXIH�
LMW�LIPT�QSHMJ]MRK�

8LMW�LEW�LETTIRIH�XS�QI�FIJSVI�ERH�-�X]TMGEPP]�
GEVV]�SR�[MXL�XLI�PIWWSR��+MZMRK�QSVI�SJ�Q]�
EXXIRXMSR�XS�XLI�WXYHIRXW�[LS�RIIH�QSVI�
WGEJJSPHMRK�ERH�PIXXMRK�Q]�GPEWW�PIEHIVW�EX�IEGL�
XEFPI�EMHI�IEGL�KVSYT��MJ�RIGIWWEV]
�

-J�XLI]�EVI�[ERXMRK�XS�QIIX�[MXL�QI��-�[SYPH�SJJIV�
FIJSVI�WGLSSP�SV�EJXIV�WGLSSP�XMQIW�XS�
EGGSQQSHEXI�

-�[SYPH�WGLIHYPI�E�QIIXMRK�[MXL�XLIQ�XS�EWO�
XLSWI�UYIWXMSRW�SV�GSRWYPX�E�XIEQQEXI��-�RIZIV�
[ERX�XS�EWWYQI�WSQIXLMRK�-�HS�RSX�ORS[�

=IW��-�[MPP�FI�XLIVI�

&EGLIPSVW�)PIQ�)HY��1EWXIVW�
PMXIVEG]�WTIGMEPMWX�6ERO�-�PMXIVEG]� �VH�� -�JIIP�XLEROJYP�JSV�XLI�WYTTSVX�XLI]�SJJIV�XS�

WXYHIRXW�MR�Q]�GPEWWVSSQ�� 6IPEXMSRWLMTW -�EQ�ETTVIGMEXMZI�SJ�XLIMV�IJJSVXW�XS�LIPT�[MXL�
IEGL�WXYHIRX�XLEX�RIIHW�EWWMWXERGI�

-�XIEGL�VIEHMRK�WS�FIMRK�EFSYX�XS�VIEH�XLI�
TEWWEKI��ORS[�[LEX�XLI�UYIWXMSR�MW�EWOMRK�ERH�
LS[�XS�KS�FEGO�MR�XLI�TEWWEKI�ERH�ERW[IV��

'PEWWVSSQ�EWWMWXERGI��HMWGYWWMSRW�TVMSV�XS�
GPEWW��

8IEGLIV�PIH�XIEGLMRK��7QEPP�KVSYT�[SVO�ERH�TYPP�
XS�XLI�FEGO�XEFPI�XS�VIEH�ERH�EGGSQQSHEXI��

8I\X�LIV�ERH�EWO�LIV�MJ�WLI�MW�VYRRMRK�E�PMXXPI�PEXI��
XLI��4VSGIIH�XS�QIIX�XLI�RIIHW�SJ�XLSWI�
WXYHIRXW�JMVWX�XLIR�GSRXMRYI�SR�[MXL�XLI�VIKYPEV�
IHYGEXMSR�WXYHIRXW��MJ�XLMW�[IVI�ER�EWWIWWQIRX
�

7IRH�QI�E�PMWX�SV�ER�IQEMP�EWOMRK�QI�[LEX�XLI�
MWWYI�UYIWXMSR�MW�ERH�EHHVIWW�MX�[MXL�E�GPIEV�
ERW[IV��

1IIX�[MXL�XLI�I\TIVX�ERH�EWO�LIV�[LEX�XLEX�PSSOW�
PMOI�JSV�XLEX�GLMPH�� =IW��,EPI]�&S[PIW�

'SHMRK 'SHMRK 'SHMRK 'SHMRK 'SHMRK 'SHMRK 'SHMRK 'SHMRK 'SHMRK 'SHMRK 'SHMRK

&EGLIPSVW /MRHIVKEVXIR 9WIPIWW�-RXMQMHEXIH 4PER ;IPGSQMRK�6IPMIZIH�7YTTSVXIH�8LEROJYP��
+VEXIJYP�%TTVIGMEXMZI�,ETT]�*MRI

-RWXVYGXMSR�RSX�SR�XLIMV�PIZIP�XSS�HMJJMGYPX�PEGO�SJ�
JSYRHEXMSREP�WOMPPW 'SQTPIQMRXEV]�8IEGLMRK 8ST�1EREKIQIRX�7YTTSVX

%XXIQTX�GSQQYRMGEXMSR�XLIR�TVSGIIH�[MXL�XLI�
PIWWSRW�[LMPI�TVSZMHMRK�
EGGSQQSHEXMSRW�QSHMJMGEXMSRW��

SYXWMHI�SJ�GSRXVEGX�LSYVW��M�I���FIJSVI�EJXIV�
WGLSSP


'SRXEGX�QIIX�[MXL�74)(�XIEGLIV�XS�EWO�JSV�
JYVXLIV�GPEVMJGEXMSR��

1EWXIVW �WX %WWMWXERX /RS[MRK�'SRXIRX�)\TIGXEXMSRW 1M\IH�4SWMXMZI�ERH�2IKEXMZI�*IIPMRKW�6IKEVHMRK�
*IIPMRK�;IPGSQIH -RGVIEWIH�WXMQYPEXMSR 7YTTSVXMZI�8IEGLMRK *VIUYIRX�'SQQYRMGEXMSR 'SRXMRYI�XIEGLMRK� IPIGXVSRMG�QSHI�SJ�GSQQYRMGEXMSR��M�I���TLSRI��

IQEMP��+SSKPI�HSG�

%WO�JSV�GPEVMJMGEXMSR�JVSQ�74)(�XIEGLIV�SV�
GSRWYPX�[MXL�XIEQQEXI��

6ERO�� �RH 2IIHMRK�6IWSYVGIW )\TIVMIRGI 9RGSQJSVXEFPI 9RHIVWXERHMRK�I\TIGXEXMSRW ;LSPI�+VSYT�8IEGLMRK ,EZMRK�E�7LEVIH�*SGYW -QTPIQIRX�E�QSVI�MRHITIRHIRX�EGXMZMX] GSQFMREXMSR�SJ�SYXWMHI�GSRXVEGX�LSYVW�ERH�
IPIGXVSRMG�GSQQYRMGEXMSR

'SRXEGX�QIIX�[MXL�74)(�XIEGLIV�XS�EWO�JSV�
JYVXLIV�GPEVMJGEXMSR��WTIGMJMGEPP]�WXEXMRK�XS�QIIX�MR�
TIVWSR��

�VH )RNS]�,IPTJYP�8LEROJYP�0SZI�+VIEX�7YTTSVXIH�'
SQJSVXEFPI�'SQTEXMFPI 7TIEOMRK�9T�%HZSGEXMRK 7HDP -RGVIEWIH�WXMQYPEXMSR�XSS�HMJJMGYPX�XMQI 'S�8IEGLMRK 1SRMXSVMRK�ERH�(SGYQIRXEXMSR�SJ�'SPPEFSVEXMSR 4EMV�WXYHIRXW�[LIVI�TIIV�XIEGLMRK�GER�FI�

TVSZMHIH

GSQFMREXMSR�SJ�YXMPM^MRK�GSRXVEGX�LSYVW��M�I���
TPERRMRK��40'�QIIXMRKW��IXG�
�ERH�IPIGXVSRMG�
GSQQYRMGEXMSR

�XL 1M\IH�4SWXMZI�ERH�2IKEXMZI�JIIPMRKW 6IPEXMSRWLMTW�'SRRIGXMSRW GLIIHUQW�HDFK�GD\ VIEHMRK�XMQI�MRGPYWMSR 4EVEPPIP�8IEGLMRK 4PERRMRK %WO�JSV�XLI�EWWMWXERX GSRXVEGX�LSYVW��M�I���TPERRMRK��40'�QIIXMRKW��
XVERWMXMSRW��PYRGL��IXG�
�

�XL (S�RSX�QMRH 8IEQ�4PE]IV RS�TVIWWYVI WIPJ�GSRJMHIRGI�JSGYW 7QEPP�+VSYTW�7XEXMSRW %RW[IVIH�EW�QSHI�RSX�WXVEXIK]���"�ERW[IVIH�EW�
WYTTSVXMZI�XIVEGLMRK

'SQQYRMGEXI�XS�EWO�MJ�XLI]�[IVI�WXMPP�
GSQMRK�EWO�JSV�E�QIIXMRK��

GSQFMREXMSR�SJ�GSRXVEGX�LSYVW��M�I���40'�
QIIXMRKW��TPERRMRK��PYRGL��XVERWMXMSRW��IXG�
��ERH�
SYXWMHI�GSRXVEGX�LSYVW

/�� (S�RSX�GSPPEFSVEXI�HYI�XS�RSX�XIEGLMRK�E�GSVI�
WYFNIGX�EVIE�� 2S�WTIGMJMG�TIVWSR PMQMXIH�GSPPEFSVEXMSR�FYX�LETT]�[LIR�XLI]�HS�

GSPPEFSVEXI VHOI�FRQILGHQFH�FRPPXQLFDWLRQ 1R�FROODERUDWLRQ %RW[IVIH�EW�QSHI�RSX�WXVEXIK]���"�ERW[IVIH�EW�
WQEPP�KVSYTW�WXEXMSRW

%XXIQTX�GSQQYRMGEXMSR�XLIR�TVSGIIH�[MXL�
EPXIVREXI�EGXMZ]�[MXLSYX�XLI�)')�XIEGLIV��M�I���
[LSPI�KVSYT�XIEGLMRK�SV�MRHITIRHIRX�EGXMZX]
�

'SQQYRMGEXMSR PMQMXIH�GSPPEFSVEXMSR MRGPYWMSR�JSGYW 1M\�SJ�EPP�QSHIW�SJ�GSPPEFSVEXMSR %RW[IVIH�EW�QSHI�RSX�WXVEXIK]���"�ERW[IVIH�EW�
GSQTPMQREV]�XIEGLMRK -QTPIQIRX�[LSPI�KVSYT�XIEGLMRK

1IRXSV VIEHMRK�GSQTVILIRWMSR %RW[IVIH�EW�WXEXIK]�RSX�QSHI���"�ERW[IVIH�EW�
*VIUYIRX�'SQQYRMGEXMSR�

%RW[IVIH�EW�QSHI�RSX�WXVEXIK]���"�ERW[IVIH�EW�
GS�XIEGLMRK

1YXYEP�+SEP JSPPS[MRK�HMVIGXMSRW 'SPPEFSVEXMSR�[MXLMR�GPEWWVSSQ�FYX�RS�WTIGMJMG�
QSHI�QIRXMSRIH

%RW[IVIH�EW�QSHI�RSX�WXVEXIK]���"�ERW[IVIH�EW�
[LSPI�KVSYT��XIVEGLMRK

*PIMFMPMX]�ERH�GSQQYRMGEXMSR MRHITIRHIRGI�RIIH�JSV�EWWMWXERGI�TEGI 1R�FROODERUDWLRQ

FILEZMSV�PEGO�SJ�JSGYW�IJJSVX )')�8IEGLIV�3FWIVZMRK

XVERWMXMSRW )')�XIEGLIV�EWWMWXMRK�F]�WXYHIRXW�FIMRK�WIRX�XS�
VIWSYVGI�VSSQ��
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3RVWLRQ�:LWKLQ�
WKH�6FKRRO

<HDUV�
7HDFKLQJ

'RHV�D�VSHFLDO�
HGXFDWLRQ�
WHDFKHU��QRW�
WKH�VSHFLDO�
HGXFDWLRQ�
WHDFKHU�
DVVLVWDQW��
FROODERUDWH�
ZLWK�\RX"

,I�D�VSHFLDO�HGXFDWLRQ�WHDFKHU�
FROODERUDWHV�ZLWK�\RX��KRZ�
PXFK�GR�WKH\�FROODERUDWH�
ZLWK�\RX�SHU�ZHHN"

+RZ�GR�\RX�IHHO�WKDW�
FROODERUDWLRQ�EHWZHHQ�
JHQHUDO�DQG�VSHFLDO�
HGXFDWLRQ�WHDFKHUV�DIIHFWV�
RYHUDOO�VWXGHQW�
SHUIRUPDQFH"

+RZ�GR�\RX�IHHO�WKDW�
JHQHUDO�DQG�VSHFLDO�
HGXFDWLRQ�WHDFKHUV�DIIHFW�
RYHUDOO�WHDFKHU�
SHUIRUPDQFH"

'R�\RX�EHOLHYH�JHQHUDO�
HGXFDWLRQ�DQG�VSHFLDO�HGXFDWLRQ�
WHDFKHUV�UHFHLYH�VXIILFLHQW�
WUDLQLQJ�WR�HIIHFWLYHO\�
FROODERUDWH�DFURVV�WKH�WZR�
GLVFLSOLQHV"�:K\�RU�ZK\�QRW"

:RXOG�\RX�EH�
LQWHUHVWHG�LQ�
DWWHQGLQJ�D�
SURIHVVLRQDO�
GHYHORSPHQW�
FRXUVH�
UHJDUGLQJ�
FROODERUDWLRQ�
EHWZHHQ�
JHQHUDO�DQG�
VSHFLDO�
HGXFDWLRQ�
WHDFKHUV"

+RZ�UHJXODUO\�
GR�\RX�EHOLHYH�
JHQHUDO�
HGXFDWLRQ�DQG�
VSHFLDO�
HGXFDWLRQ�
WHDFKHUV�QHHG�
WR�PHHW�
RXWVLGH�WKH�
FODVVURRP�
GXULQJ�
FRPPRQ�
SODQQLQJ�WLPH�
ZLWKLQ�WKH�
LQVWUXFWLRQDO�
GD\�WR�
FROODERUDWH�RQ�
OHVVRQV�
VXFFHVVIXOO\"

:KDW�PRGH�RI�FROODERUDWLRQ�GR�
\RX�EHOLHYH�LV�EHVW��L�H���
FRPSOHPHQWDU\�WHDFKLQJ��
VXSSRUWLYH�WHDFKLQJ��ZKROH�JURXS�
WHDFKLQJ��FR�WHDFKLQJ��SDUDOOHO�
WHDFKLQJ��DQG�RU�VPDOO�
JURXSV�VWDWLRQV�"

:KDW�VWUDWHJ\�IRU�FROODERUDWLRQ�GR�
\RX�EHOLHYH�LV�PRVW�EHQHILFLDO��L�H���
WRS�PDQDJHPHQW�VXSSRUW��IUHTXHQW�
FRPPXQLFDWLRQ��VKDUHG�IRFXV��
PRQLWRULQJ�DQG�GRFXPHQWLQJ��
SODQQLQJ��HWF�"

:KDW�GR�JHQHUDO�HGXFDWLRQ�
WHDFKHUV�QHHG��DVLGH�IURP�
WLPH��WR�FROODERUDWH�
VXFFHVVIXOO\�ZLWK�VSHFLDO�
HGXFDWLRQ�WHDFKHUV"

'RHV�DQ\RQH�KDYH�
DQ\�TXHVWLRQV�RU�
FRQFHUQV"

,V�WKHUH�
DQ\WKLQJ�\RX�
ZRXOG�OLNH�WR�
DGG�RU�FODULI\�
DERXW�
FROODERUDWLRQ�
IURP�\RXU�
SHUFHSWLRQ�
DQG�RU�
H[SHULHQFH"

/LEUDULDQ ���\HDUV

<HV��,�PHDQ��IRU�
>QDPH@��>VHFRQG�
JUDGH�WHDFKHU@

,Q�P\�VHFRQG�JUDGH�PDWK�FODVV��
XPP��DQ�KRXU�D�GD\��VR�VL[�
KRXUV�SHU�ZHHN�

,�IHHO�OLNH�LW�JLYHV�NLGV�H[WUD�
VXSSRUW�XPP�IRU�WKH�RQHV�
WKDW�DUH�NLQG�RI�VWUXJJOLQJ�
DQG�QHHG�PD\EH�QRW�DV�
PDQ\�SUREOHPV�RU�WKH\�MXVW�
QHHG�VRPHERG\�WKHUH�WR�NLQG�
RI�ZDON�WKHP�WKURXJK�LW�VWHS�
E\�VWHS�DQG�NHHS�WKHP�
HQJDJHG�DQG�IRFXVHG�RU�LI�
WKH\�MXVW�QHHG�H[WUD�WLPH�
VSHQW�WR�PDNH�VXUH�WKDW�WKH\�
XQGHUVWDQG�WKH�FRQFHSW�

,�WKLQN�WKDW�LW�KHOSV�WKH�
WHDFKHUV�EHFDXVH�WKH\�FDQ��
ZH�FDQ��ERXQFH�LGHDV�RII�
HDFK�RWKHU�DQG
WKH\�PD\�KDYH�VRPH�
RSLQLRQV�WKDW�PLJKW�KHOS�
VWXGHQWV�WKDW�ZH�GRQ¶W�

,�WKLQN�SUREDEO\�QRW�MXVW�EHFDXVH�,�
IHHO�OLNH�VRPHWLPHV�ZH�GRQ¶W�NQRZ�
H[DFWO\�ZKDW�WKH\¶UH�ZRUNLQJ�ZLWK�
DQG�ZK\�DQG�ZKDW�WKHLU�,(3V�DUH�
DQG�ZH�KDYH�WR�OLNH�GLJ�IRU�WKDW�
LQVWHDG�RI�EHLQJ�\RX�NQRZ�JLYHQ�
WKDW�DW�WKH�EHJLQQLQJ��6R�,�WKLQN�
WKDW¶V�DQ�LVVXH�EHFDXVH�ZH�UHDOO\�
GRQ¶W�NQRZ�WKDW�KDOI�WKH�WLPH�
XQOHVV�,�DVN�IRU�LW��\RX�NQRZ��6R�
WKDW¶V�D�SUREOHP�LQ�LWV�KDQG�,�WKLQN� <HV�

$W�OHDVW�RQFH�D�
ZHHN�

,�WKLQN�DQ\�RI�WKRVH�ZRXOG�EH�JRRG��
8PP��LW�GHSHQGV�RQ�WKH�OHVVRQ�
PD\EH�DQG�LW�DOVR�GHSHQGV�RQ�WKH�
VWXGHQW�QHHGV�DW�WKDW�WLPH�

,�WKLQN�FRPPXQLFDWLRQ�LV�SUREDEO\��LQ�
P\�RSLQLRQ��,�WKLQN�FRPPXQLFDWLRQ�LV�
RQH�RI�WKH�NH\�WKLQJV�LV�NQRZLQJ�NLQG�RI�
RXU�H[SHFWDWLRQV�DQG�PDNLQJ�VXUH�WKDW�
ZH¶UH�DOO�NLQG�RI�KHOG�DFFRXQWDEOH�IRU�
WKDW�

)RU�PH��,�WKLQN�LW¶V�OLNH�
UHVRXUFHV��/LNH�,�WKLQN�NQRZLQJ�
ZKDW�WR�XVH�IRU�HDFK�RI�WKRVH�
VWXGHQWV��/LNH�NQRZLQJ�ZKHUH�
HDFK�FKLOG�LV�DFDGHPLFDOO\�EXW�
WKHQ�NQRZLQJ�KRZ�,�FDQ�KHOS�
WKDW�FKLOG�EHVW��OLNH�UHVRXUFHV�
IRU�WKHP�DV�ZHOO�

>LQGLYLGXDOV�VKDNLQJ�
KHDG�QR@

>LQGLYLGXDOV�
VKDNLQJ�KHDG�
QR@

�WK�JUDGH ���\HDUV
<HV�IRU�ILUVW�
JUDGH�

&RPPHQWHU��,Q�IRXUWK�JUDGH�
PDWK�LW¶V�WKLUW\�PLQXWHV�D�GD\�VR��
XKK�,¶P�VRUU\��LQ�IRXUWK�JUDGH�
UHDGLQJ�LW¶V�WKLUW\�PLQXWHV�D�GD\�
VR�DERXW�WZR�DQG�D�KDOI�KRXUV�D�
ZHHN�

,�WKLQN�LW�DOVR�PDNHV�VXUH�
WKDW�\RX¶UH�PHHWLQJ�HDFK�RI�
WKRVH�VWXGHQW¶V�OLNH�RQ�D�
OHYHO�WKDW�WKH\�QHHG�WR�EH�
ZRUNLQJ�DW�DV�ZHOO�

8PP��VSHDNLQJ�IURP�P\�
H[SHULHQFH��,�IHHO�OLNH�WKLV�
\HDU�LW�KDV�UHDOO\�KHOSHG�PH�
JURZ�DV�DQ�HGXFDWRU�DQG�KDV�
VKRZQ�PH�WUXO\�XPP�WKH�
YDOXH�RI�KDYLQJ�WKDW�
FROODERUDWLRQ�

,�GRQ¶W�UHDOO\�WKLQN�ZH�UHFHLYH�DQ\�
WUDLQLQJ�DW�OHDVW�,�GLGQ¶W�LQ�FROOHJH��
%HIRUH�\RX�NQRZ�HQWHULQJ�WKH�
ZRUNIRUFH�WKHUH�ZDV�QR�WUDLQLQJ��
+RZHYHU��KRSHIXOO\��LI�\RX�KDYH�DQ�
DGPLQLVWUDWLRQ�XPP�ZKR�YDOXHV�
WKRVH�FROODERUDWLRQV�ZH�FDQ�SODQ�
WKRVH�WKLQJV�WR�KDYH�WLPH�WR�PDNH�
WKRVH�HIIRUWV�WR�ZRUN�WRJHWKHU�
XPP�EXW�,�GRQ¶W�IHHO�OLNH�QRQH�RI�
XV�DW�OHDVW�RQ�VSHDNLQJ�RQ�P\�
EHKDOI��,¶YH�QRW�KDG�DQ\�WUDLQLQJ�RQ�
KRZ�WR�FROODERUDWH�RU�RQ�KRZ�WR�
FR�WHDFK�ZLWK�WKH�VSHFLDO�
HGXFDWLRQ�GHSDUWPHQW� <HV��,�ZRXOG�

<HDK��WKDW¶V�
ZKDW�,�ZDV�
JRQQD�VD\��
2QFH�D�ZHHN�
ZRXOG�EH�JUHDW�

,�DJUHH��NLQG�RI�ZKDW�>QDPH@�VDLG��
XPP��WKLV�\HDU�IRU�WKLV�JURXS�RI�
VWXGHQWV�DQG�RXU�FODVVURRP�PRGHO�
DQG�LQ�WKH�PDWK�FODVV�,�IHHO�OLNH�FR�
WHDFKLQJ�KDV�ZRUNHG�UHDOO\�ZHOO�ZLWK�
VPDOO�JURXSV��>&RPPHQWHU�HPDLOHG�
DIWHU�PHHWLQJ�WR�UHWUDFW�FRUUHFW�
UHVSRQVH��7KLV�ZDV�FRPPHQWHU¶V�
UHVSRQVH�LQ�HPDLO��,�VDLG�FR�WHDFKLQJ�
ZLWK�VPDOO�JURXSV�,�PHDQW�SDUDOOHO�
WHDFKLQJ�ZLWK�VPDOO�JURXSV@

,�DJUHH�ZLWK�>QDPH@��,�WKLQN�WKDW�
FRPPXQLFDWLRQ�LV�VXSHU�LPSRUWDQW�EXW�
XPP�,�ZHQW�EDFN�WR�WKH�HPDLO�WR�NLQG�RI�
ORRN�DW�WKH�FKRLFHV�WKDW�\RX�VDLG�DQG�,�
DOVR�IHHO�OLNH�KDYLQJ�D�VKDUHG�IRFXV�
EHFDXVH�LI�WKH�SHUVRQ�WKDW�FRPHV�LQWR�
\RXU�URRP�\RX�NQRZ�KDV�WKH�VDPH�
FRPPRQ�JRDO�DV�\RX�DQG�\RX�ERWK�
KDYH��ZKLFK�LI�\RXU�FRPPXQLFDWLRQ�LV�
JRRG�,�IHHO�OLNH�\RX¶UH�DOVR�JRLQJ�WR�
KDYH�\RX�NQRZ�WKH�VDPH�FRPPRQ�
IRFXV�IRU�WKRVH�VWXGHQWV��8PP��,�WKLQN�
WKDW�WKDW¶V�JRLQJ�WR�EH�WKH�PRVW�
EHQHILFLDO�

,�WKLQN�VKDUHG�LQIRUPDWLRQ�RQ�
GDWD��6R�VSHFLDO�HGXFDWLRQ�
WDNHV�GDWD�RQ�WKHLU�,(3V�DQG�
WKHLU��XPP�WKHLU�JRDOV�EXW�ZH�
GRQ¶W�DOZD\V�KDYH�DFFHVV�WR�
WKDW�GDWD�XPP�DV�ZH�JR�DORQJ�
RWKHU�WKDQ�\RX�NQRZ�WKHLU�,(3�
PHHWLQJV�

.LQGHUJDUWHQ ���\HDUV
<HV�LQ�VHFRQG�
JUDGH�PDWK�

,Q�P\�VHFRQG�JUDGH�PDWK��LW¶V�
ILYH�KRXUV�D�ZHHN�

,�IHHO�OLNH�LQ�WKLUG�JUDGH�RXU�
VWXGHQWV�DUH�XPP�D�OLWWOH�
PRUH�SUHSDUHG�IRU�FODVV�DQG�
RQ�WDVN��3UHSDUHG�RU�
FROODERUDWHG�EHIRUH�PH�

,�DJUHH�ZLWK�>QDPH@��8PP�RI�
FRXUVH��PRVW�RI�XV�KDYH�EHHQ�
KHUH�D�ORQJ�WLPH�DQG�LW¶V�EHHQ�D�
ORQJ�WLPH�VLQFH�ZH¶YH�KDG�
HGXFDWLRQ�FRXUVHV�DQG�VR�UHJXODU�
HG��WHDFKHUV�KDG�RQH�VSHFLDO�HG��
FODVV�EDFN�ZKHQ�,�ZHQW�WR�VFKRRO�
DQG�VR�WKDW�RQH�VSHFLDO�HG��FODVV�
GLG�QRW�SUHSDUH�PH�IRU�KDYLQJ�
WKRVH�VWXGHQWV�LQ�P\�FODVVURRP�
DQG�,�GRQ¶W�UHDOO\�UHPHPEHU�WKH�
FROODERUDWLRQ�EXW�,¶YH�EHHQ�OXFN\�
WKURXJKRXW�WKH�\HDUV�WR�KDYH�JUHDW�
FROODERUDWRUV��8PP�DQG�\RX�MXVW�
NLQG�RI�OHDUQ�WR�ZRUN�WRJHWKHU�
EHFDXVH�\RX�MXVW�WDNH�WKHP�LQ�DV�
SDUW�RI�\RXU�WHDP�DQG�\RX�SODQ�
WRJHWKHU�XPP�DQG�,�WKLQN�WKDW�MXVW�
NLQG�RI�IO\LQJ�E\�WKH�VHDW�RI�\RXU�
SDQWV�KDV�WDXJKW�XV�PRUH�WKDQ�
DQ\�FODVV�WKDW�ZH�KDYH�WDNHQ� <HV�

,�DJUHH�
FRPSOHWHO\�

,�WKLQN�VRPH�RI�LW�DOVR�GHSHQGV�RQ�WKH�
DPRXQW�RI�WLPH�WKDW�\RX�KDYH�SHU�
OHVVRQ�EXW�DOVR�WKH�DJH�RI�WKH�NLGV�DV�
ZHOO��/LNH�,�NQRZ�WKDW�OLNH�FHQWHUV�DQG�
GLIIHUHQW�WKLQJV�ZRXOG�ZRUN��,�PHDQ�
WKH\�ZRUN�,�NQRZ�IRU�DOO�DJHV�EXW��D�ORW�
RI�WLPHV�SULPDU\�FODVVHV�DUH�DEOH�WR�
GR�WKDW�D�OLWWOH�ELW�PRUH�WKDQ�
LQWHUPHGLDWH��:H�KDYH�D�ORW�PRUH�
JURXS��OLNH�ZKROH�JURXS��LQVWUXFWLRQ�

,�WKLQN�LW�UHDOO\�GHSHQGV�RQ�WKH�NLGV��WKH�
JURXS�RI�NLGV�DQG�WKH�LQGLYLGXDO�NLGV�
DOVR��WRR��8PP�GHSHQGLQJ�RQ�ZKDW�
WKHLU�,(3�QHHGV�DUH��<RX�NQRZ��LW�
VRPHWLPHV�PLJKW�EH�PDQDJHPHQW�WKDW�
\RX�QHHG�KHOS�ZLWK�XPP�IRU�D�
SDUWLFXODU�FKLOG�DQG�VRPHWLPHV�LW
V�
DFWXDOO\�WKH�DFDGHPLF�SDUW�RI�LW��,�PHDQ�
LW�MXVW�GHSHQGV�RQ�WKH�NLGV�

,�ZRXOG�DJUHH�NLQG�RI�ZLWK�
WKDW��%HFDXVH�,�GRQ¶W�WKLQN�
WKDW�\RX�NQRZ�ZH�DOO�VLW�LQ�
WKHLU�$5&�PHHWLQJV�DQG�ZH¶
UH�WROG�WKDW�WKLV�LV�WKHLU�JRDO�
EXW�,�GRQ¶W�NQRZ�WKDW�,¶YH�
HYHU�KRQHVWO\�VHHQ�NLQG�RI�
WKH�GDWD�WKDW¶V�SXOOHG�RXW�RI�
WKDW�WR�EH�DEOH�WR�XVH�LW�LQ�P\�
FODVV�

�WK�JUDGH ���\HDUV
<HV�LQ�IRXUWK�
JUDGH�

,Q�P\�VHFRQG�JUDGH�UHDGLQJ��LW¶V�
���KRXUV�D�ZHHN�

,�ZLOO�DOVR�DJUHH�ZLWK�ZKDW�WKH\�
VDLG�DQG�MXVW�WR�NLQG�RI�SLJJ\�EDFN�
RII�RI�LW��,�IHHO�OLNH�VRPHWLPHV�VRPH�
RI�WKH�WHUPLQRORJ\�LVQ¶W�DOZD\V�DV�
IUHTXHQW�ZLWK�VRPH�RI�WKH�JHQ��HG��
WHDFKHUV��,�NQRZ�IURP�PRYLQJ�IURP�
D�GLIIHUHQW�VWDWH��WKHUH¶V�DOO�
GLIIHUHQW�NLQGV�RI�DEEUHYLDWLRQV�IRU�
GLIIHUHQW�WKLQJV�DQG�WKLQJV�FKDQJH�
WKURXJKRXW�WKH�\HDUV�DQG�WKH�
GHFDGHV��6R�FRPLQJ�EDFN�LQWR�
.HQWXFN\�DIWHU�JRLQJ�WR�VFKRRO�LQ�
.HQWXFN\��VRPH�RI�WKH�WHUPLQRORJ\�
KDG�FKDQJHG�DQG�VRPH�RI�WKH�
ZRUGLQJ�KDG�FKDQJHG��$QG�VR�LW�
WRRN�PH�D�OLWWOH�ELW�RI�WLPH�WR�NLQG�
RI�SURFHVV�DQG�XQGHUVWDQG�ZKDW�
VRPH�RI�WKH�,(3�ODQJXDJH�ZDV�
KHUH�EHIRUH�UHDOO\�XQGHUVWDQGLQJ�
WKLQJV�

>RWKHUV�QRGGLQJ�
\HV@

<HDK��,�DJUHH�ZLWK�>QDPH@��)RU�RXU�
JURXS��SDUDOOHO�WHDFKLQJ�LV�UHDOO\�LGHDO�
XPP�EHFDXVH�VPDOO�JURXSV�ZLWK�RXU�
ROGHU�NLGV�GRQ¶W�W\SLFDOO\��XPP�ZH�
GRQ¶W�JHW�DV�PXFK�GRQH�DV�SUREDEO\�
ZH�QHHG�WR�ZLWK�WKH�ROGHU�NLGV�

,�DOVR�WKLQN��RQH�RI�RXU�LVVXHV�
WKDW�ZH¶YH�UDQ�LQWR�EHIRUH�LV��D�
ORW�RI�WLPHV�ZH�JHW�WKDW�
LQIRUPDWLRQ�OLNH�EHIRUH�VFKRRO�
VWDUWV�VR�ZH�GRQ¶W�UHDOO\�NQRZ�
WKRVH�NLGV�\HW�DQG�VR�LW¶V�D�ORW�RI�
LQIRUPDWLRQ�EXW�ZH�GRQ¶W�UHDOO\�
FRQQHFW�WR�LW�DQG�VR�PD\EH�OLNH�
VRPH�IUHTXHQW�OLNH�XS��OLNH�
PHHWLQJV�WRJHWKHU�DQG�VD\�OLNH��
³KH\�ZH¶UH�EHWWHU�OLNH�WKLV�LV�
ZKDW�WKLV�NLG�QHHGV´DQG�µFDXVH�
D�ORW�RI�WLPHV��RQFH�\RX�KDYH�
WKDW�NLG�IRU�D�IHZ�ZHHNV�\RX¶UH�
OLNH��³2K��RND\��,¶YH�IRUJRWWHQ�DOO�
RI��\RX�NQRZ��WKDW�´�6R�PD\EH�
VRPH�UHIUHVKHUV�WRR�WKURXJK�WKH�
\HDU�IRU�DOO�RI�XV�IRU�ZKDW�WKRVH�
NLGV�VSHFLILFDOO\�QHHG��>RWKHUV�
QRGGLQJ�\HV@

�VW�JUDGH ���\HDUV 1R�IRU�OLEUDU\�
,Q�WKLUG�JUDGH�PDWK��LW¶V�XPP�
DERXW�DQ�KRXU�D�GD\�

2K��,�ZDV�MXVW�JRQQD�VD\��,�UHDOO\�
GRQ¶W�IHHO�OLNH�WKH�WUDLQLQJ�LV�DV�ELJ�
RI�DQ�LVVXH�DV�WKH�WLPH�WR�
FROODERUDWH�WRJHWKHU�

%HFDXVH�,�KDYH�OLNH�D�VLJQLILFDQW�
DPRXQW�RI�WLPH�ZLWK�P\��ZLWK�WKH��
VSHFLDO�HG��WHDFKHU�LQ�P\�FODVV�WKLV�
\HDU��ZH¶UH�DEOH�WR�GR�OLNH�VPDOO�WHDP�
WHDFKLQJ��SDUDOOHO�WHDFKLQJ��DQG�VPDOO�
JURXS�WHDFKLQJ�DQG�WKDW�ZRUNV�UHDOO\�
ZHOO��%HFDXVH�VKH¶V�LQ�ZLWK�PH�HYHU\�
FODVV��HYHU\�KRXU�

�VW�JUDGH ��\HDUV
<HV�LQ�WKLUG�
JUDGH�PDWK�

0\�NLQGHUJDUWHQ�FODVVURRP��
SUREDEO\�DERXW�WKUHH�DQG�D�KDOI�
KRXUV�D�ZHHN�

,�DJUHH�������,�WKLQN�WKDW�ZH�QHHG�
WLPH�WR�DFWXDOO\�VLW�GRZQ�ZLWK�WKDW�
SHUVRQ��,�MXVW�IHHO�OLNH�WKHUH¶V�QRW�
HQRXJK�WLPH�DQG�WKH\�MXVW�ZDON�LQ�
DQG�MXVW�NLQG�RI�DVVLVW�XV�ZLWK�ZKDW�
ZH�QHHG�WR�EH�GRLQJ�LQVWHDG�RI�
DFWXDOO\�OLNH�WDNLQJ�FKDUJH��$QG�LW¶V�
SHUVRQDOO\�QRW�WKHLU�IDXOW��LW¶V�MXVW�
\RX�NQRZ�ZH�GRQ¶W�KDYH�WLPH�WR�
WDON�EHIRUH�WKH�OHVVRQ�

�QG�JUDGH ��\HDUV
<HV�IRU�
NLQGHUJDUWHQ�

7KLUG�JUDGH�UHDGLQJ�LV�DERXW��
XPP��DQ�KRXU�DQG�D�KDOI�D�
ZHHN�

,�WKLQN��,¶P�VRUU\�,¶P�JRQQD�MXPS�LQ�
WKHUH�DJDLQ�>QDPH@��EHFDXVH�
XVXDOO\�OLNH�LQ�ILUVW�JUDGH�ZH¶YH�
QHYHU�KDG�WR�H[SHULHQFH�WKLV�
EHIRUH�EXW�WKLV�\HDU�XPP�DIWHU�
&KULVWPDV��\RX�NQRZ��ZH¶UH�
VKDULQJ�XPP�D�63('�WHDFKHU��VR�
>QDPH�RI�(&(�WHDFKHU@�LV�
ZRQGHUIXO�DQG�KH�LV��GRHV�D�
ZRQGHUIXO�MRE��EXW�ZH¶YH�QHYHU�
KDG�WR�VKDUH��:H¶YH�DOZD\V�MXVW�
KDG�RXU�RZQ�SHUVRQ��$QG�VR�LWV�
PDGH�LW��XPP�ZH�NLQG�RI�JHW�WR�
VHH�ZKDW�WKH�XSVWDLUV�SHRSOH�KDYH�
KDG�WR�NLQG�RI�JR�WKURXJK�EHFDXVH�
\RX�GRQ¶W�KDYH�WKH�VDPH�SODQQLQJ�
WLPHV��\RX�GRQ¶W�KDYH�WKH�VDPH�
RSSRUWXQLWLHV�WR�FROODERUDWH�DQG�WR�
NLQG�RI�GLVFXVV�\RXU�GD\��VR�KH�
GRHV�D�JUHDW�MRE�DQG�EH�OLNH��³ZKDW�
DUH�\RX�ZRUNLQJ�RQ´��DQG�ZLOO�VHQG�
D�WH[W�RU�ZKDWHYHU��EXW�DV�IDU�DV�
JHWWLQJ�WR�KDYH�WKH�VDPH�SODQQLQJ�
DQG�WKDW�NLQG�RI�VWXII�GRHV�NLQG�RI�
WDNH�DZD\�XPP�ZKHQ�\RX�GRQ¶W�
KDYH�WKH�63('�WHDFKHU�RQ�\RXU�
DFWXDO�WHDP��2U�LI�\RX¶UH�KDYLQJ�WR�
VKDUH�ZLWK�DQRWKHU�WHDP�

�QG�JUDGH ��\HDUV

<HV�IRU�ILIWK�
JUDGH�UHDGLQJ�
DQG�PDWK�

)LUVW�JUDGH�PDWK��LV�DERXW�DQ�
KRXU�D�GD\�VR�ILYH�KRXUV�D�ZHHN�

.LQGHUJDUWHQ ���\HDUV
<HV�IRU�VHFRQG�
JUDGH�UHDGLQJ�

0\�NLQGHUJDUWHQ¶V�DERXW�WKUHH�
KRXUV�D�ZHHN�

�VW�JUDGH ���\HDUV
<HV�IRU�WKLUG�
JUDGH�UHDGLQJ�

:H��ZH¶UH�DQ�KRXU�DQG�D�KDOI�
SHU�FODVV�SHU�ZHHN�LQ�WKLUG�
JUDGH�

�WK�JUDGH ��\HDUV

1R�IRU�WKLUG�
JUDGH�VFLHQFH�
DQG�VRFLDO�
VWXGLHV� 6R�WKDW¶G�EH�DERXW�WKUHH�KRXUV�

�WK�JUDGH ���\HDUV
<HDK��IRU�PDWK�DQG�WKUHH�KRXUV�
IRU�UHDGLQJ�

�QG�JUDGH ��\HDUV

,Q�ILUVW�JUDGH�UHDGLQJ��LW¶V�DERXW�
���PLQXWHV�D�GD\��VR�WZR�DQG�D�
KDOI�D�ZHHN�

�UG�JUDGH��UHDGLQJ�
DQG�ODQJXDJH�DUWV� ��\HDUV

,Q�ILIWK�JUDGH�XKK�VKH�GLYLGHV�XS�
EHWZHHQ�WZR�EORFNV�VR�VKH¶OO�
VWD\�IRU�WKLUW\�PLQXWHV�LQ�PDWK�LQ�
RQH�EORFN�DQG�WKHQ�VKH¶OO�JR�WR�
UHDGLQJ�IRU�WKLUW\�PLQXWHV�DQG�
WKHQ�VKH�IOLS�IORSV�IRU�WKH�QH[W�VR�
LW¶V�D�OLWWOH�FRQIXVLQJ�XPP�DERXW�
KDOI�RI�D�EORFN�DQG�WKHQ�WKH�QH[W�
EORFN�KDOI�DQG�WKHQ�VKH�GRHV�
WKDW�HYHU\GD\�VR�KRSHIXOO\�DERXW�
DQ�KRXU�HDFK�GD\�

�UG�JUDGH��PDWK� ��\HDUV
�UG�JUDGH��UHDGLQJ� ���\HDUV
�UG�JUDGH��VFLHQFH�
DQG�VRFLDO�VWXGLHV� ��\HDUV
�WK�JUDGH ��\HDUV
�WK�JUDGH ���\HDUV
&RGLQJ &RGLQJ &RGLQJ &RGLQJ &RGLQJ &RGLQJ &RGLQJ &RGLQJ &RGLQJ &RLGQJ &RGLQJ &RGLQJ &RGLQJ &RGLQJ

3ULPDU\��.��� ��\HDU�RU�OHVV <HV ����KRXUV�SHU�ZHHN $OORZV�IRU�H[WUD�VXSSRUW
$OORZV�IRU�LQFUHDVHG�
FRPPXQFLDWLRQ <HV <HV :HHNO\ 'SQTPIQMRXEV]�8IEGLMRK 8ST�1EREKIQIRX�7YTTSVX 8MQI <HV <HV

����KRXUV�SHU�ZHHN
$OORZV�IRU�VWXGHQW
V�WR�EH�
PHW�RQ�WKHLU�OHYHO $OORZV�IRU�JURZWK 1R 1R 7YTTSVXMZI�8IEGLMRK *VIUYIRX�'SQQYRMGEXMSR 8VEMRMRK� 1R 1R

,QWHUPHGLDWH������ ����\HDUV 1R ����KRXUV�SHU�ZHHN

$OORZV�IRU�LQUHDVHG�
SUHSDUHGQHVV�DQG�RQ�WDVN�
EHKDYLRU /DFN�RI�WUDLQLQJ ;LSPI�+VSYT�8IEGLMRK ,EZMRK�E�7LEVIH�*SGYW 6IWSYVGIW

6SHFLDOV �����\HDUV �����KRXUV�SHU�ZHHN

$PRXQW�RI�PDWHULDO�WR�OHDUQ�
UHTXLUHV�WHDFKHUV�WR�DOVR�FRQWLQXH�
WR�OHDUQ�RQ�WKHLU�RZQ�� 'S�8IEGLMRK

1SRMXSVMRK�ERH�(SGYQIRXEXMSR�SJ�
'SPPEFSVEXMSR

7LEVIH�MRJSVQEXMSR�SR�HEXE�ERH�
WXYHIRX�RIIHW�GSQQYRMGEXMSR

������\HDUV /DFN�RI�WLPH 4EVEPPIP�8IEGLMRK 4PERRMRK
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3RVWLRQ�:LWKLQ�WKH�
6FKRRO

<HDUV�
7HDFKLQJ

'R�\RX�
FROODERUDWH�
ZLWK�D�JHQHUDO�
HGXFDWLRQ�
WHDFKHU"�

,I�\RX�GR�
FROODERUDWH�
ZLWK�D�JHQHUDO�
HGXFDWLRQ�
WHDFKHU��KRZ�
PXFK�SHU�
ZHHN�GR�\RX�
FROODERUDWH�
ZLWK�D�JHQHUDO�
HGXFDWLRQ�
WHDFKHU"

+RZ�GR�\RX�IHHO�WKDW�
FROODERUDWLRQ�EHWZHHQ�
JHQHUDO�DQG�VSHFLDO�
HGXFDWLRQ�WHDFKHUV�DIIHFWV�
RYHUDOO�VWXGHQW�
SHUIRUPDQFH"

+RZ�GR�\RX�
IHHO�WKDW�
JHQHUDO�DQG�
VSHFLDO�
HGXFDWLRQ�
WHDFKHUV�DIIHFW�
RYHUDOO�WHDFKHU�
SHUIRUPDQFH"

'R�\RX�EHOLHYH�JHQHUDO�
HGXFDWLRQ�DQG�VSHFLDO�
HGXFDWLRQ�WHDFKHUV�
UHFHLYH�VXIILFLHQW�WUDLQLQJ�
WR�HIIHFWLYHO\�FROODERUDWH�
DFURVV�WKH�WZR�
GLVFLSOLQHV"�:K\�RU�ZK\�
QRW"

:RXOG�\RX�EH�
LQWHUHVWHG�LQ�
DWWHQGLQJ�D�
SURIHVVLRQDO�
GHYHORSPHQW�
FRXUVH�
UHJDUGLQJ�
FROODERUDWLRQ�
EHWZHHQ�
JHQHUDO�DQG�
VSHFLDO�
HGXFDWLRQ�
WHDFKHUV"

+RZ�UHJXODUO\�GR�
\RX�EHOLHYH�JHQHUDO�
HGXFDWLRQ�DQG�
VSHFLDO�HGXFDWLRQ�
WHDFKHUV�QHHG�WR�
PHHW�RXWVLGH�WKH�
FODVVURRP�GXULQJ�
FRPPRQ�SODQQLQJ�
WLPH�ZLWKLQ�WKH�
LQVWUXFWLRQDO�GD\�WR�
FROODERUDWH�RQ�
OHVVRQV�
VXFFHVVIXOO\"

:KDW�PRGH�RI�
FROODERUDWLRQ�GR�\RX�
EHOLHYH�LV�EHVW��L�H���
FRPSOHPHQWDU\�WHDFKLQJ��
VXSSRUWLYH�WHDFKLQJ��ZKROH�
JURXS�WHDFKLQJ��FR�
WHDFKLQJ��SDUDOOHO�WHDFKLQJ��
DQG�RU�VPDOO�
JURXSV�VWDWLRQV�"

:KDW�VWUDWHJ\�IRU�
FROODERUDWLRQ�GR�\RX�EHOLHYH�
LV�PRVW�EHQHILFLDO��L�H���WRS�
PDQDJHPHQW�VXSSRUW��IUHTXHQW�
FRPPXQLFDWLRQ��VKDUHG�IRFXV��
PRQLWRULQJ�DQG�GRFXPHQWLQJ��
SODQQLQJ��HWF�"

:KDW�GR�VSHFLDO�HGXFDWLRQ�WHDFKHUV�QHHG��
DVLGH�IURP�WLPH��WR�FROODERUDWH�
VXFFHVVIXOO\�ZLWK�VSHFLDO�HGXFDWLRQ�
WHDFKHUV"

'RHV�DQ\RQH�KDYH�DQ\�
TXHVWLRQV�RU�FRQFHUQV"

,V�WKHUH�DQ\WKLQJ�\RX�ZRXOG�OLNH�
WR�DGG�RU�FODULI\�DERXW�
FROODERUDWLRQ�IURP�\RXU�
SHUFHSWLRQ�DQG�RU�H[SHULHQFH"

6/3 DOPRVW����\HDUV <HV
���KRXUV�RU�
KRXUV�SHU�ZHHN� ,�WKLQN�LW�LPSURYHV�

92,'��3,�GLG�
QRW�DVN�

$EVROXWHO\�QRW��$EVROXWHO\�
QRW� <HV

$W�OHDVW�ZHHNO\��LI�QRW�
PRUH� 'HSHQGV�RQ�WKH�VWXGHQWV���

,�WKLQN�FRPPXQLFDWLRQ��(VSHFLDOO\�
ZKHQ�ZH�KDYH�XKK��D�ORW�RI�WLPHV�
ZKHUH�ZH�KDYH�WR�VWHS�RXW�IRU�
GLIIHUHQW�UHDVRQV��8PP�DOVR�MXVW�
FRPPXQLFDWLQJ�\RX�NQRZ�DERXW�
DVVHVVPHQWV��DFFRPPRGDWLRQV��
DQG�ZKDW¶V�EHVW�IRU�WKDW�NLG��8KK��
VR�,�WKLQN�FRPPXQLFDWLRQ�LV�
SUREDEO\�WKH�PRVW�LPSRUWDQW�IRU�
PH��DQ\ZD\V�

$VLGH�IURP�WLPH��,¶P�QRW�VXUH��%HFDXVH�WLPH�LV�
ZKDW�ZH�QHHG�WR�\RX�NQRZ�PDNH�LW�ZKDW�LW�
QHHGV�WR�EH�
6R�,�GRQ¶W�NQRZ�

0HPEHUV�RI�WKH�PHHWLQJ�VKRRN�
WKHLU�KHDGV�QR�

2K�,¶P�6RUU\��,�ZDV�MXVW�JRLQJ�WR�DVN�
LI�VRPH�VFKRROV�LQ�\RXU�FOHDUDQFH�
FRPH�LQ�DQG�WHOO��³KH\�WKLV�LV
KRZ�ZH�ZDQW�\RX�WR�FROODERUDWH�´�2U�
LV�LW�DOZD\V�MXVW�NLQG�RI�RSHQ�XS�WR�WKH�
LQGLYLGXDO�WHDFKHU¶V�

.LQGHUJDUWHQ�(&(�
WHDFKHU ��\HDUV <HV 6DPH�

,�WKLQN�DOORZLQJ�FKLOGUHQ�LQ�WKH�
06'�VHWWLQJ�RU�ZLWK�DQ�,(3�LQ�
JHQHUDO�XPP�WKH�RSSRUWXQLW\�
ZLWK�LQFOXVLRQ�DQG�ZRUNLQJ�
ZLWK�RWKHU�VWXGHQWV�XPP�WKDW�
DUH�VDPH�DJH�SHHUV�LV�
EHQHILFLDO�WR�WKHP�KRZHYHU�
VRPHWLPHV�XPP�JHQHUDO�
HGXFDWLRQ�WHDFKHUV�PD\�ODFN�
WKH�NQRZOHGJH�RU�XPP�WKH�
XQGHUVWDQGLQJ�RI�ZKDW�WR�GR�
DERXW�FHUWDLQ�EHKDYLRUV�WKDW�
WKH\�PD\�VHH�DQG�KRZ�WR�
DFFRPPRGDWH�WKRVH�FKLOGUHQ� 1R <HV

,�DJUHH�EHFDXVH�ULJKW�
QRZ�ZH�GRQ¶W�PHHW�
DQ\�

,¶YH�EHHQ�SDUDOOHO�WHDFKLQJ�
ZLWK�RQH�RI�P\�JHQ��(G�
WHDFKHUV�DQG�LW¶V�JRLQJ�
EHDXWLIXOO\�ZHOO� &RPPXQLFDWLRQ�LV�IRU�PH�DOVR�

,�PHDQ�WKHUH¶V�QRW�HQRXJK�WLPH�LQ�DQ\WKLQJ�VR�
,�GRQ¶W�NQRZ��\HDK��,�GRQ¶W�NQRZ�

:HOO�,�WKLQN�WKH�JURXS�RI�VWXGHQW¶V�
WKDW�,�ZRUN�ZLWK�LV�GHILQLWHO\�KDV�WR�EH�
VRPHZKDW�D�OLWWOH�ELW�GLIIHUHQW�ZKHQ�LW�
FRPHV�WR�WKH�ZD\�WKDW�FROODERUDWLQJ�
ORRNV�MXVW�EHFDXVH�WKH�PDMRULW\�RI�P\�
VWXGHQWV�DUH�LQ�D�VHOI�FRQWDLQHG�
FODVVURRP�DQG�WKH\�GRQ¶W�JHW�WR�JR�
RXW�LQWR�WKH�FODVVURRPV�LQ�JHQ��HG��DV�
RIWHQ�DV�PD\EH�D�FKLOG�WKDW�KDV�DQ�
,(3�LV�LQ�JHQ��HG��ZLWK�VSHFLDO�HG��
DFFRPPRGDWLRQV��%XW�DV�IDU�DV�ZKHQ�
LW�FRPHV�WR�DFWXDOO\�SODQQLQJ�ZLWK�
WKRVH�WHDFKHUV��WKHUH¶V�VRPHWKLQJ�WR�
EH�VDLG�DERXW�KRZ�WKDW�WKHUH�LV�VR�
PDQ\�GHYLDWLRQV�ZKHQ�LW�FRPHV�WR�
OLNH�ZKDW�D�FKLOG�WKDW�LV�XVHG�WR�EH�LQ�
JHQ��HG��EXW�LV�VD\�UHFHLYLQJ�
DFFRPPRGDWLRQV�RU�PRGLILFDWLRQV�RQ�
FHUWDLQ�DVSHFWV�RI�WKHLU�HGXFDWLRQ�
YHUVXV�WKH�PDMRULW\�RI�WKH�WLPH�WKH\¶UH�
DW�VFKRRO�

�QG�JUDGH�(&(�WHDFKHU ����\HDUV
>RWKHUV�QRGGLQJ�
\HV@ ��WR���KRXUV�

,�WKLQN�LW�LPSURYHV�VWXGHQW�
SHUIRUPDQFH�EHFDXVH�NLGV�
DUH�JHWWLQJ�VXSSRUW��WKH\¶UH�
JHWWLQJ�WKH�KHOS�WKH\�QHHG��
WKH�
DFFRPPRGDWLRQV�PRGLILFDWLRQ
V�LQ�WKH�FODVVURRP�VHWWLQJ��
8PP�,�WKLQN�WKH�NLGV�W\SLFDOO\�
DUH��XPP�SUREDEO\�KDYH�D�
OLWWOH�ELW�FORVHU�UHODWLRQVKLS�
ZLWK�WKH�VSHFLDO�HG��WHDFKHU�
WKDQ�WKH\�SUREDEO\�GR�WKH�
JHQHUDO�HGXFDWLRQ�WHDFKHU�
EHFDXVH�ZH�IRFXV�RQ�D�
VPDOOHU�QXPEHU�RI�NLGV�WKDQ�
WKH\�GR�VR�ZH�NLQG�RI�NQRZ�
WKHLU�VWRU\��VR�ZHUH�EHWWHU�
DEOH�WR�VXSSRUW�WU\LQJ�WR�JLYH�
NLGV�PRUH�FRQILGHQFH�LQ�WKH�
FODVVURRP� 1R <HV

,�WKLQN�LW�YDULHV�ZLWK�
\RXU�SRVLWLRQ��,�WKLQN�LW�
YDULHV�LQ�ZKDW�\RX¶UH�
ZRUNLQJ�LQ�\RXU�
SRVLWLRQ�

,�WKLQN�LW�MXVW�GHSHQGV�RQ�WKH�
WHDFKHU��7KH�WHDFKHU
V�VW\OH� 6DPH�

8JK��,�WKLQN�VRPHWKLQJ��,�FDQ¶W�UHPHPEHU�LI�LW�
ZDV�>(&(�WHDFKHU¶V�QDPH@�RU�LW�FRXOG�KDYH�
EHHQ�>(&(�WHDFKHU¶V�QDPH@��\RX�NQRZ��WR�
VWDUW�WKH�\HDU��ZKHQ�,�ZDV�MXVW�D�UHJXODU�
HGXFDWLRQ�WHDFKHU�WKH\�DOZD\V�JDYH�XV�NLQG�RI�
OLNH�D�TXLFN�ORRN�LQWR�WKDW�VWXGHQW��\RX�NQRZ��
8PP��DQG�WKDW�ZDV�YHU\�KHOSIXO��8PP��NLQG�RI�
OLNH�D�FKHDW�VKHHW�RQ�WKDW�VWXGHQW��8PP��QRZ�
RI�FRXUVH�WKRVH�JHW�SXW�DVLGH�LQ�ELQGHUV�DQG�
\RX�IRUJHW�
DQG�\RX�JHW�EXV\�DQG�ZKDW�QRW��EXW��XPP�,�
WKLQN�WKHUH¶V�WKLQJV�OLNH�WKDW��WKDW�ZH�FDQ�EH�
UHPLQGHG�RI��7KDW�ZH�FDQ�GR�D�EHWWHU�MRE�
UHPLQGLQJ�HDFK�RWKHU�RI��³KH\��WKLV�LV�ZKDW��
WKLV�LV�ZKDW�WKDW�NLG¶V�,(3�VD\V�´�DUH�ZH�
IROORZLQJ�WKHLU�,(3��8PP��EHFDXVH�,�WKLQN�D�ORW�
RI�WLPHV�ZKHQ�,�ZDV�LQ�WKH�UHJXODU�HGXFDWLRQ�
VHWWLQJ��,�NQRZ�D�ORW�RI�WLPHV��,�GLGQ¶W�UHDOO\�
NQRZ�ZKDW�ZDV�RQ�WKDW�NLG¶V�,(3�HYHQ�WKRXJK�
,�PLJKW�KDYH�VDW�LQ�WKH�PHHWLQJ�DQG�VLJQHG�RII�
RQ�LW��8PP��VR�,�WKLQN�WKDW�NLQG�RI�JRHV�EDFN�WR�
FRPPXQLFDWLRQ��-XVW�WKDW�ZH¶UH�FOHDU�WKDW�WKH�
NLG�KDV�DQ�,QGLYLGXDO�(GXFDWLRQ�3ODQ�DQG�WKDW�
ZH¶UH�IROORZLQJ�LW��\RX�NQRZ��8PP��DQG�VR�,�
JXHVV�DVLGH�RI�WLPH��RQ�KRZ�WR�EHVW�
FROODERUDWH��\RX�NQRZ�,¶G�VD\��³$UH�ZH�GRLQJ�
DOO�WKDW�ZH�DUH�OHJDOO\�VD\LQJ�ZH¶UH�
GRLQJ�SURYLGLQJ�IRU�WKLV�NLG"�7KDW�ZH¶YH�VDLG��
³KH\��D�JURXS�RI�DGXOWV�KDV�FRPH�WRJHWKHU�DQG�
VDLG��µWKLV�LV�ZKDW�WKLV�NLG�QHHGV�WR�OHDUQ�
EHVW¶�´�6R�DUH�ZH�IROORZLQJ�WKDW�,(3"�%XW��LV�
WKDW�NLQG�RI�ZKDW�\RX¶UH�ORRNLQJ�IRU��0UV��
%XVK"´

�VW���UG���WK��DQG��WK�
(&(�WHDFKHU

DOPRVW�����
\HDUV

��WR���
GHSHQGLQJ�RQ�
WKH�QHHGV�RI�P\�
FKLOGUHQ� 7KDW�ZRXOG�EH�D�QR� <HV

<RXU�LQWHUPHGLDWH�
JUDGHV�DUH�UHDOO\�KDUG��
WKLUG��IRXUWK��DQG�ILIWK��
8JK�EHFDXVH�WKHUH¶V�
RQO\��WKH\
UH
VKDULQJ�VSHFLDO�HG�
WHDFKHUV��3ODQQLQJV�
GR�QRW�PDWFK�XS� <HDK��LW�GRHV�

<HDK��,¶P�JRLQJ�WR�DJUHH�ZLWK�
WKDW�WRR��-XVW�WDONLQJ�DERXW�KRZ�
WKH�FKLOG¶V�GRLQJ�DQG�ZKDW¶V�
JRLQJ�RQ��%HWWHU�WKDQ�SODQQLQJ�
OHVVRQV��,�PHDQ�GRQ¶W�SODQ�
OHVVRQV�ZLWK�WKHP��,¶P�SUREDEO\�
QRW�JRLQJ�WR�

7KDW¶V�ZKDW�,�GR�DV�IDU�DV�P\�FODVVURRP�JRHV�
DV�ZHOO��:KHQ�,�DQG�P\�DVVLVWDQWV�DUH�ZRUNLQJ�
ZLWK�PXOWLSOH�VWXGHQWV�ZLWK�PXOWLSOH�QHHGV�LV�
ILOO�RXW�D�VKHHW��ZHOO�RQFH�ZH�UHFHLYH�WKRVH�
VWXGHQWV��DQG�LI�WKRVH�LI�WKHLU�,(3�FKDQJHV�DW�
DQ\�SRLQW�LQ�WLPH�RU�HYHQ�LI�ZH�QHHG�WR�UHDOO\�
DGGUHVV�PRUH�WKDQ�ZH�WKRXJKW�ZDV��ZH�KDYH�
D�IROGHU�IRU�HDFK�VWXGHQW�WKDW�FDQ�MXVW�EH�
SLFNHG�XS�OLNH�D�ILOH�IROGHU�WR�NLQG�RI�ZKHUH�FDQ�
YLHZ�DQ\�W\SH�WKLQJV�WKDW�ZH�GHILQLWHO\�ZDQW�WR�
PDNH�VXUH�ZH�WKDW�ZH¶UH�VWLOO�IRFXVLQJ�RQ�
ZKHQ�LW�FRPHV�WR�WKDW�FKLOG¶V�,(3�RU�DQ\�RWKHU�
DFWXDO�JRDOV�WKDW�WKH\�KDYH�
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;LMGL�GIVXMJMGEXMSR�HS�]SY�LSPH# ;LEX�KVEHIW�HS�]SY�TVMQEVMP]�TVSZMHI�WIVZMGIW�JSV# ,S[�HS�]SY�JIIP�[LIR�]SY�GSPPEFSVEXI�[MXL�
KIRIVEP�IHYGEXMSR�XIEGLIVW#

;LEX�LEW�LIPTIH�]SY�FI�E�WYGGIWWJYP�
GSPPEFSVEXSV#

,S[�HS�]SY�FIPMIZI�KIRIVEP�IHYGEXMSR�XIEGLIVW�
JIIP�[LIR�]SY�IRXIV�XLI�GPEWWVSSQ#

%W�E�WTIGMEP�IHYGEXMSR�XIEGLIV��[LEX�HS�]SY�
FIPMIZI�WXYHIRXW�[MXL�WTIGMEP�IHYGEXMSR�RIIHW�
LEZI�XLI�QSWX�HMJJMGYPX]�[MXL�[LIR�MR�XLI�KIRIVEP�
IHYGEXMSR�GPEWWVSSQ#

;LEX�MW�XLI�QSHI�SJ�]SYV�GSPPEFSVEXMSR�
�M�I���KSMRK�MRXS�XLI�GPEWWVSSQ�XS�EWWMWX��QIIXMRK�
TVMSV�XS�GPEWW�XS�HMWGYWW�XLI�PIWWSR�EGXMZMX]�XS�
HMWGYWW�LS[�EWTIGXW�GER�FI�
QSHMJMIH�EGGSQQSHEXMSRW�GER�FI�KMZIR��PIEHMRK�
ER�EGEHIQMG�GIRXIV��IXG�
�#

;LEX�WXVEXIK]�SJ�GSPPEFSVEXMSR�HS�]SY�X]TMGEPP]�
MQTPIQIRX#

,]TSXLIXMGEP�7GIREVMS��=SY�LEZI�ER�-)4�QIIXMRK�
XLEX�LEW�PEWXIH�PSRKIV�XLER�I\TIGXIH��IRHMRK�EX���
��41��=SY�EVI�WGLIHYPIH�XS�GSPPEFSVEXI�[MXL�
XIEGLIV�����41���;LEX�EGXMSR�WXITW�[SYPH�]SY�
XEOI�XS�VIWSPZI�XLI�JSPPS[MRK�WGIREVMSW#

,]TSXLIXMGEP�7GIREVMS��=SY�[SYPH�PMOI�XS�
WGLIHYPI�E�XMQI�XS�GSPPEFSVEXI�[MXL�IEGL�KIRIVEP�
IHYGEXMSR�XIEGLIV�]SY�[SVO�[MXL�FYX�QYPXMTPI�
XIEGLIVW�LEZI�GLSWIR�XLI�WEQI�XMQI�XS�
GSPPEFSVEXI���;LEX�EGXMSR�WXITW�[SYPH�]SY�XEOI�XS�
VIWSPZI�XLI�JSPPS[MRK�WGIREVMSW#

,]TSXLIXMGEP�7GIREVMS��%�KIRIVEP�IHYGEXMSR�
XIEGLIV�LEW�GSRXEGXIH�]SY�VIKEVHMRK�LS[�XS�FIWX�
EWWMWX�E�WXYHIRX�[MXL�WTIGMEP�IHYGEXMSR�RIIHW��
;LEX�EGXMSR�WXITW�[SYPH�]SY�XEOI�XS�VIWSPZI�XLI�
JSPPS[MRK�WGIREVMSW#

8LERO�]SY�JSV�]SYV�[MPPMRKRIWW�XS�TEVXMGMTEXI�MR�
XLMW�UYIWXMSRREMVI��%�GST]�SJ�]SYV�VIWTSRWIW�[MPP�
FI�IQEMPIH�XS�]SY��8LIVI�MW�E�JSGYW�KVSYT�JSV�
WTIGMEP�IHYGEXMSR�XIEGLIVW�XS�HIPZI�MRXS�HIITIV�
VIWIEVGL�SR�1EVGL���������EX�����41�ZME�+SSKPI�
1IIX��4PIEWI�MRHMGEXI�MJ�]SY�MRXIRH�SR�
TEVXMGMTEXMRK��

704 /�� WIPHSQ�LETTIRW��WSQIXMQIW�YWIPIWW��
WSQIXMQIW�EW�MJ�XLI]�EVI�MRXMQMHEXIH�F]�QI PIEVRMRK�XS�WTIEO�YT YRGSQJSVXEFPI�WSQIXMQIW��RSX�FSXLIVIH�F]�MX�EX�

XMQIW��HITIRHW�SR�[LS�ERH�LS[�SJXIR MRWXVYGXMSR�SR�E�PIZIP�XLI]�GER�YRHIVWXERH E�PMXXPI�SJ�EPP��MX�MW�WTIGMJMG�XS�XLI�GLMPH�W�RIIH HMWGYWWMSR�[MXL�XIEGLIV�EW�XS�LS[�XLI]�EVI�HSMRK�
ERH�SJJIVMRK�MRTYX

-�[SYPH�JMRMWL�[MXL�XLI�QIIXMRK�ERH�MJ�XMQI�
EPPS[IH��KS�XS�XLI�GPEWWVSSQ

LEZI�XLIQ�TVSZMHI�QYPXMTPI�XMQIW�ERH�KS�[MXL�XLI�
LMKLIWX�RIIH�JSV�E�WTIGMJMG�XMQI��HMWGYWW�[MXL�
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Appendix X  

Dissertation Data Table for Special Education Teachers 

SPED Data for Analysis 

Question Questionnaire Response Focus Group Response 

How do you feel when you 

collaborate with general 

education teachers? 

Useless/intimidated (1) 

Like an Assistant (2) 

As a resource (1) 

Helpful/enjoy (2) 

 

What has helped you be a 

successful collaborator? 

Plan (1) 

Knowing 

content/expectations (1) 

Experience (1) 

Speaking up/advocating (1) 

Relationships/connections 

(1) 

Team Player (1) 

No specific person (1) 

 

How do you believe general 

education teachers feel when 

you enter the classroom? 

Uncomfortable (1) 

Welcoming/relieved/ 

supported (2) 

Mixed positive and 

negative feelings regarding 

feeling welcomed (3) 
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As a special education 

teacher, what do you believe 

students with special 

education needs have the 

most difficulty with when in 

the general education 

classroom? 

Instruction not on their 

level/too difficult (2) 

Increased stimulation (1) 

Understanding 

expectations (1) 

 

Reading/time/inclusion (1) 

Self-confidence (1) 

 

What is the mode of your 

collaboration 

(i.e., going into the classroom 

to assist, meeting prior to 

class to discuss the 

lesson/activity to discuss how 

aspects can be 

modified/accommodations 

can be given, leading an 

academic center, etc.).? 

Complementary teaching 

(4) 

Supportive teaching (2) 

Parallel teaching (1) 

Small groups/stations - 

primary (1) 

Mix of all modes of 

collaboration (1) 

Answered as strategy - 

planning (1) 

 

What mode of 

collaboration do you 

believe is best (i.e., 

complementary teaching, 

supportive teaching, 

 Depends on the students 

(2) 

Parallel teaching (1) 

Depends on the teacher 

and their style (3) 
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whole group teaching, 

co-teaching, parallel 

teaching, and/or small 

groups/stations)? 

What strategy of collaboration 

do you typically implement? 

Communication (2) 

Answered as mode - small 

groups/stations (3) 

Answered as mode - 

supportive teaching (2) 

 

What strategy for 

collaboration do you believe is 

most beneficial (i.e., top 

management support, 

frequent communication, 

shared focus, monitoring and 

documenting, planning, etc.? 

 Communication (4) 

Hypothetical Scenario: You 

have an IEP meeting that has 

lasted longer than expected, 

ending at 2:05PM. You are 

scheduled to collaborate with 

teacher 2:00PM. What action 

steps would you take to 

Go to the class after the 

meeting if time allowed (1) 

Communicate with Gen. 

Ed. teacher prior to 

meeting (2)  

Message Gen. Ed. teacher 

during meeting (3) 
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resolve the following 

scenarios? 

Have SPED Asst. cover the 

class (1) 

Hypothetical Scenario: You 

would like to schedule a time 

to collaborate with each 

general education teacher you 

work with but multiple 

teachers have chosen the 

same time to collaborate. 

What action steps would you 

take to resolve the following 

scenarios? 

Offer multiple times for 

collaboration and go with 

the highest need for a 

specific time (1) 

Collaborate all together (2) 

Group according to content 

area (1) 

Email instead of in-person 

(1) 

Meet with content teachers 

that are of most necessity 

(1) 

Pick another time (1) 

Look at order in which 

teachers replied (1) 

 

Hypothetical Scenario: A 

general education teacher has 

contacted you regarding how 

to best assist a student with 

special education needs. 

What action steps would you 

Listen to concerns (1) 

Look over IEP together (!) 

Troubleshoot interventions 

(1) 

Discussion (2) 
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take to resolve the following 

scenarios? 

Provide material and 

suggestions to assist the 

student (2) 

Observation (1) 

Do you collaborate with a 

general education 

teacher? 

 Yes (2) - others nodding 

yes 

If you do collaborate with 

a general education 

teacher, how much per 

week do you collaborate 

with a general education 

teacher? 

 20 hours per week (2) 

3–4 hours per week (1) 

1–2 hours per week (1) 

How do you feel that 

collaboration between 

general and special 

education teachers 

affects overall student 

performance? 

 Improves (2) 

Allows for inclusion and 

peer learning (1) 

Negative due to inability of 

teachers being able to 

provide appropriate 

accommodations (1) 

How do you feel that 

general and special 

 VOID (PI did not ask) 
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education teachers affect 

overall teacher 

performance? 

Do you believe general 

education and special 

education teachers 

receive sufficient training 

to effectively collaborate 

across the two 

disciplines? Why or why 

not? 

 No (4) 

Lack of training (1) 

Amount of material to learn 

requires teachers to also 

continue to learn on their 

own (1) 

Would you be interested 

in attending a 

professional 

development course 

regarding collaboration 

between general and 

special education 

teachers? 

 Yes (4) 

How regularly do you 

believe general 

 Weekly (2) 
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education and special 

education teachers need 

to meet outside the 

classroom during 

common planning time 

within the instructional 

day to collaborate on 

lessons successfully? 

Difficult to collaborate due 

to ECE teachers servicing 

different grades with 

varying planning times (1) 

Varies on professional 

position (1) 

Due to student disabilities, 

a different lesson is needed 

(1) 

What do special 

education teachers need, 

aside from time, to 

collaborate successfully 

with special education 

teachers? 

 Time (2) 

Communication/shared 

information on data dn 

student needs (4) 

Ensuring SPED 

services/documents are 

completed (1) 

Answered as strategy - 

monitoring and 

documentation (discussed 

collab. With ECE asst. Not 

gen. Ed. teachers) (1) 

Does anyone have any 

questions or concerns? 

 Members of the meeting 

shook their heads no. 
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Is there anything you 

would like to add or 

clarify about 

collaboration from your 

perception and/or 

experience? 

 Question about if there are 

individuals that come in to 

advise on collaboration. 

Clarifying that students in a 

self-contained classroom 

(MSD room) need more 

accommodations/modificati

ons in comparison to 

students with specific area 

needs and their 

collaboration will look 

differently.  
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Appendix Y  

Dissertation Data Table for General Education Teachers 

Gen. Ed. Data for Analysis 

Question Questionnaire Response Focus Group Response 

How do you feel when you 

collaborate with special 

education teachers? 

Positive feelings 

(enjoy/helpful/love/great/su

pported/comfortable/compa

tible) (14) 

No collaboration due to not 

teaching a core subject 

area (2)  

Do not mind (1) 

Feel as though they are an 

assistant (1) 

Mixed positive and 

negative feelings 

(successful but stressed, 

good but communication 

issues, grateful yet 

confused) (3) 

 

What has helped you be a 

successful collaborator? 

Planning (2) 

Experience (4) 
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Relationships/Connections 

(3) 

Team Player (2) 

Communication (8) 

Mentor (1) 

Mutual Goal (1) 

Flexibility (1) 

How do you feel when a 

special education teacher 

enters your classroom? 

Positive feelings 

(welcoming/relieved/suppor

ted/thankful/grateful/apprec

iative/happy/fine) (16) 

Different each day (1) 

Limited Collaboration (1) 

No Pressure (1) 

Like a team (1) 

 

As a general education 

teacher, what do you believe 

students with special 

education needs have the 

most difficulty with when in 

the general education 

classroom? 

Instruction not on their 

level/too difficult/lack of 

foundational skills (4) 

Inclusion/focus (3) 

Independence/Need for 

assistance/pace (3) 

Self-confidence (2) 

Communication (1) 
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Following 

directions/procedures (2) 

Social (1) 

Reading/comprehension 

(3) 

Behavior/lack of 

focus/effort (2) 

Understanding 

expectations (1) 

 

What is the mode of your 

collaboration 

(i.e., going into the classroom 

to assist, meeting prior to 

class to discuss the 

lesson/activity to discuss how 

aspects can be 

modified/accommodations 

can be given, leading an 

academic center, etc.).? 

Complementary Teaching 

(4) 

Supportive Teaching (3) 

Whole Group Teaching (3) 

Small Groups/Stations (4) 

No Collaboration (3) 

Mix of all modes of 

collaboration (2) 

Collaboration within 

classroom but no specific 

mode mentioned (3) 

Answered as strategy not 

mode → communication 

(2) 
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What mode of 

collaboration do you 

believe is best (i.e., 

complementary teaching, 

supportive teaching, 

whole group teaching, 

co-teaching, parallel 

teaching, and/or small 

groups/stations)? 

 Mix of all modes of 

collaboration (2) 

Parallel teaching (2) 

Whole group teaching (1) 

Small groups/stations (1) 

What strategy of collaboration 

do you typically implement? 

Frequent Communication 

(3) 

Having a Shared Focus (1) 

Answered as mode not 

strategy → complementary 

teaching (4) 

Answered as mode not 

strategy → small 

groups/stations (3) 

Answered as mode not 

strategy → co-teaching (1) 

Answered as mode not 

strategy → whole group 

teaching (1) 
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ECE teacher assisting by 

students being sent to 

resource rooms (1) 

ECE teacher observing (1) 

No collaboration (1) 

What strategy for 

collaboration do you believe is 

most beneficial (i.e., top 

management support, 

frequent communication, 

shared focus, monitoring and 

documenting, planning, etc.? 

 Frequent communication 

(2) 

Having a shared focus (1) 

Top management support 

(1) 

Mix of strategies to support 

academia (1) 

Hypothetical Scenario:  

You are scheduled to 

collaborate with a special 

education teacher at 

2:00PM and have an 

activity planned requiring 

the collaboration. It is 

2:05PM and the special 

education teacher has not 

entered the room yet.  

What action steps would 

Attempt communication 

then proceed with the 

lessons while providing 

accommodations/modificati

ons (5) 

Attempt communication 

then proceed with alternate 

activity without ECE 

teacher (i.e., whole group 

teaching or independent 

activity) (3) 
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you take to resolve the 

following scenarios? 

Communicate to ask if they 

were still coming/ask for a 

meeting (4) 

Continue Teaching (6) 

Implement a more 

independent activity (2) 

Pair students where peer 

teaching can be provided 

(2) 

Ask for the assistant (1) 

Implement whole group 

teaching (1) 

Hypothetical Scenario: A 

special education teacher 

would like to schedule a 

time to meet to plan or  

collaborate but you do not 

have any time to meet due 

to PLC, meetings, and 

needing your planning time 

to prepare for class.  What 

action steps would you 

take to resolve the 

following scenarios? 

Outside of contract hours 

(i.e., before/after school) 

(4) 

Electronic mode of 

communication (i.e., 

phone, email, Google Doc) 

(4) 

Combination of outside 

contract hours and 

electronic communication 

(5) 
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Combination of utilizing 

contract hours (i.e., 

planning, PLC meetings, 

etc.) and electronic 

communication (1) 

Contract hours (i.e., 

planning, PLC meetings, 

transitions, lunch, etc.) (4) 

Combination of contract 

hours (i.e., PLC meetings, 

planning, lunch, transitions, 

etc.) and outside contract 

hours (3) 

Hypothetical Scenario: A 

special education teacher 

has sent you 

accommodations and/or 

modifications to assist a 

student with special 

education needs via email 

but you are unsure how to 

implement these strategies.  

What action steps would 

Contact/meet with SPED 

teacher to ask for further 

clarification (14) 

Ask for clarification from 

SPED teacher or consult 

with teammate (2) 

Contact/meet with SPED 

teacher to ask for further 

clarification, specifically 

stating to meet in person 

(5) 
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you take to resolve the 

following scenarios? 

Does a special education 

teacher, not the special 

education teacher 

assistant, collaborate with 

you? 

 Yes (2nd grade x3 - 

reading and math, 1st 

grade, 4th grade, 3rd grade 

math/reading, kindergarten, 

5th grade math) 

No (library, 3rd grade 

science and social studies) 

If a special education 

teacher collaborates with 

you, how much do they 

collaborate with you per 

week? 

 1–2 hours per week (2) 

2–4 hours per week (6) 

5–6 hours per week (5) 

7–10 hours per week (1) 

 

How do you feel that 

collaboration between 

general and special 

education teachers 

affects overall student 

performance? 

 Allows for extra support (1) 

Allows for students to be 

met on their own level (1) 

Allows for increased 

preparedness and on-task 

behavior (1) 

How do you feel that 

general and special 

 Allows for increased 

communication (1) 



162 
 

 

 

education teachers affect 

overall teacher 

performance? 

Allows for growth (1) 

Do you believe general 

education and special 

education teachers 

receive sufficient training 

to effectively collaborate 

across the two 

disciplines? Why or why 

not? 

 No (1) 

Lack of training (1) 

Not having a SPED teacher 

designated to a specific 

grade so alternate 

schedules between gen. 

Ed. and SPED teachers (1) 

Lack of communicating the 

needs of students (!) 

Would you be interested 

in attending a 

professional 

development course 

regarding collaboration 

between general and 

special education 

teachers? 

 Yes (3, others nodding yes) 

How regularly do you 

believe general 

 Weekly (3) 
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education and special 

education teachers need 

to meet outside the 

classroom during 

common planning time 

within the instructional 

day to collaborate on 

lessons successfully? 

What do special 

education teachers need, 

aside from time, to 

collaborate successfully 

with special education 

teachers? 

 Resources (1) 

Shared information on data 

and student 

needs/communication (3) 

Does anyone have any 

questions or concerns? 

 No [individuals shaking 

head no] 

Is there anything you 

would like to add or 

clarify about 

collaboration from your 

 No [individuals shaking 

head no] 
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perception and/or 

experience? 
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Appendix Z  

Research Questions Alignment to Data Matrix  

Research Questions General Education Data 

(Questionnaire and Focus 

Group) 

Special Education Data 

(Questionnaire and Focus 

Group) 

RQ1 What are the 

perceptions of rural Kentucky 

elementary general education 

and special education 

teachers regarding their 

collaboration protocol? 

How do you feel when you 

collaborate with special 

education teachers?  

Positive feelings 

(enjoy/helpful/love/great/sup

ported/comfortable/compatibl

e) (14) 

No collaboration due to not 

teaching a core subject area 

(2)  

Do not mind (1) 

Feel as though they are an 

assistant (1) 

Mixed positive and negative 

feelings (successful but 

stressed, good but 

communication issues, 

grateful yet confused) (3) 

How do you feel when you 

collaborate with general 

education teachers? 

Useless/intimidated (1) 

Like an Assistant (2) 

As a resource (1) 

Helpful/enjoy (2) 
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What has helped you be a 

successful collaborator? 

Planning (2) 

Experience (4) 

Relationships/Connections 

(3) 

Team Player (2) 

Communication (8) 

Mentor (1) 

Mutual Goal (1) 

Flexibility (1) 

 

 

How do you feel when a 

special education teacher 

enters your classroom? 

Positive feelings 

(welcoming/relieved/supporte

d/thankful/grateful/appreciati

ve/happy/fine) (16) 

Different each day (1) 

Limited Collaboration (1) 

 

What has helped you be a 

successful collaborator? 

Plan (1) 

Knowing 

content/expectations (1) 

Experience (1) 

Speaking up/advocating (1) 

Relationships/connections (1) 

Team Player (1) 

No specific person (1) 

 

 

How do you believe general 

education teachers feel when 

you enter the classroom? 

Uncomfortable (1) 

Welcoming/relieved/ 

supported (2) 

Mixed positive and negative 

feelings regarding feeling 

welcomed (3) 
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No Pressure (1) 

Like a team (1) 

 

As a general education 

teacher, what do you believe 

students with special 

education needs have the 

most difficulty with when in 

the general education 

classroom? 

Instruction not on their 

level/too difficult/lack of 

foundational skills (4) 

Inclusion/focus (3) 

Independence/Need for 

assistance/pace (3) 

Self-confidence (2) 

Communication (1) 

Following 

directions/procedures (2) 

Social (1) 

Reading/comprehension (3) 

As a special education 

teacher, what do you believe 

students with special 

education needs have the 

most difficulty with when in 

the general education 

classroom? 

Instruction not on their 

level/too difficult (2) 

Increased stimulation (1) 

Understanding expectations 

(1) 

Reading/time/inclusion (1) 

Self-confidence (1) 
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Behavior/lack of focus/effort 

(2) 

Understanding expectations 

(1) 

 

Hypothetical Scenario: You 

are scheduled to collaborate 

with a special education 

teacher at 2:00PM and have 

an activity planned requiring 

the collaboration. It is 

2:05PM and the special 

education teacher has not 

entered the room yet. What 

action steps would you take to 

resolve the following 

scenarios? 

Attempt communication then 

proceed with the lessons 

while providing 

accommodations/modificatio

ns (5) 

 

Hypothetical Scenario: You 

have an IEP meeting that has 

lasted longer than expected, 

ending at 2:05PM. You are 

scheduled to collaborate with 

a teacher at 2:00PM. What 

action steps would you take to 

resolve the following 

scenarios? 

Go to the class after the 

meeting if time allowed (1) 

Communicate with Gen. Ed. 

teacher prior to meeting (2)  

Message Gen. Ed. teacher 

during meeting (3) 

Have SPED Asst. cover the 

class (1) 
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Attempt communication then 

proceed with alternate 

activity without ECE teacher 

(i.e., whole group teaching or 

independent activity) (3) 

Communicate to ask if they 

were still coming/ask for a 

meeting (4) 

Continue Teaching (6) 

Implement a more 

independent activity (2) 

Pair students where peer 

teaching can be provided (2) 

Ask for the assistant (1) 

Implement whole group 

teaching (1) 

 

Hypothetical Scenario: A 

special education teacher 

would like to schedule a time 

to meet to plan or collaborate 

but you do not have any time 

to meet due to PLC, meetings, 

 

 

 

 

 

 

 

 

 

 

 

 

Hypothetical Scenario: You 

would like to schedule a time 

to collaborate with each 

general education teacher 

you work with but multiple 

teachers have chosen the 

same time to collaborate. 

What action steps would you 

take to resolve the following 

scenarios? 
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and needing your planning 

time to prepare for class. 

What action steps would you 

take to resolve the following 

scenarios? 

Outside of contract hours 

(i.e., before/after school) (4) 

Electronic mode of 

communication (i.e., phone, 

email, Google Doc) (4) 

Combination of outside 

contract hours and electronic 

communication (5) 

Combination of utilizing 

contract hours (i.e., planning, 

PLC meetings, etc.) and 

electronic communication (1) 

Contract hours (i.e., planning, 

PLC meetings, transitions, 

lunch, etc.) (4) 

Combination of contract 

hours (i.e., PLC meetings, 

planning, lunch, transitions, 

Offer multiple times for 

collaboration and go with the 

highest need for a specific 

time (1) 

Collaborate all together (2) 

Group according to content 

area (1) 

Email instead of in-person (1) 

Meet with content teachers 

that are of most necessity (1) 

Pick another time (1) 

Look at order in which 

teachers replied (1) 
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etc.) and outside contract 

hours (3) 

 

Hypothetical Scenario: A 

special education teacher has 

sent you accommodations 

and/or modifications to assist 

a student with special 

education needs via email but 

you are unsure how to 

implement these strategies. 

What action steps would you 

take to resolve the following 

scenarios? 

Contact/meet with SPED 

teacher to ask for further 

clarification (14) 

Ask for clarification from 

SPED teacher or consult with 

teammate (2) 

Contact/meet with SPED 

teacher to ask for further 

Hypothetical Scenario: A 

general education teacher 

has contacted you regarding 

how to best assist a student 

with special education needs. 

What action steps would you 

take to resolve the following 

scenarios? 

Listen to concerns (1) 

Look over IEP together (!) 

Troubleshoot interventions 

(1) 

Discussion (2) 

Provide material and 

suggestions to assist the 

student (2) 

Observation (1) 
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clarification, specifically 

stating to meet in person (5) 

 

Does a special education 

teacher, not the special 

education teacher assistant, 

collaborate with you? 

Yes (2nd grade x3 - reading 

and math, 1st grade, 4th 

grade, 3rd grade 

math/reading, kindergarten, 

5th grade math) 

No (library, 3rd grade science 

and social studies) 

 

If a special education teacher 

collaborates with you, how 

much do they collaborate 

with you per week? 

1–2 hours per week (2) 

2–4 hours per week (6) 

5–6 hours per week (5) 

7–10 hours per week (1) 

Do you collaborate with a 

general education teacher?  

Yes (2) - others nodding yes 

 

 

 

 

 

 

 

 

 

If you do collaborate with a 

general education teacher, 

how much per week do you 

collaborate with a general 

education teacher? 

20 hours per week (2) 

3–4 hours per week (1) 

1–2 hours per week (1) 

 

How do you feel that 

collaboration between 
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How do you feel that 

collaboration between 

general and special education 

teachers affects overall 

student performance? 

Allows for extra support (1) 

Allows for students to be met 

on their own level (1) 

Allows for increased 

preparedness and on-task 

behavior (1) 

 

 

How do you feel that general 

and special education 

teachers affect overall 

teacher performance? 

Allows for increased 

communication (1) 

Allows for growth (1) 

 

general and special education 

teachers affects overall 

student performance? 

Improves (2) 

Allows for inclusion and peer 

learning (1) 

Negative due to inability of 

teachers being able to provide 

appropriate accommodations 

(1) 

 

How do you feel that general 

and special education 

teachers affect overall 

teacher performance? 

VOID (PI did not ask) 

 

 

 

How regularly do you believe 

general education and special 

education teachers need to 

meet outside the classroom 
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How regularly do you believe 

general education and special 

education teachers need to 

meet outside the classroom 

during common planning time 

within the instructional day to 

collaborate on lessons 

successfully? 

Weekly (3) 

 

 

 

 

 

 

 

 

Is there anything you would 

like to add or clarify about 

collaboration from your 

perception and/or 

experience? 

during common planning time 

within the instructional day to 

collaborate on lessons 

successfully? 

Weekly (2) 

Difficult to collaborate due to 

ECE teachers servicing 

different grades with varying 

planning times (1) 

Varies on professional 

position (1) 

Due to student disabilities, a 

different lesson is needed (1) 

 

Is there anything you would 

like to add or clarify about 

collaboration from your 

perception and/or 

experience? 

Question about if there are 

individuals that come in to 

advise on collaboration. 
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No [individuals shaking head 

no] 

 

 

Clarifying that students in a 

self-contained classroom 

(MSD room) need more 

accommodations/modificatio

ns in comparison to students 

with specific area needs and 

their collaboration will look 

different. 

 

RQ2 What are the 

perceptions of general 

education and special 

education teachers working in 

rural Kentucky elementary 

schools regarding 

preparedness or professional 

development to support 

increased rates of 

collaboration? 

How do you feel when you 

collaborate with special 

education teachers? 

Positive feelings 

(enjoy/helpful/love/great/sup

ported/comfortable/compatibl

e) (14) 

No collaboration due to not 

teaching a core subject area 

(2)  

Do not mind (1) 

Feel as though they are an 

assistant (1) 

Mixed positive and negative 

How do you feel when you 

collaborate with general 

education teachers? 

Useless/intimidated (1) 

Like an Assistant (2) 

As a resource (1) 

Helpful/enjoy (2) 
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feelings (successful but 

stressed, good but 

communication issues, 

grateful yet confused) (3) 

 

What has helped you be a 

successful collaborator? 

Planning (2) 

Experience (4) 

Relationships/Connections 

(3) 

Team Player (2) 

Communication (8) 

Mentor (1) 

Mutual Goal (1) 

Flexibility (1) 

 

 

How do you feel when a 

special education teacher 

enters your classroom? 

Positive feelings 

(welcoming/relieved/supporte

 

 

 

 

 

What has helped you be a 

successful collaborator? 

Plan (1) 

Knowing 

content/expectations (1) 

Experience (1) 

Speaking up/advocating (1) 

Relationships/connections (1) 

Team Player (1) 

No specific person (1) 

 

 

 

How do you believe general 

education teachers feel when 

you enter the classroom? 

Uncomfortable (1) 
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d/thankful/grateful/appreciati

ve/happy/fine) (16) 

Different each day (1) 

Limited Collaboration (1) 

No Pressure (1) 

Like a team (1) 

 

Do you believe general 

education and special 

education teachers receive 

sufficient training to 

effectively collaborate across 

the two disciplines? Why or 

why not? 

No (1) 

Lack of training (1) 

Not having a SPED teacher 

designated to a specific grade 

so alternate schedules 

between gen. Ed. and SPED 

teachers (1) 

Lack of communicating the 

needs of students (1) 

Welcoming/relieved/ 

supported (2) 

Mixed positive and negative 

feelings regarding feeling 

welcomed (3) 

 

 

 

Do you believe general 

education and special 

education teachers receive 

sufficient training to 

effectively collaborate across 

the two disciplines? Why or 

why not? 

No (4) 

Lack of training (1) 

Amount of material to learn 

requires teachers to also 

continue to learn on their own 

(1) 
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Would you be interested in 

attending a professional 

development course 

regarding collaboration 

between general and special 

education teachers? 

Yes (3, others nodding yes) 

 

 

 

Would you be interested in 

attending a professional 

development course 

regarding collaboration 

between general and special 

education teachers? 

Yes (4) 

 

RQ3 Which collaboration 

strategies do general and 

special education teachers in 

rural Kentucky schools 

believe would be successful? 

What has helped you be a 

successful collaborator? 

Planning (2) 

Experience (4) 

Relationships/Connections 

(3) 

Team Player (2) 

Communication (8) 

Mentor (1) 

Mutual Goal (1) 

Flexibility (1) 

 

What has helped you be a 

successful collaborator? 

Plan (1) 

Knowing 

content/expectations (1) 

Experience (1) 

Speaking up/advocating (1) 

Relationships/connections (1) 

Team Player (1) 

No specific person (1) 

 

What is the mode of your 

collaboration? (i.e., going 
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What is the mode of your 

collaboration? (i.e., going 

into the classroom to assist, 

meeting prior to class to 

discuss the lesson/activity to 

discuss how aspects can be 

modified/accommodations 

can be given, leading an 

academic center, etc.)? 

Complementary Teaching (4) 

Supportive Teaching (3) 

Whole Group Teaching (3) 

Small Groups/Stations (4) 

No Collaboration (3) 

Mix of all modes of 

collaboration (2) 

Collaboration within 

classroom but no specific 

mode mentioned (3) 

Answered as strategy not 

mode → communication (2) 

 

into the classroom to assist, 

meeting prior to class to 

discuss the lesson/activity to 

discuss how aspects can be 

modified/accommodations 

can be given, leading an 

academic center, etc.)? 

Complementary teaching (4) 

Supportive teaching (2) 

Parallel teaching (1) 

Small groups/stations - 

primary (1) 

Mix of all modes of 

collaboration (1) 

Answered as strategy - 

planning (1) 

 

 

 

 

 

What mode of collaboration 

do you believe is best (i.e., 
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What mode of collaboration 

do you believe is best (i.e., 

complementary teaching, 

supportive teaching, whole 

group teaching, co-teaching, 

parallel teaching, and/or 

small groups/stations)? 

Mix of all modes of 

collaboration (2) 

Parallel teaching (2) 

Whole group teaching (1) 

Small groups/stations (1) 

 

What strategy of 

collaboration do you typically 

implement? 

Frequent Communication (3) 

Having a Shared Focus (1) 

Answered as mode not 

strategy → complementary 

teaching (4) 

complementary teaching, 

supportive teaching, whole 

group teaching, co-teaching, 

parallel teaching, and/or 

small groups/stations)? 

Depends on the students (2) 

Parallel teaching (1) 

Depends on the teacher and 

their style (3) 

 

 

What strategy of 

collaboration do you typically 

implement? 

Communication (2) 

Answered as mode - small 

groups/stations (3) 

Answered as mode - 

supportive teaching (2) 
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Answered as mode not 

strategy → small 

groups/stations (3) 

Answered as mode not 

strategy → co-teaching (1) 

Answered as mode not 

strategy → whole group 

teaching (1) 

ECE teacher assisting by 

students being sent to 

resource rooms (1) 

ECE teacher observing (1) 

No collaboration (1) 

 

What strategy for 

collaboration do you believe 

is most beneficial (i.e., top 

management support, 

frequent communication, 

shared focus, monitoring and 

documenting, planning, etc.? 

Frequent communication (2) 

Having a shared focus (1) 

 

 

 

 

 

 

 

 

 

 

What strategy for 

collaboration do you believe 

is most beneficial (i.e., top 

management support, 

frequent communication, 

shared focus, monitoring and 

documenting, planning, etc.? 

Communication (4) 
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Top management support (1) 

Mix of strategies to support 

academia (1) 

 

 

Is there anything you would 

like to add or clarify about 

collaboration from your 

perception and/or 

experience? 

No [individuals shaking head 

no] 

 

 

 

Is there anything you would 

like to add or clarify about 

collaboration from your 

perception and/or 

experience? 

Question about if there are 

individuals that come in to 

advise on collaboration. 

Clarifying that students in a 

self-contained classroom 

(MSD room) need more 

accommodations/modificatio

ns in comparison to students 

with specific area needs and 

their collaboration will look 

different. 

 

RQ4 What do general and 

special education teachers 

believe districts/schools can 

do to support high rates of 

collaboration besides the 

What has helped you be a 

successful collaborator? 

Planning (2) 

Experience (4) 

What has helped you be a 

successful collaborator? 

Plan (1) 

Knowing 

content/expectations (1) 



183 
 

 

 

inevitable aspect of needed 

time? 

Relationships/Connections 

(3) 

Team Player (2) 

Communication (8) 

Mentor (1) 

Mutual Goal (1) 

Flexibility (1) 

 

What do general education 

teachers need, aside from 

time, to collaborate 

successfully with special 

education teachers? 

Resources (1) 

Shared information on data 

and student 

needs/communication (3) 

 

 

 

 

 

 

Experience (1) 

Speaking up/advocating (1) 

Relationships/connections (1) 

Team Player (1) 

No specific person (1) 

 

What do special education 

teachers need, aside from 

time, to collaborate 

successfully with general 

education teachers? 

Time (2) 

Communication/shared 

information on data and 

student needs (4) 

Ensuring SPED 

services/documents are 

completed (1) 

Answered as strategy - 

monitoring and 

documentation (discussed 

collab. With ECE asst. Not 

gen. Ed. teachers) (1) 
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Is there anything you would 

like to add or clarify about 

collaboration from your 

perception and/or 

experience? 

No [individuals shaking head 

no] 

 

 

 

 

Is there anything you would 

like to add or clarify about 

collaboration from your 

perception and/or 

experience? 

Question about if there are 

individuals that come in to 

advise on collaboration. 

Clarifying that students in a 

self-contained classroom 

(MSD room) need more 

accommodations/modificatio

ns in comparison to students 

with specific area needs and 

their collaboration will look 

different. 

 

 

 

 

 


